A. II. YUexoB aTbiHgaFbl Ne21 ;xkajnbl opTa MeKTeOi

Using English debates to develop public speaking and persuasion skills
( 11-cblHbin OKyublIGpLIHA APHATZAH)
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Tycinik xat

Kannsl cunmarrama. «Using English debates to develop public speaking and
persuasion skills» aTTel OarmapiamMa OKy >KOCIApBIHBIH BapUATUBTI OOJITiHIH OKY
OarmapiaManapbl KOHE OJJIGKTHUBTI KypCTapIbl 93IpJiey KOHE OMICTEMEINIK
KaMTaMach3 €Ty OapbIChIHIA OapIIbIK ACHTEHIeTT MEMIICKETTIK KaJIbIFa MIiHIETTI
CTaHAApTTApAbl OAacHIbUIBIKKA aja OTBIPhIN, «OKy KOCTApBIHBIH BapHUaTHUBTI
OeniriHiH OKy Oarjapiamainapbl )KoHE JIEKTUBTI KypCTap/bl capantaMajaH eTKizy
KOHE OJlapAbl JKaHApPThUIFaH OuliM Oepy Ma3MyHBI asChIHIA JICTEMENIK
KamTamachiz ety» Typaibl epexe KP-n 2007 xpurrbr 27 mrinaeneri Ne319-111
«bimim  typanb»y 3aHpiHa (06.05.2020 KBUIBI €HTI3UIT€H TOJBIKTHIPYJAp MEH
e3repTyJiep HeriziHAe) coiikec o3ipieHAl. barmapiama ma3mMyHbIHA anTackiHa |
carar, ®KbUIblHa 34 carat xykTeMe OepinreH. XKanmbl Ou1iM OepeTin MektenTiy 11-
CBHIHBIOBI, aFBUIIIBIH T1JI1 TOHIHJE KOJIJIAHYFa YCHIHBIIFaH.
barnapjamMaHbIH 03€KTiJIiri:

Onemaik OuriM Oepy yaepici OYriHTI TaHJa HIBIFAPMAIIBUIBIK TIEH CHIHH
oilllay JarmbUIApbIH JaMBITYFa YJKEH Hazap ayjapyna, OyJl OKYIIbUIapibl
TYJIFAIBIK JaMyFa OarbiTTaiiapl. OTaHablK OiiM Oepy Kyieci JkaHapThUTFaH OuTiM
Oepy OarmapiamMarnapblH €HTI3y apKbUIbI OKYIIBLIIAPABIH KOMMYHUKATHBTIK KOHE
QJIEYMETTIK JAaFAbUIApPbIH JKETUAIPYAl Makcar eTin oTblp. KaHapThuiFraH OuTiM
Oepy yIepicl KOFaMHBIH CYpaHBbICTapbhiHA *ayarn OepeTiH, ChIHU TYPFbIJaH Ouai
anaTblH, ©3 MIKIPIH allbIK JKOHE €PKIH KETKI3€ aJlaThblH TYJIFaHbl KAJBINTACTHIPYFa
OarbITTaJIFaH.
barnapjamanbIH MaKcaThl:

byn Oarnmapnama arbUIMIBIH TUTIHAE Je0aTTap apKbUIbl OKYIIBUIAPIBIH
KOFaMJIbIK Ceilliey, CEHIIpY NaFAbliapbl MEH ChIHM OiJlay KaOUIeTIH aMbITYFa,
OJIap/IbIH CO3 COilliey MOJCHUETIH apTThIpyFa OaFbITTalIFaH.
barnapaamaHnbiH MiHaeTTEpi:

1. OKymbUTapAbIH aFbUINIBIH  TUTIHIETT KOFaMJBIK COWJey JaFbUIapbhiH
JTAMBITY.
Cennuipy >XoHE MIKipTaJlac TAKTHKATIAPBIH YUPETY.
AFBUIIIBIH TUTIHJE CO3 COUIICY MOICHUETIH KAIBIIITACTHIPY.
OKymIbuIapapl CIHH OMJIAy JaFIbUIAPBIMEH TaHBICTHIPY.
JlebarTap apKblIbl OKYIIBUIAPABIH IIBIFAPMAIIbUIBIK KaOIETTEPIH apTThIPY.
KoMaHambIK )KYMBIC TICH TOTNITHIK TATKBLUIAYIAPIbl TAMBITY.
OPTYpJIi fe0aT TaKbIphINTAPhIHAA IJICTAEP KEATipe OUTyre JaFAblIaHIbIpy.
Kapcor mikipiepnai ThIHAAM OTBIPBIN, ©3 MIKIPIH JIYPHIC KETKi3e Oimyre
YHUpPETY.
BarnapiaMaHbIH KaHAJIBIFbI:
[lemarorukanblK >kaHalubIFbl: barmapiiama arbUINIBIH TUTIHIE nAe0aTTap OTKIZY
apKbUIbI OKYIIBUIAPJBIH COMJICY JaF/bUIapblH FaHa €MecC, OJIApABIH SJICYMETTIK
JaraplIaphlH 7@ JaMbITYIbl  Ke3aehai. OKymbuiap o3 IIKIpJAepiH  HAaKThI,
JIOTUKAJIBIK TYPFBIJAH KETKI3y YIIIH MiKIpTajgac 9IICTEepiH KOJIAaHYIbl YHpPEHEI.
byn oxic okymbImapabpiH 0Ky MOTHBAIUSCHIH aPTTHIPHIT, OJIAPABIH KEKe TYJIFAIIBIK
JaMybIH/Ia MAaHBI3/IbI POJI aTKApabl.
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[IcuxonorusutblK JKaHAIBIFBL: barmapnama OKyIIBLIAPABIH O31HAIK CEHIMJIUITIH
KaJBINTACTBIPYFa KOHE TOMTHIK J>KYMBIC KE€31HAE MKIPIEPIiH OPTYPJILIIriH
KypMmeTrTeyre  OarpiTTanraH.  OKymisuiap — miKiprajgac — Ke3iHAe — opTypil
Ke3KapacTapbl KaObUITal OTBIPHIN, TOJEPAHTTHUIBIK MEH SMIIATUS NaFIbLIapbIH
meHrepeai. Ocbutaiiiiia, OKYIIBIIAPABIH TCUXOJOTUSIIBIK KaJbIITaCyblHA BIKMAI
€TETIH OpTa KaJbIITaCabl.
BarnapiamaHbiH 0aFbITHI:
barnapnama oKylibutapibl CoMiey MOJICHUETIH MEHrepyre OarbITTaiifbl,
ONapIbIH KOFAMJIBIK TiKipTalac daFAbUIapblH  apTThipagbl. OKymbuiap o3
HiKIpJEPiH HAKTHI XKOHE JANEN Il TYpJe KETKi3y apKbUIbl ChIHU OWJIay JaFblIapbiH
nambITanbl. by Oargapiama KOMMYHUKAIMSUIBIK KAOUIETTepl apTThIpyFa, TONTHIK
KYMBIC TI€H KapbIM-KAaThIHAC JaF/bUIApbIH KaJbINTACTBIPYFa BIKOAT ETE/Il.
barnapnama okymisuiapra mikipTanac >KYprizy OapbIChIHAA JIOTMKAIBIK OMIIaybl
yiipereni. CoHbIMEeH KaTap, Oy Oarnmapiama OKYIIBUIAPIBIH aFbUINIBIH TUTIH
THIMJI1 KOJIJTaHY JIaFAbLIapbIH JaMBITYFa KOMEKTECE/II.
BbarnapiamMaHbIH epeKIIeTiKTepi:
barnapnamanbiy 0acThl €peKIIeNirt — OKYIIbUIAPABl aFbUINIBIH TiUTIHAC
nebarTap ©OTKI3y apKbUIbl CHIHM Oilay JaFapUiapblH JambiTy. OKyIIbUIap TeEK
TEOPUSUIIBIK OUTIMMEH IIEKTEIMEN, MPAaKTUKAJIBIK TallChblpMajap MEH MiKipTajiactap
apKpUIbl OUTIMIEpiH keTuiaipedl. barmapnama oKylubulapFa o3 MIKIPJIEpIH
TYKBIpBIMJIAI, AAJIENAep Kentipyal yipereal. OKymbiapablH KOMMYHUKATHBTIK
JAFIbUIAPBIH JaMBITY YIIIH TOMNTBHIK >KYMBICTAp MEH POJIIIK OWbIHAAp €HI131ITeH.
barnapnaMaHbIH Tarbl O1p €peKIIeNir — OKyIIbLIapIblH ©31H/1K MiKIpiH OUIAIpyiHe
YKOHE ©31HE CeHIMJI1 00TybIHA JKaFaal xacay.
KyrisieTin HaTHKETCP:
1. Okyuibutap arbUIIIBIH TUTIHAE €PKIH COWUNEY NaFAblIapblH MEHIePE/Ii;
2. OkymbLTapIbIH CHIHU OiIay KaOiIeTTepl JaMU/IbI;
3. Okymibutap miKipTasac >KYprizy Ke3iHae o3 MIKIpIAepiH IdJeaepMeH
KOpFayabl YHpEHeIi;
OKymIsuIapabpIH KOFaMIBIK COUIICY MOJICHUETI KAJIBITITACAIBI;
OKyuibUIap TONTHIK KYMbBICTA TUIMJ1 OPEKET €TEe/Il;
OxympuIap TUIMIK )KOHE KOMMYHHUKATUBTIK TaFAbIIAPBIH KaKCAPTAIbI;
Oxyuipu1ap 3 miKipiH CEHIM/1 TYPAE KETKI3€ anajbl;
OKyIIBUTapABIH QJIEYMETTIK JKOHE IMOLMOHAIIBI AaFAbIIaphl TaMUIbL.
ABTOPJIBIK 0aFa1apJiaMaHbIH FHLIBIMUIBIFbI:
barmapnmama  memarormkanblk  KOHE — TICHXOJIOTHSIJIBIK — TEOpHsUIapra
HETI3JIereH, OKYUIbUIAPAbIH KOFAMIBIK Ceiiiey JaFAbUIapblH  JTaMbITyFa
OarpITTanFaH. by Oarmapiama OKYIIBUIAPIBIH COMIey KaOUIETTEpiH apTTHIPYAbI
FBUIBIMM TYPFBIIAH Heri3lelal. barmapiama KoFaMmzarbl OJIEYMETTIK ©3apa
OPEKETTECY/Il KETUIIIPY YIIIH MPAaKTUKAIIBIK 9ICTEP 11 KOJIJIAHY bl YCHIHAIBI.
MoTinai Tanaay koHe TYCIHAIPY daici:
MoTinai Tangay apKpUTbl OKYIIBUIAP AaFBUINIBIH  TUTIHIETI aKMapaTThl
TYCIHIIN, HAKThI TYXXBIpbIMIAp >kacaiiapl. Onap MOTIH/I Tanaay apKbUIbI JQJIENIEP
KEJTIpiN, 63 MIKIpJEepIH KOpFrail ajiajibl.
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Peduexcus xoHe 03iH-031 Oarasay ajici:

Oxymsiap op cabak COHBIHIA ©37CpiHE Kepi OaillaHbIC >Kacarl, ©3/epiHiH
IaMy JIeHTeuin Oaramail anmaael. Peduiekcus apKbUIbl OKYIIBUIAPIBIH HOTHOKEIEPI
MEH KETICTIKTEp] TAIKbLIAHABI.
7KobanbIK OKbBITY dici:

Kobanblk omic apKbUIbl OKYIIbUIAP HAKThl Je0aT TaKbIpbIObI OOWBIHIIA
3epTTEy JKYPri3il, OHBI KOpFaiabl. by ojic OKymIbUIApABIH FBHIIBIMH-3EPTTCY
JaFIbUTAPBIH TaMBITyFa KOMEKTECETI.

IIpo6aemManbIK OKBITY JAiCI:

[IpoOnemanblKk OKBITY OfICi OKYIIBUIAPABl KUBIHABIKTAPILI  IICIIYTe
OaFbITTAl IbI, OJIAPJIBI TIKIpTanac OapbIChIHIA KWUBIH CYpakTap MEH Mocelenep/al
mienryre yuperei.

Beiine :xoHe ay 0 KOHTEHTIIEH KYMBIC JJIici:

beitHemazMyH MeH ay M0 KOHTEHTTEP/I1 KOJIJIAaHY apKbUIbl OKYIIbLIApP TUIIIK
JIaF IbUTAPBIH JKEeTUIAIPE i1, COIJIey MEH ThIHJIAJIbIM JIaFAbLIaphl JAMUIBI.
NHTepakTUBTI OKBITY dicTepi:

WNHTepakTUBTI 9icTep OKYIIBLIAPABIH TOMNTHIK JKYMBICTap/a OeICeHIUTITIH
apTTHIPAIbBI )KOHE MIKIPTATACKA KATBICYBIH KYIIECHTE/I.

ABTOPJIBIK 0araapjiaMaHbIH MPAKTUKAJIBIK MAHBI3bI:

barnapnama KoFambIK COMICY KOHE CEHJIIPY JaFAbLIaphIH JaMBITY apKbUIb
OKYIIBUTAPBIH OMipre Ka)KeTTI JIaFAbUIapblH KalbIITacThipanbl. OKyIIbu1ap 3
HiKipJepiH ambIK opl CeHIMIl Typae Oulgipe amatbiH Oonansl. byn Oarmapnama
KociOM cajaja >KOHE KOFaMJIbIK eMipJe THUIMIlI KOMMYHHUKAllMs OpHaTyFa
koMekTeceni. Okxymbutap Oojamiakra KOFaMIBIK —MiKipTajnactapjaa OeceHl
KATBICYIIIBI 00J1a ajlajibl.

IIonapabIk 0ailIaHbIC:

barmapnama Tin, omeOueT, oONEYMETTIK FBUIBIMJAP MEH IICHXOJIOTHS
MOHJIEpIMEH THIFBI3 OaillaHpICTa Ky3ere achipbuiafel. OKymIbUIap KOFAMIBIK
ceilliey NMarAplIapblH aFbUINIBIH TUTIHJE JaMbITy apKbUIbl 0acka MOHAEpIE e
©37ICpiHIH KOMMYHUKATHBTIK JaFfbUIapblH Jkakcaptanbl. CoOHBIMEH Karap,
nedatTap apKpUTbl OKYIIBUIAPABIH CHIHA OWIay KaOUIeTTepi MEH OJeyMETTIK
KayanKepIIUTIKTEPl KaJIbITacabl.



Typaxranay 0esaim
(anmacwina — 1 cazam, bapavievt — 34 cazam)

Ne | TakbIpbIn Carar | Herisri yreiMaap
CaHbI
I-5OJIIM: Debates and Public Speaking Fundamentals
1 | The Importance and Definition of 1 JlebaT, KOFaMIIBIK Cceiley,
Debates MIKIpTaiac
2 | Development of Public Speaking 1 Ceiiney, CEHIM/ILITIK,
Skills KOMMYHHKATHUBTI JaFbLIap
3 | Defending and Proving One’s 1 AprymeHr, JoNeNeMe,
Opinion in a Debate TYKBIPBIM
4 | Rhetoric and Its Role in Debates Putopuka, ce3 eHepi, acep €Ty
5 | Types and Rules of Debates [TapnameHTTIK neoar,
MIKIpTajiac epexxenepi
6 | Review: Debates and Public 1 KopreITeiHABLIAY, ne0aTThIH
Speaking HET'13T1 epexenepi
1I-6OJIIM: Preparing for Debates and Practical Skills
7 | Stages of Preparing for a Debate 1 JlalibIHIBIK, 3epTTey, aKmapar
KUHAY
8 | Topic Selection and Research for 1 TakpIpsi, 3eprTeYy,
Debates MaTepHanaap
9 | Constructing Effective Words and 1 AprymeHrrey, ceitiemMm
Arguments KYPBUIBIMBI, JTJICIIICY
10 | Responding to the Opponent's 1 Kapcer  mikip, Kapcel Typy,
Arguments »Kayan 0epy
11 | Managing Emotions in a Debate 1 Omonus, KapbIM-KaThIHAC,
acep ety
12 | Review: Preparing for a Debate 1 Kocnapnay, ceiley
JTaVbIH IbIFbI
II-bOJIIM: Persuasion and Manipulation in Debates
13 | Psychological Methods of 1 Cenpipy, TICHUXOJIOTHS, 9CEP
Persuasion eTy
14 | Manipulation Techniques and 1 Manunynamusi, acep €Ty,
How to Recognize Them TYCIHIK
15 | Using Emotional and Logical 1 Dmonus, JIOTUKa, apryMEHTTEP
Arguments
16 | Managing the Audience During 1 Aynutopusi,  ThIHAAYIIbLIAP,
Persuasion Ha3ap ayJapTy
17 | Targeted  Arguments for a 1 Aynutopus, Makcar,
Specific Audience apryMEHTTEp
18 | Review: Persuasion and 1 KopsIThiHABLIAY, CeHIpY
Manipulation JIaF IbLIAP6I




IV-BOJIIM: Communication and Listening Skills in Debates

19 | Listening and  Understanding 1 TeiHmay, TYCiHY, Ha3ap ayaapy
Skills

20 | Listening to and Evaluating 1 Kapcst HIKIp, Oaranay,
Opponent's Arguments apryMeHTTep

21 | Responding and  Countering 1 Kapce! typy, nanennep, xayarn
Opponent’s Arguments oepy

22 | Developing Communication 1 KapsiM-KaTbIHaC, OenceH/l
Skills TBIHJIAY, CYpaK KOO

23 | Speaking Confidently and 1 CeHiIMLIIK, CO3/IEp, COMIey
Effectively in Debates

24 | Review: Listening and 1 KopsbIiTeiHasL1aY, KApbIM-

Communication Skills

KaTbIHAC JardblIapbl

V-BOJIIM: Critical Thinking

and Decision-Making in Debates

25

Critical  Thinking and Its
Importance in Debates

1

CheiHU ofnay, Tajnjay, IIemIiMm
KaObLIIay

26 | Making Logical Conclusions in 1 Jloruka, TY>KbIPBIM, JAQJIEIIAEP
Debates

27 | Decision-Making  Process and 1 lemrim  kabwbuimay, KOpFrau
Defending It oLy, J2IIeIIep

28 | Developing Creative Thinking 1 [IprrapmManibuUIbIK, oinay,
Skills in Debates nebaTka KaHa Ke3Kapac

29 | Giving and Responding to Critical 1 [Tikip aiiTy, ChIHHM Ke3Kapac,
Opinions Kayan 0epy

30 | Review: Critical Thinking and 1 KopbIThiHABLIIAY, CBIHM OiJiay

Decision-Making

JIaF AbLIAphI

VI-BOJIIM: Final Work and Practical Debates

31 | The Conclusion Stage of a 1 KopbIThIHABL, niKipJiep,
Debate: Summarizing and KOPBITBIHBLIAY
Opinions
32 | Formulating and Defending One’s 1 TyXpIppIM, TIKIp  KOpFay,
Opinion in a Debate YKUHAKTAY
33 | Conducting a Practical Debate 1 JlebaT, mpaKTHKAJIBIK >XYMBIC,
miKipTanac
34 | Final Evaluation and Reflection 1 baranay, peduekcus, xeke
MIKIp




HopmaTtuBTik 06s1imM
(anmacwina — 1 cazam, bapnvievt - 34 cazam)

Ne | TakbIpbInl OKy makcaTsbl Carar Hoaruaxe

arbLIIIBIHIIA CaHbI
- <
| |
L = )
5| | &
g S| &
R ==

1 | The Importance and | JlebaTrTtapabiy Masbzbl | 1 | 1 Oxkymbiap  1e0aTThiH
Definition of | MmeHn aHBIKTaMAaChIH MAaHBI3bI MEH
Debates TYCIHIIPY AHBIKTAMACHIH TYCIHE/II.

2 | Development of | KoramabIk coimey | 1 |1 OKyuibuiap ceisiey KoHE
Public Speaking | naraplIapbIH 1aMBITY CEHIMJIUTIK JaFAblJIapbIH
Skills JTaMBITaIbL.

3 | Defending and | ©3 mikipin Kopray xone | 1 |1 OKyuibLiap miKip
Proving One’s | gonenuey HAarabUIapblH KOpFay bl KOHE
Opinion in a Debate | KanpImTacTBIpy JOJICIICY Il YHPEHE/TI.

4 | Rhetoric and Its Role | Putopukanbig 1 1 | Okymbliap pUTOPHUKAHBI
in Debates ne0aTTaFsl peJiiH KOJJIAHYJbl KOHE OHBIH

TYCIHAIPY OCEpIH YFBIHAJIBI.

5 | Types and Rules of | JlebarTbiH Typsiepi MeH | 1 1 | OkymbLiap nedar

Debates epexenepiMeH epekenepiH KOHE
TaHBICTBIPY TYpJACPiH OLIeI].

6 | Review: Debates and | /Ie6aTTap MeH |1 |1 OKyuibutap JarablIapbiH

Public Speaking KOFaM/IbIK ceiley KOPBIThIH IbLIAIL,
JaFIbLJIAPBIH KauTaJ1ay KOPBITHIHIbI KaCAU/IbI.

7 | Stages of Preparing | /IebaTka naneHABIK | 1| 1 Oxymbiiap nebaTka

for a Debate KE3eHAEPIH YHPEHY JTAVBIHIBIKThI Kyhemi
TYPJE JKacaibl.

8 | Topic Selection and | Takblpein TaHaay >xone | 1 |1 Oxkyuibiap TaKbIPBINITHI

Research for Debates | 3eprTey  marapLiapbiH TaHj1arl, 3epTTey
JTAMBITY KYPTi3yal YHpeHel.

9 | Constructing Aprymentrepai tuimai | 1|1 Okyuibuiap ce3nep MeEH
Effective Words and | kypyas! yiipeHy apryMEHTTEpPIl  JYPHIC
Arguments Kypa ajaJpl.

10 | Responding to the | Kapcer nikipaepre | 1 1 | OkyubLiap Kapchbl
Opponent's Kayar oepy HiKipJepre Te3 >KOHEe 197
Arguments JaFIbLJIAPBIH 1aMbITY JKayamn O0epyJil YUpeHe/l.

11 | Managing Emotions | JlebaTTta SMOULUSHBI | 1 1 | OkywsbLnap
in a Debate Oackapysl YHpeHy AMOIHUSIIAPIBI

Oackapyapl MEHIEpe/Il.




12 | Review: Preparing | Jlebatka JgaidbIHIBIKTHI Okymbutap  AadbIHJBIK

for a Debate KOPBITBIHIBLIAY KE3eHIH TYPBIC
KOPBITBIHABLIAN B

13 | Psychological Cennipyni OxyuibLap CeHAIpy
Methods of | ICUXOJOTUAIBIK o/ICTEPIH IYpHbIC
Persuasion OIICTEPiH TYCIHIIPY KOJIJIaHYIbl YHPEHEeTi.

14 | Manipulation Manunysnsamust ogicTepi Oky1buiap
Techniques and How | MeH  omapnabl  TaHy MaHHUMIYJIAIUS  OMICTEPiH
to Recognize Them | marapuiapblH JAMBITY TaHyFa JaFIbUIaHa bl

15 | Using Emotional and | OMo1usiibIk KOHE OKyuibLiap
Logical Arguments | JTOTHKaJIbIK apryMEHTTEpl  THIM/1

apryMEHTTEPMI  THUIM/II TYpae KOJIJJaHy 1bI
KOJIIaHy yHpeHei.

16 | Managing the | Aynuropusiab OKy1bLiap
Audience During | 6ackapysl YipeHy ayJIUTOPUSIMEH  TUIM/1
Persuasion OailsianbIC OpHATYy bl

MEHIepeIi.

17 | Targeted Arguments | MakcaTThl ayuTopusFa Oxyuibliap ayauTopusira
for a Specific | apnanran ColKec apryMEHTTED
Audience apryYMEHTTEP]ll KYPY KYpaJbl.

18 | Review: Persuasion | Cenuipy JKOHE OKymbLIap CEHIIPY
and Manipulation MaHUITYJISIUS KOHE MaHUITY SIS

TaF IbUTAPBIH JIaF IbUTAPBIH
KOPBITBIHABLIAY KOPBITBIHABLIANIBI.

19 | Listening and | TeiHOay JKOHE TYCIHY OKy1bLiap TBIHAAY

Understanding Skills | marapuiapblH JaMbITy JaFIbLIapbIH
KeTULIIpel.

20 | Listening to and | Kapchl MiKipyep/i OkymbLiap KapcChl
Evaluating TBIHJAI, Oaranay/sl MiKipJep/i TBIHJIAI,
Opponent's yHpeHy JIYPBIC Oaranay/isl
Arguments yipeHe .

21 | Responding and | Kapcer miKipaepre OKyuibLiap Kapchbl
Countering xKayar oepy miKipJaepre THIMJII XKayarl
Opponent’s JNAFIbUIAPBIH TAMBITY oepyal yipeHemi.
Arguments

22 | Developing KapsiM-KaTbhHAC OKy1bLiap KApbIM-
Communication JaFIbUTAPBIH TAMBITY KaTblHAC  JIaFIbLIapbIH
Skills »KaKcapTaJbl.

23 | Speaking CeHiMai >KoHE THUIMII OKyubLiap ceiley
Confidently and | ceiliey  nmaFapLIapbIH OapbICBIHIIA  CEHIMJILIIK
Effectively n | TaMbITy NEH acep eTy/l
Debates MEHTepe/i.

24 | Review: Listening | TeiHOay XoHE KapbIM- OKy1wbutiap ThIHIAY KOHE

and Communication

KaTbIHAC JarablJIapbIH

KapbhlM-KaTbhlHAaCcC
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Skills KOPBITBIHIbLTIAY JIaFIbLIapPBIH
KOPBITBIHABLIANIBI.

25 | Critical Thinking | Ceinu  oiimay  oHe OxyuibLap CBIHH
and Its Importance in | oHbIH ne0aTTarsl oi1ay bl nebdarra
Debates MAaHBI3bI KOJIJAHYIBI YUPEHE 1.

26 | Making Logical | JlorukaibIk OKywmbuiap  JIOTMKAJIBIK
Conclusions in | TYKBIPpBIMIAp  JKacay TYKBIPBIMJIAD  JKacayabl
Debates JaFIbUIAPBIH TAMBITY MEHIepe/il.

27 | Decision-Making | lemim KaObLIIay OKyuibLiap HIeTIIM
Process and | poIeCiH TYCIHY JKOHE KaObLIay  MEH  OHBI
Defending It OHBI KOprai OLTy KOprai OLTyIl YHpEHE].

28 | Developing Creative | LlIpirapManibuibik OxyuibLap
Thinking Skills in | olimayabl 1aMbITy HIBIFAPMAIIIBUTBIK
Debates TYPFbIJIaH oitnay

JIaFIBLTAPBIH TaMBITaIbl.

29 | Giving and | CplHU TIKIp ATy »*oHE Oxyuibliap ChIHM MIKIP
Responding to|oran  xkayam  Oepy alTy JKOHE jkayam Oepy
Critical Opinions JIaFIbUIAPBIH TAMBITY JIaFIbLIaphIH MEHIePe/Ii.

30 | Review: Critical | CpiHn ~ oOiiylay  KoHE OKyuibuiap ChIHU OMHJay
Thinking and | memnm KaOBLIAQY b1 MEH IIemrM KaObuiaay
Decision-Making KOPBITBIH IbLTIAY JIaFIbIIapPBIH

KOPBITBIHABLIANIBI.

31 | The Conclusion | JIe6aTThiH KOPBITHIH/bI Oky1buIap nebarra
Stage of a Debate: | ke3eHiHne  mikipaepal KOPBITHIH/IbI xKacay
Summarizing and | )KuHaKTay JaFAbLIAPBIH MEHTEPEIi.
Opinions

32 | Formulating and | O3 MIKIpiH OkymbLIap miKipAi
Defending One’s | TYKbIpBIM/IAIL, TYKBIPBIM/IAIL, OHBI
Opinion in a Debate | koprayasl yHpeHy KOpFayIbl YUPEHE/II.

33 | Conducting a | [Ipaktukaneik ~ nmedar OKyuibLiap ne6aTThl
Practical Debate OTKI3y JaFIbLTIapbIH TaXKipuOe KY31HJIE

KaJIBIIITACTEIPY OTKI3YJl MEHI'CPE/II.

34 | Final Evaluation and | KopbITeiHABl — Oaranay OKy1bLiap ©3/EpiHIH

Reflection AKOHE pedrexcus ne0aTTarbl KYMBICBIH
KYprizy Oarauar, pedrexcus
JKacambl.
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AKnaparTbhIK-dicTeMeJIiK 00/1iM
(anmacwina — 1 cazam, bapnvievt - 34 cazam)

I-bOJIIM: Debates and Public Speaking Fundamentals

byn Genmimae okyuibiiap AeOaTTap/IblH MaHBI3bIH JKOHE KOFaMIBIK COiey
JAFbUIApbIH JaMbITyFa Ka)KETTI HETI3I YFbIMJApMEeH TaHbicaipl. [lebar —
niKipTanac XYpri3yAiH S/Cl peTiHIe, OKYyIIbUIapFa 63 Ke3KapacTapblH JdJeIIell,
Kapchl MiKipiaepre skayan Oepy JIarabUIapblH MEHrepyre kemekrecell. Puropuka
MEH €63 OHepl Typajbl OuTIMIEp A€ Hazapra ajblHFaH, OyJ1 OKYIIbLIapFa ocepii
coeiyiey NaFabUIapbIH KETUIIIpyre MyMKiHAIK Oepenl. CoHbIMEH KaTap, 1e0aTThiH
TYpJIepl MEH epexkesiepl TYCIHIIPLIN, Oy epexenepAl THIMII KOJIJIaHy apKbLIbI
OKYIIbIJIap KOFaM/IBIK ITKIp aaMacy JaFaAblIapbiH KETUIIIPE/I.

II-bOJIIM: Preparing for Debates and Practical Skills

byn Oenimae oxymbutap ne0aTka JaWbIHIBIK KE3C€HJEPIH, TaKbIPHITITHI
TaHJay JKOHE 3epTTey dicTepiH yupeneni. Onapra apryMeHTTEpl THUIMII KYPY,
KapChUIACTHIH JoNENepiHe xKayan Oepy oficTepi MeH AebarTa SMOIUsSHBI 0acKapy
JMaFmbuUIapbl  VCBIHBUTAMBI. JlebaTka maWbIHABIK KE3IHAEC akKmapaT IKuHay,
TaKBIPBINITH  3€PTTEY, MONCNIASPAl T YCBIHY MAaHBI3BI JaFrapuiap OOJbII
Tabbutabl. by 6esiM okyuibLIapra nedatka xyieni Type JalbIHIaTy bl AKOHE 03
HiKIpJEpiH CEHIMAI TYpAe KOpray/ibl YHpeTeai.

III-bOJIIM: Persuasion and Manipulation in Debates

byn OGenimae OKymibUIap CEHAIPY KOHE MAHUIYJISIIUS OJICTEpPl Typaibl
OumiM amanpl. OKyIIbUIapFa JIOTHKAJIBIK JKOHE SMOIMOHAIBI apryMEHTTEpIi
KOJJIaHy, ayJIuTOPUSHBI OackKapy JKOHE MaKCaTThl ayAuTOpHUsAFa apHaJFaH
nonenaep AadbiHAay Jarabpliapel yhpetiaeni. CeHipy IaFapUIapblH MEHTEPY
apKbUIBI OKYIIBUTAp TEK ©3 MiKIpJepiH OLIAIpin KaHa KOWMai, ThIHAAYyIIbLIapabl
CeHJIpy KaOineTiH Je aambITaabl. by Oeimae MaHUNYISIUS OmicTepl e
KapacThIPBUTAIBI, OJIap/bl TaHy >XKOHE OOJIpIpMay AaFfblUIaphl Jla OKYyIIbLIapFa
VCBHIHBLIA/IBI.

IV-BOJIIM: Communication and Listening Skills in Debates

byn OenmiMme okymblap THIHAAY JKOHE TYCIHY JaFAbUIapbIH JaMBITyFa
OarpITTasiFad. ThIHAAYIIBUIAPABIH MIKIPJIEPIH ThIHJAI, AYphIC Oaranay KaOljaeTi
nebaTTta MaHbI3ABI pei aTkapajabl. Kapcel mikipiaepal ThIHAAMN, OJIapbl Tayjiai
OTBIPBIN JKayarn Oepy >KOHE KapbIM-KaTblHAC JaFAbLIapblH JaMbITyFa apHaJIfaH
Tarnceipmanap 6epureni. OKymbLIap 3 miKipJAepiH CEHIMII TYpAe alTyFa YHpeHir,
COHJIali-aK KapbIM-KaThlHACTa O€NCeHJl THIHIAY MEH CYpPaK KOIO HaFIblIapbiH
KETUIIIpei.

V-BOJIIM: Critical Thinking and Decision-Making in Debates
byn Gexnim chiHM oiifay KoHE IIeHIiM KaObuilay AarJblIapblH JaMbITyFa
apHanFad. OKyIIbUIap JIOTMKAIBIK TY)KBIPbIMJAp Kacarl, oJjapAbl Adjenaen
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OTBIPBIN, MIEHIM KaObuigay mporiecin meHrepeni. llsrapmambuiblk — oitnay
KaOlJeTi apKbUIbI OKYIIbUIap AebaTKa j>kaHa Ke3KapacreH Kapail anajibl. CelHU
miKipJep MeH JoNenaepAl  TUIMAI TaijaliaHy apKbUIbl  OKYIIbUIAp 63
KOe3KapacTapbIH KOPFall, KapChl MKipJIepre Kapchl TYPY AaFIbUIAPBIH MEHTEPEIi.

VI-BOJIIM: Final Work and Practical Debates

byn Oenimzae okymbuiap €3 OUTIMAEPIH NMPAKTHKAIBIK Je0aTTap apKbLIbl
kepcereni. JleOaTThlH KOPBITHIHABI KE3€HI peTIHAe ojap ©3 MIKIpJIepiH
TYKBIPBIMJIAII, OHBI JAJIeIeT Kopraiiapl. [IpakTukanseik nedat oTKizy OapbIChIH/IA
OKyIIbLJIap ©3 IIKIpiH KWHAKTaIl, OHbl KOpFail OuTy JaFJblUIapblH JaMbITabl.
KopbiTeiHasl Oaramay MeH pediiekcus apKblibl OKYIIBLIAP 63 JKETICTIKTEPIH
Oaranarn, 1aMy >KOJIapbIH aHBIKTANIbI.

OKY YUBIMJIACTBIPY BOUBIHIIA SJIICTEMEJIK HYCKAYJIAP

1. CabaxkTbl YHBIMIACTHIPY
CabakTpl Oactay Ke3iHAE OKYIIBUIAPABIH HAa3apblH ayJapy KoHE OJIapAblH
OeNICeHIUTITIH apTThIPy MaHbBI3Abl. Ca0aKThIH KYPBUIBIMBI aHBIK KOHE JIOTHKAIBIK
TYpZ€ XyHeleHreH OoJiybl Kepek, OapiblK KezeHjaep Oip-OipiMeH OalaaHBICTHI
oomysr KaxeT. Kypammap meH marepuangapasl cabakka ajijblH aja JaibIHJaIl,
oJlapaipl cabak OaphIChIHIA THIMII MaiianiaHy KepekK. byn OKylbuiapIblH OKY
MPOIIECiHE KAThICYbIH KEHUIIETE/I].

2. OKy aaicTepi MeH Taciaaepi
» Tycinaipy xoHe TajkblIay: Cabak OapbIChIHA TYCIHIIPY 9MICIH TMal1agaHbIIl,
KaHa aKnmaparThl TYCIHIIPY Kepek. Tankpuiay OapbIChiHAA OKYIIbLIAP 63 OWIapbiH
aWTBIN, TMIKIPp aJMAachill, TONTHIK J>KYMBIC apKbUIBI MaTEpHAIbl MEHIEepPE/Il.
* IlpakTukajabIK KymbicTap: OKyIIbUIApIBIH alifaH OUTIMJAEPIH MpaKTUKaIa
KOJIJIaHy YIIIH TYPJi TarchlpManaap MEH SKCIEPUMEHTTEpP YHBIMIACTHIPY KakKeT.
Byn okymbmapaplH IIBIFApMAIIBUIBGIK  TaFABLIAPBIH  TAMBITyFa KOMEKTECE]II.
» KobaabIk Tocii: OKymbutapasl TomTapra OeIim, OJIAPIBIH IIBIFAPMAIIBLIBIK
woOaap/pl 93ipiieylHe MYMKIHAIK Oepy Kepek. byl Tociin oKymbUIapAbiH YoKbIM/IA
KYMBIC 1ICTEY JaF[bUIapblH OHE CbIH TYPFBICBIHAH Oillay KaOUIeTTepiH
apTTHIPAJIbIL.
* UurepakTuBTi Tacinmep: Cabak OapbIChiHIA OKYIIBUIAPMEH TIKEJIEeH e3apa
OpEeKeT €Ty apKbpUibl OuTiM Oepy THIMAUITIH apTThipyFa Oonaabl. byn Tacin
OKYIIBUTAPJBIH ~ TIOHT€  JCTCH  KBI3BIFYIIBUIBIFBIH  apTTHIpaJbl  JKOHE
OCJICEHIUTIKTEPIH KaMTaMachl3 eTe/Il.

3. MarepuajabIK-TeXHUKAJIBIK KAMTAMAChI3 €Ty
« Kypanaap: Cabak ymrH KaxeTTi OapiblK Kypaia-)KaOIbIKTapabl aljJblH aja
JMalbIHIay MaHBI3ABL. ByJ1 yaKeITTBI YHEMICH 1 KoHEe cabaK OaphIChIH/IA CITKAH 1Al
KeJlepruiep TybIHAaMaibl.
» Texnosiorusi: OKymbUTAPBIH OUTIMIH TOJNBIKTBIPY YIIIH OPTYPJIl aKMmapaTThIK
TEXHOJIOTHSIIapAbl KojjaHy TuiMal. bym Tocinm cabakka XaHa Ke3Kapac IIeH
JTUHAMUKA KOCAJIbI.
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* Kepueki martepuangap: KepHeki Kypangap MeH MaTepuaigap cabakThIH
Ma3MYHBIH TYCIHYTe KOMEKTECEe/ll, COH/Iai-aK OKYIIbUIAPbIH Ha3apbliH ayaapajbl.
Onap TakbIPBINTHI MEHTEPYl )KSHUIIETE/I.

4. 7Kexe :KoHe TONTBIK KYMBIC
* Kexe :xymbic: OKyIIbIIapFa TarcbipMaliapabl )KeKe OpbIHIayFa MYMKIHAIK Oepy
oJIapJibIH,  JepOec oiliay JaFapUlapblH JaMBITyFa KeMmekTecenl. byin omic op
OKYIIBbIHBIH KEKE €pEKIIENIKTEPIH ecKkepyre MYMKIHJIIK oepeni.
* TonThIK :KymbIC: TONTHIK >KYMBIC OKYIIBUIAPIBIH Y KBIMIBIK JdaFIbUIapbIH
JAMBITAJIbI dKOHE aKMapaTThl TOI OOJIBIN TATKbLIAY apKbUIbI TYCIHY KEHULIECTE 1.
by TOCL BIHTHIMAKTACTHIKTHI JaMBITyFa KOMEKTECE/I.
* JInddepenumanmsi: OpOip OKYIIBIHBIH KaOlJIeTiHEe Kapail TamchlpManapibl
muddepeHnnanusiiay OKy HOTIKECIH kakcaptalbl. OKylIbUIapIblH — OKY
JEHreHIepiH eCKepe OTHIPHII, TalchipMajap 6epy THIM/II.

5. baranay xkoHe Kepi 0ailIaHBIC
* Kaasinracteipymbl 6aranay: OKymbiapabiH cabak OapbICHIHAAFBI KYMBICHI
yHEeMi OaranaHbIM, ojiapra Kepi Oaitmanbic O6epineni. byn omapabiy OuUTiM ACHTeHiH
XKaKcapTyFa MyMKIHIIK Oepe/i
* KubIHTBhIK Oaranay: JKublHTHIK Oaranay OKyIIbUIApABIH cabak OapbIChIHIA
anfaH OUTIMIH »aimnbl OaraiiayFa MYMKIHIIK Oepenil. On OKylbUIapAblH OLTIMIH
KEHIHEH TEKCEPYre KOMEKTECE/II.
* Osin-e3i Oaranay: OKyubulap ©31€piHIH JKETICTIKTEpI MEH KEeMIIUIIKTEPiH
Tajjail OTBIPBIN, ©31H-631 Oarayiay AarpUIapblH JaMbITyFa THic. bys onapabiH
pedaekcusIbIK KablIeTTepiH apTThIpaibl.
* KopbITBIHABI KYMBIC TNeH TaHbICThIpyJdap: Ca0akTblH KOPBITHIHIBICHIHIA
OKYIIbIJIAp 63 >KYMBICTAPBIHBIH HOTHXKEJIEPIH TaHBICTBHIPHIN, ajiFfaH OlLIIMIEpIH
oexitemi. byn onmic OKymBUIapABIH 63 JKYMBICTAphlHA KayalKepIIUTiKIeH
KapaybIHa BIKITAJ €Te/Il.

6. YakbITTbI THiMi 001y
* 9p ca0aKThIH YAKbITBIH TAKBIPBINKA CIHKec AYPbIC Kocnapiaay: Teopusbik
OemiM cabakThiH Kanmbl yakbIThiHAH 30%-1aH acmaybl THIC, al TPaKTHKAIBIK
OemiM yakbeITThIH 70%-bIH KaMTybl Ka)keT. byl OKyIIbUTapABIH MIBIFaPMAIIbUIBIK
KYMBICBIH ~ OpbIHAAYbIHA OKETKUIIKTI YyakpIT Oedyre MYMKIHAIK —Oepenl.
* Y3ijic ke3iHge OLTIM ajgymibuIapra AYPbIC CcOiuley JAaFAbICHIH CaKTayFra
O0arbITTay: Y3UIIC KE€31HJAE OKYLIBUIAPABIH IYPHIC COisiey OaFabUIapblH JaMBbITY
YIIIH SKaTThIFynap YyHbIMAacTelpy mnaigansl. byn cabakTelH — OapbIChIHAA
OKYIITBIIAP/IBIH Ha3apbIH CAKTay YIITiH MaHBI3/IbL.

13



KBICKA MEP3IM/II )KOCIIAP

Cadaxk Ne 1
Unit: Section I: Debates and Public Speaking Fundamentals
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 1: The Importance and Definition of Debates

Learning Objectives:

Students will understand the importance of debates and how they
help in developing public speaking and persuasion skills.
Students will learn to construct logical arguments and
communicate persuasively in English.

Lesson objectives:

Understand the definition and importance of debates.

Learn how to structure a debate and use effective public speaking
skills.

Develop their ability to express their opinions and persuade
others in a clear and structured manner.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources
timings
Beginning | Greeting: Greet students, ask how Student Activity: Resources:
(5 min) they are feeling, and set the tone for | Students listen to Interactive
e "& k the lesson. the introduction i whiteboard
i1l e and understand the | evaluated by the | pregentation
objective of the "flag" method | glides
lesson. Assessment:
Assess student
engagement
with a brief
check-in on
prior knowledge
of debates.
Middle (35 | Task 1: Understanding the Student Activity:
min) Importance of Debates Students participate Individual Work
o Theory: in the discussion, .
> A debate is a formal discussion share their evaluated by the Q&
j\‘ = | where two or more opposing thoughts, and listen | "flag" method
B arguments are presented. Debates to peers’ responses. | Assessment:
help to develop critical thinking, Observe Resources:
students' PowerPoint

public speaking, and listening skills.
Importance of debates:

Improves reasoning skills.
Encourages active listening and
respect for others’ opinions.

Builds public speaking skills and
confidence.

Task: Ask students, "Why do you
think debates are important?"
Encourage them to share their
opinions on how debates help in
improving communication.
Example:

Example 1: A debate on whether
technology has a positive or negative

participation in
the discussion.
Provide
feedback on the
depth of their
responses and
their ability to
explain the
importance of
debates.

slides explaining
the importance
of debates.
Handout with
key points on
the benefits of
debates.

Group Work

e W

[/ o
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impact on society. Students express
their views while defending their
position with evidence.

Question:

"Why are debates important in
developing public speaking skills?"
Answer:

Debates are important because they
encourage logical thinking, improve
communication skills, and build
confidence in speaking.

Descriptor:

Students will explain the importance
of debates and discuss how they can
enhance public speaking and
reasoning skills.

Task 2: Learning Debate Rules
and Structure

Theory:

A debate typically has three main
parts:

Introduction: Introduce the topic
and present your position.

Body: Present supporting arguments
and evidence.

Conclusion: Summarize key points
and reinforce your stance.

Task: Divide students into small
groups and assign them to prepare a
part of the debate (Introduction,
Body, or Conclusion). Each group

will present their section to the class.

Example:

Example 2: Topic: "Should school
uniforms be mandatory?"

Group 1 presents the introduction,
stating the topic and explaining why
school uniforms are important.
Group 2 presents arguments for
school uniforms, while Group 3
argues against them.

Question:

"What are the main components of a
debate structure?"

Answer:

A debate has three parts:
introduction, body (arguments), and
conclusion.

Descriptor:

Students will understand the
structure of a debate and effectively
organize their arguments for each

Student Activity:
Groups collaborate
to prepare and
present their part of
the debate.

evaluated by the
"flag" method
Assessment:
Evaluate the
clarity and
structure of each
group's
presentation.
Provide
feedback on
how well they
followed the
debate structure.

Individual Work

e

Resources:
Debate structure
handout.

Visual aids on
debate
components
(interactive
whiteboard).

Grou Work

=
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section.

Task 3: Practical Debate

Theory:

Practicing debates helps students
apply theoretical knowledge to real-
life situations. It develops persuasive
speaking skills and boosts
confidence.

Task: Organize a short debate on a
simple topic such as, "Is social media
good for society?" Students will be
split into two groups: one for and one
against the topic. Each group will
present their arguments and respond
to the opposing group.

Example:

Example 3: Group A argues that
social media is beneficial for
communication, education, and
entertainment. Group B argues that
social media can have negative
impacts, such as spreading
misinformation and reducing face-to-
face interaction.

Question:

"What strategies can you use to
persuade others in a debate?"
Answer:

Use logic, clear evidence, and
examples to support your arguments.
Address counterarguments
respectfully.

Descriptor:

Students will participate in a live
debate, present well-reasoned
arguments, and respond to opposing
points of view.

Student Activity:
Students actively
engage in a live
debate, presenting
and defending their
positions while
responding to the
opposing team.

evaluated by the
"flag" method
Assessment:
Provide
feedback on
students'
performance,
focusing on their
ability to make
strong
arguments,
handle rebuttals,
and present
ideas
confidently.

Individual Work

ce

Resources:
Timer for
managing
speaking time.
Notes on
effective debate
strategies.

Group Work

=\ o ~

[/ o
ﬂ\r w

End of the
Lesson

Summary:

Recap the main points discussed in
the lesson: the importance of
debates, the structure of debates, and
the process of participating in a
debate.

Homework:

Students are assigned to research a
new debate topic and prepare their
arguments for the next lesson.

Student Activity:
Students reflect on
their learning and
prepare for the next
class.

Feedback:

Ask students to
share what they
learned from the
lesson and how
they feel about
debating.
Provide general
feedback on
their
performance
throughout the
lesson.

Resources:
Debate topic list
for homework.
Research
guidelines for
preparing
arguments.

Ne

Kep @
Gasaannic: 3
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KBbICKA MEP3IMAI KOCIIAP
Cabak Ne 2

Unit: Section I: Debates and Public Speaking Fundamentals
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson: Lesson 2: Development of Public Speaking Skills

Learning Objectives: Understand the key elements of public speaking.

Practice speaking with confidence, clarity, and persuasion in
English.

Develop techniques for engaging their audience and improving

speech delivery.

Lesson objectives: Students will learn how to structure a speech.

Students will practice using body language, tone, and rhetoric to
engage their audience.

Students will improve their ability to present ideas in a clear and

compelling manner.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources

timings

Beginning | Greeting: Greet students and ask Student Activity: St Resources:

(5 min) how they feel about public speaking. | Students share their @) | Interactive

Py feelings and R e | whiteboard

illlSe expectations about Presentation
¥ improving their It is evaluated slides

public speaking
skills.

using the "traffic
light" method.
Assessment:
Quick check on
students' prior
knowledge of
public speaking
techniques (e.g.,
asking if they've
ever given a
speech before).

introducing the
topic.

Middle (35
min)
"

Task 1: Understanding the Key
Elements of Public Speaking
Theory:

The key elements of public speaking
include:

Voice Control: Using pitch, pace,
and tone effectively.

Body Language: Using gestures,
posture, and eye contact to engage
the audience.

Clarity of Message: Ensuring the

Student Activity:
Students reflect on
an effective speech
and discuss it with
the class.

baranay:

Ore
" KaKChl
KAKChI

It is evaluated
using the "traffic
light" method.
Assessment:
Assess students
based on their
participation in

Individual Work

We

Resources:
Handouts
summarizing the
key elements of
public speaking.

message is clear and well-structured. the discussion Vldeq clips Of
Engagement with the Audience: and their effective public
Creating a connection with the understanding of speeches.
listeners. the key elements

Importance of these elements: They of public Group Work
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help speakers present confidently,
hold the audience’s attention, and
communicate their ideas
persuasively.

Task: Ask students to reflect on a
time they have heard a powerful
speech. What made the speaker
effective? Discuss how voice, body
language, and engagement
influenced the effectiveness of the
speech.

Example:

Example 1: A famous speech like
Martin Luther King Jr.'s "I Have a
Dream" — pay attention to his tone,
body language, and how he engaged
the audience.

Question:

"What are the key elements that
make a speech effective?"

Answer:

Effective public speaking includes
good voice control, confident body
language, clear messaging, and
audience engagement.

Descriptor:

Students will identify the key
elements of effective public speaking
and explain how they contribute to a
successful presentation.

speaking.

\=—

Task 2: Practicing Voice Control
and Body Language

Theory:

Voice Control: Effective public
speakers vary their pitch, speed, and
volume to keep the audience
engaged.

Body Language: Body language
includes gestures, posture, and eye
contact. These help emphasize key
points and show confidence.

Task: Have students practice reading
a short speech aloud, focusing on
voice modulation and body language.
Ask them to experiment with
different speeds and volumes to see
how it affects the impact of their
speech.

Example:

Example 2: A short speech on the
importance of education. Encourage
students to try speaking in different

Student Activity:
Students practice
reading a speech,
focusing on tone,
pace, volume, and
body language.

Baranay:

B waKcel | oprama
JKaKChl & P

It is evaluated
using the "traffic
light" method.
Assessment:
Evaluate
students based
on their ability
to use voice
modulation and
body language
to improve their
speech delivery.

Individual Work

ce

Resources:
Short speech
texts for
practice.
Mirror or
camera for self-
evaluation.

Group Work

ey a

[/ o
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ways, such as faster with higher pitch
or slower with a deeper tone.
Question:

"How does voice modulation and
body language affect the impact of a
speech?"

Answer:

Varying pitch, speed, and volume
can make a speech more engaging.
Using appropriate body language can
reinforce the speaker’s message and
demonstrate confidence.

Descriptor:

Students will practice varying their
tone and using purposeful body
language to enhance their public
speaking.

Task 3: Engaging the Audience
through Persuasion

Theory:

Persuasion is a critical component of
public speaking. To persuade,
speakers must use effective
arguments, rhetorical techniques
(such as ethos, pathos, and logos),
and appeal to the audience’s
emotions and logic.

Ethos: Establishing credibility or
trustworthiness.

Pathos: Appealing to the audience’s
emotions.

Logos: Using logical reasoning and
evidence.

Task: Students will deliver a 2-
minute persuasive speech on a topic
of their choice (e.g., the importance
of exercise, the need for
environmental protection).
Encourage them to use at least one
persuasive technique (ethos, pathos,
or logos) in their speech.

Example:

Example 3: A persuasive speech on
"Why you should read more books."
A student may appeal to ethos by
establishing their own love of
reading, pathos by sharing an
emotional story about how reading
changed their life, and logos by
presenting statistical evidence about
the benefits of reading.

Question:

Student Activity:
Students deliver a
2-minute
persuasive speech,
using at least one
persuasive
technique.

baranay:

o : m
Gl KaKChi
HAKCBI

It is evaluated
using the "traffic
light" method.
Assessment:
Assess students
based on their
use of
persuasive
techniques, their
ability to
structure
arguments
logically, and
their delivery
(confidence,
clarity, and
engagement).

Individual Work

oo

Resources:
Persuasive
speech
templates or
examples.
Rubric for
assessing
persuasive
speeches.

Group Work

<
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"How can you use ethos, pathos, and
logos to make your speech more
persuasive?"

Answer:

Ethos builds trust with the audience,
pathos connects emotionally, and
logos provides logical evidence to
support your argument.

Descriptor:

Students will identify and use
persuasive techniques (ethos, pathos,
or logos) in their speeches.

End of the | Summary: Student Activity: | Feedback: Resources:

Lesson Recap the key elements of public Students reflect on | Ask students Speech
speaking: voice control, body the lesson and how they felt preparation
language, and persuasion techniques | prepare their about practicing | guide for
(ethos, pathos, logos). speeches for the their public homework.
Discuss how practicing these skills next class. speaking skills Rubric for
can improve students' confidence and and what they persuasive
effectiveness in speaking publicly. found speech
Homework: challenging or assessment.
Students are tasked with preparing a useful. "a
3-minute persuasive speech for the | miat
next class, using at least two of the .
techniques learned today (voice
modulation, body language, and
persuasive techniques).

KBICKA MEP3IM/II ’KOCIIAP
Cabak Ne 3

Unit: Section I: Debates and Public Speaking Fundamentals

Date: Teacher's Name:

Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 3: Defending and Proving One’s Opinion in a Debate

Learning Objectives:

Learn how to defend their opinion during a debate.

Practice constructing logical arguments and using evidence to
support their position.

Understand the strategies to effectively respond to opposing
viewpoints.

Lesson objectives:

Students will learn how to build and defend their arguments
effectively in a debate.

Students will practice using various strategies to prove their
opinion in an organized manner.

Students will enhance their ability to respond to
counterarguments with clear evidence.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources
timings
Beginning | Greeting: Greet students and set a Student Activity: AN Resources:
(5 min) positive tone for the lesson. Ask students to ™ / Interactive
share any e whiteboard
<,/
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experiences they evaluated by the | Presentation
have had in method. slides
defending their Assessment: introducing the
opinions in a Briefly ask topic of
debate or students what defending
discussion. strategies they opinions in a
think are debate.
important when
defending an
opinion.
Middle (35 | Task 1: Understanding How to Student Activity: N
min) Defend One’s Opinion Students write ' §x / Individual Work
) Theory: down three reasons | = _/
Y Defending an opinion in a debate for a topic and find | <.~ Q&
b =" | involves presenting logical reasons, | supporting evaluated by the
5 using evidence, and countering evidence for each method.
Assessment: Resources:

opposing views.

Key strategies for defending an
opinion:

Use evidence: Facts, statistics, and
credible sources to support your
argument.

Logical reasoning: Make sure your
argument is logical and coherent.
Stay calm and respectful:
Responding to opposing views with
respect while maintaining a clear
stance.

Refute counterarguments:
Addressing and discrediting the
opposing side's arguments.

Task: Ask students to think about a
topic they feel strongly about and
write down three reasons why they
hold that opinion. Then, they should
find one piece of evidence for each
reason to support their position.
Example:

Topic: "Should schools have longer
lunch breaks?"

Reason 1: Longer breaks improve
student focus.

Evidence: Studies show that students
who take longer breaks perform
better academically.

Reason 2: It allows for better social
interaction.

Evidence: Social interactions during
breaks help students build stronger
relationships.

Reason 3: It promotes better mental
health.

reason.

Assess students
on how well
they can identify
valid reasons
and provide
supporting
evidence.

Handouts with
debate structure
and tips for
defending
opinions.
Access to online
resources for
finding credible
evidence
(optional).

Group Work

<
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Evidence: Research shows that
longer breaks reduce stress and
improve well-being.

Question:

"Why is it important to use evidence
and logical reasoning when
defending your opinion?"

Answer:

Using evidence and reasoning makes
your argument more convincing and
credible, showing that your opinion
is based on facts rather than feelings
or assumptions.

Descriptor:

Students will identify key reasons for
their opinion and find evidence to
support each one.

Task 2: Practicing Defending an
Opinion

Theory:

In a debate, it’s essential not only to
present your opinion but to respond
to opposing views effectively.
Refutation techniques:

Pointing out logical fallacies:
Identifying flaws in the opponent’s
reasoning.

Providing counter-evidence:
Presenting stronger or contradicting
evidence to challenge the opponent’s
points.

Clarifying misunderstandings:
Offering clear explanations when the
opponent has misinterpreted your
argument.

Task: Divide students into pairs and
have them practice defending their
opinion on a given topic. One student
will be the "defender" of their
opinion, and the other will play the
role of the "opponent." The defender
will try to defend their position with
evidence, while the opponent will
challenge their points with
counterarguments.

Example:

Topic: "Should homework be
banned?"

Student A (Defender): "Homework
helps reinforce what we learn in
class."

Student B (Opponent): "But it

Student Activity:
Students engage in
pairs, with one
defending their
opinion and the
other presenting
counterarguments.

evaluated by the
method.
Assessment:
Evaluate
students based
on their ability
to defend their
position clearly
and respond
effectively to
counterargument
S.

Individual Work

We

Resources:
Debate topic
cards with
suggested issues
for discussion.
Handouts on
logical fallacies
and
counterargument
strategies.

Group Work
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increases stress and doesn’t always
help students understand the
material."

Question:

"What strategies can you use to
effectively respond to
counterarguments in a debate?"
Answer:

You can respond by providing
stronger evidence, pointing out flaws
in the opponent’s logic, or clarifying
misunderstandings.

Descriptor:

Students will practice defending their
opinions and responding to
counterarguments using logical
reasoning and evidence.

Task 3: Responding to
Counterarguments in a Debate
Theory:

Responding to counterarguments is a
critical aspect of debating. It's
essential to stay calm, listen
carefully, and refute opposing points
logically.

Effective rebuttals:

Acknowledge the
counterargument: Show that you
understand the other side’s
perspective.

Reaffirm your position: Restate
your opinion and present more
evidence to reinforce your argument.
Provide a solution: Suggest ways to
resolve the disagreement or find
common ground.

Task: In small groups, students will
take turns debating a topic. After
each argument, the opposing group
will respond with a counterargument,
and the original group will then
defend their opinion. The goal is for
each group to practice
acknowledging, rebutting, and
defending their position.

Example:

Topic: "Is online education as
effective as traditional schooling?"
Group 1: "Online education provides
more flexibility and accessibility."
Group 2 (counterargument):
"However, it lacks the social

Student Activity:

Students practice
defending their
opinion and
responding to
counterarguments
in small groups.

AN
RSN

£ RN
‘(r' F v'v'
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evaluated by the
method.
Assessment:
Evaluate
students on their
ability to engage
with
counterargument
s and defend
their opinion
persuasively.

Individual Work

oo

Resources:
Timer for
managing
speaking time.
Debate topic
cards for
practice.

Group Work
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interaction and hands-on experience
of traditional education."

Group 1 (response): "While that’s
true, online education offers better
personalized learning through
technology."

Question:

"Why is it important to both
acknowledge and counter opposing
arguments in a debate?"

Answer:

Acknowledging the opposing
argument shows that you respect
different opinions, while countering
it with evidence strengthens your
position and makes your argument
more persuasive.

Descriptor:

Students will practice acknowledging
and responding to counterarguments
effectively in a debate.

End of the Summary: Student Activity: | Feedback:

Lesson Recap the key strategies for Students reflect on | Ask students for 9®
defending and proving one’s the lesson and how | feedback on the &
opinion: using evidence, logical they can improve lesson, what «
reasoning, and responding to their debating strategies they
counterarguments. skills. found most
Emphasize the importance of staying useful, and how | Resources:
calm, respectful, and clear when they feel about Rubric for
defending one’s opinion in a debate. practicing their | evaluating
Homework: debating skills. | persuasive
Students are assigned to write a essays.
persuasive essay defending their Topic list for the
opinion on a topic of their choice. next debate.
They should include at least two
counterarguments and refute them.

KbICKA MEP3IM/I )KOCIIAP
Cadak N\e 4

Unit: Section I: Debates and Public Speaking Fundamentals

Date: Teacher's Name:

Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 4: Rhetoric and Its Role in Debates

Learning Objectives:

Understand the role of rhetoric in debates.

Learn the different rhetorical strategies that can enhance
persuasive speaking.

Practice using rhetorical techniques (ethos, pathos, logos) in their
own debates and speeches.

Lesson objectives:

Students will understand the concept of rhetoric and its
importance in debates.

Students will identify and use the three main rhetorical appeals:
ethos, pathos, and logos.
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Students will practice incorporating rhetorical strategies into
their own arguments.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources
timings
Beginning | Greeting: Greet the students and Student Activity: Resources:
(5 min) briefly ask if they have ever noticed | Students reflect on ” Interactive
Y 3 the use of persuasive language in how persuasive / whiteboard
i1l real-life discussions, media, or techniques are used Presentation
advertisements. in their daily lives 1 KAMITIb slides
(e.g., evaluated by the | introducing
advertisements, method. rhetoric and its
speeches, political | Assessment: role in debates.
debates). Quick
assessment of
students’
familiarity with
rhetoric by
asking if they
know what
rhetoric is and
its purpose.
Middle (35 | Task 1: Understanding Rhetoric Student Activity: '
min) and Its Importance Students share ” Individual Work
_— Task: Ask students to think of an examples of / I
¥ example where they saw rhetoric rhetoric used in Q&
)\‘ “* | used effectively in an argument, real life and discuss | 1FAMIIbI
[l speech, or advertisement. Discuss how ethos, pathos, evaluated by the
how ethos, pathos, and logos were and logos were method. Resources:
used in those examples. used. Assessment: Handouts ,
Example: Assess students | defining rhetoric
Example 1: A political campaign on their ability | and explaining
to define the three appeals

speech.

Ethos: The politician talks about
their experience and qualifications.
Pathos: The politician evokes
emotions by telling a story that
resonates with voters.

Logos: The politician presents
statistics and facts to support their
argument.

Question:

"Why do you think rhetoric is so
important in debates?"

Answer:

Rhetoric helps speakers effectively
persuade the audience, create trust,
appeal to emotions, and support their
arguments with logic and evidence.
Descriptor:

Students will define rhetoric and
explain the importance of using

rhetoric and
explain how it is
used in debates.

(ethos, pathos,
logos).

Video clips of
famous speeches
(optional).

Group Work

—v ~
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rhetorical techniques in debates.

Task 2: Identifying Ethos, Pathos,
and Logos in Speeches

Task: Show a short video or play an
excerpt from a famous speech (e.g.,
Martin Luther King Jr.'s "I Have a
Dream") and ask students to identify
where the speaker uses ethos, pathos,
and logos.

Example:

Example 2: In MLK’s speech:
Ethos: MLK talks about his
experiences and his fight for
equality, establishing credibility.
Pathos: MLK appeals to the
emotions of his audience by
describing the struggles of African
Americans.

Logos: MLK uses logical reasoning,
citing the promises of the
Declaration of Independence and the
U.S. Constitution.

Question:

"Can you identify an example of
ethos, pathos, or logos in this
speech? How did it make the
argument stronger?"

Answer:

The use of ethos built credibility,
pathos connected emotionally, and
logos provided reasoned evidence to
support the argument.

Descriptor:

Students will identify examples of
ethos, pathos, and logos in a speech
or argument.

Student Activity:
Students listen to
or read a famous
speech and identify
examples of
rhetorical appeals.

‘7/

y &

+1 KAMIIBI
evaluated by the
method.
Assessment:
Assess students
based on their
ability to
identify and
explain the use
of ethos, pathos,
and logos in the
speech.

Individual Work

ce

Resources:
Video clips or
speech excerpts
for analysis.

A worksheet to
help students
identify the
rhetorical
appeals.

Grou Work

=<\
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Task 3: Applying Rhetorical
Appeals in Their Own Arguments
Task: Have students prepare a 1-
minute persuasive speech on a topic
of their choice (e.g., "Should social
media be regulated?" or "Is online
education as effective as traditional
schooling?"). They should aim to use
at least one example of ethos, pathos,
and logos in their speech.

Example:

Topic: "Is climate change a global
crisis?"

Ethos: Cite scientific studies and
expert opinions to establish
credibility.

Student Activity:
Students prepare
and deliver a short
persuasive speech
using ethos, pathos,
and logos.

s -

+1 KAMIIIbI
evaluated by the
method.
Assessment:
Evaluate
students based
on their ability
to effectively
use rhetorical
appeals in their
speeches.

Individual Work

e

Resources:
Rhetorical
appeal template
to help students
organize their
speech.

Timer for
managing
speaking time.

Group Work
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Pathos: Share personal stories or
emotional appeals about the impact
of climate change on communities.
Logos: Present statistics and
scientific data supporting the claim
that climate change is real and
urgent.

Question:

"How can you use ethos, pathos, and
logos to make your argument more
persuasive?"

Answer:

Ethos adds trust and authority to
your argument, pathos connects
emotionally with the audience, and
logos makes your argument logically
sound and evidence-based.
Descriptor:

Students will practice incorporating
ethos, pathos, and logos in a short
persuasive speech.

End of the
Lesson

Summary:

Recap the three main rhetorical
appeals: ethos, pathos, and logos.
Discuss their importance in
constructing persuasive arguments
and how they were used in the
speeches today.

Homework:

Students are tasked with writing a 3-
minute persuasive speech on a given
topic (e.g., "The benefits of
recycling" or "The importance of
learning foreign languages"). They
should use all three rhetorical
appeals: ethos, pathos, and logos.

Student Activity:
Students reflect on
the lesson, ask
questions, and
discuss how they
can improve their
use of rhetoric in
their speeches.

Feedback:

Ask students for
feedback on
how they felt
about using
rhetorical
techniques and
how confident
they feel about
applying them in
future debates.

Resources:
Homework
guidelines for
writing a
persuasive
speech.
Rhetoric
checklist for
reviewing
speeches.

M:);‘_;‘

KbICKA MEP3IMAI ’KOCIIAP

Cabak Ne 5

Unit:

Section I: Debates and Public Speaking Fundamentals

Date:

Teacher's Name:

Grade:

Number present:

| Number absent:

Theme of the lesson:

Lesson 5: Types and Rules of Debates

Learning Objectives:

Understand the different types of debates.
Learn the rules and structure of debates.

Practice participating in different types of debates while
following the established rules.

Lesson objectives:

Students will identify and understand the various types of
debates (e.g., formal, informal, parliamentary, etc.).
Students will understand the rules and structure of debates.
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Students will participate in a short debate, adhering to the rules
and structure.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources
timings
Beginning | Greeting: Greet students and ask Student Activity: \ ’ \'l \ ’ Resources:
(5 min) them about their experiences with Encourage students ! ; /\/l Interactive
ey debates. Have they ever participated | to share any =) “2 | whiteboard
illid e | in one or observed one? previous evaluated by the | Presentation
experiences with method. slides
debating, either in | Assessment: introducing the
school or through | Quick check on | types of debates.
media. students'
understanding of
debates. For
instance, ask,
“What do you
think are the
main
components of a
debate?”
Middle (35 | Task 1: Understanding Types of Student Activity: \ ’ \" \ ’
min) Debates Students work in ! z b \/l Individual Work
e Task: Divide students into small groups to research &)= e
¥ groups and assign each group a type | and present their evaluated by the Q&
)\‘ =" | of debate to research. They should findings about a method.
[ identify the key characteristics, rules, | specific type of Assessment:
and examples of their assigned type. | debate. Assess students | Resources: )
Example: based on the Hand.ou?s with
Example 1: In a formal debate, completeness d?SCI‘lpthl’lS of
each side has a set time to speak, and and clarity of different types
of debates.

the argument must be supported with
evidence.

Example 2: In parliamentary
debate, cach side speaks for a
limited time, and members of the
opposing party must respond to
arguments made during the debate.
Question:

"What is the main difference
between formal and informal
debates?"

Answer:

Formal debates are highly structured
with strict rules, while informal
debates are less rigid and allow for
more spontaneous conversation.
Descriptor:

Students will research and present
their findings on different types of
debates, highlighting their unique
characteristics and rules.

their research
presentation on
different types
of debates.

Access to online
resources for
researching
debate formats.

Group Work

S\ G

e
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Task 2: Learning Debate Rules
and Structure

Task: Present a short video of a
formal debate (e.g., a parliamentary
debate or Oxford-style debate). Ask
students to observe the structure and
rules followed by the participants,
such as time limits, turn-taking, and
the use of evidence.

Example:

Example 2: In a parliamentary
debate, after an opening statement,
each side has the chance to present
their arguments and counter the
opposing side. At the end, each team
will deliver a closing statement.
Question:

"Why is it important to have time
limits and rules in a formal debate?"
Answer:

Time limits ensure that every
participant has an equal opportunity
to speak, and rules help maintain
order and prevent interruptions.
Descriptor:

Students will identify the rules and
structure of formal debates and
understand their importance in
ensuring fairness and order.

Student Activity:
Students watch the
debate video, take
notes on the
structure and rules,
and participate in a
class discussion
about the
importance of these
rules.

441

PP T\
evaluated by the
method.
Assessment:
Assess students
on their ability
to recognize and
explain the rules
of formal
debates based on
the video and
discussion.

Individual Work

wWe

Resources:
Video clips of
formal debates.
Debate rules

handouts.
Group Work
T\

[/ o
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Task 3: Practicing a Short Debate
Task: Organize a short class debate
using a simple topic. Divide the class
into two teams, ensuring that each
team has equal time to present
arguments. Students should practice
adhering to the debate rules: taking
turns, speaking within the time limit,
and supporting their arguments with
evidence.

Example:

Example 3: Topic: “Should mobile
phones be banned in schools?”
Team 1 argues for banning mobile
phones, using evidence related to
distraction and academic
performance.

Team 2 argues against banning
mobile phones, citing their
usefulness for learning and safety.
Question:

"How do the rules and structure of a
debate help in presenting a strong

Student Activity:
Students participate
in a short debate,
adhering to the
rules and
presenting
arguments with
evidence.

f!%w@!‘;
evaluated by the
method.
Assessment:
Assess students
based on their
ability to follow
the debate rules,
present well-
structured
arguments, and
respect time
limits.

Individual Work

oo

Resources:
Timer for
managing
speaking time.
Debate topic
cards for
practice.

Group Work

)

29




argument?"

Answer:

The structure and rules help ensure
that each side is heard, that
arguments are well-supported by
evidence, and that the debate remains
organized and respectful.
Descriptor:

Students will actively participate in a
debate, using the rules and structure
learned in class.

End of the Summary: Student Activity: | Feedback: Resources:
Lesson Recap the types of debates discussed | Students reflect on | Ask students to | Debate
in the lesson (formal, informal, the lesson, ask any | share what they | reflection
parliamentary, team debates) and remaining learned about template for
emphasize the importance of questions, and debate types and | homework.
following debate rules and structure. | prepare for the rules, and how | Rubric for
Discuss how students felt about homework they might apply | evaluating the
participating in the short debate and | assignment. these rules in debate.
what strategies they found useful. future debates. wOTTATy
Homework: O
Assign students to write a reflection “m
on what type of debate they would \B )
prefer to participate in and why, = ;
explaining how they would use the L
rules to strengthen their arguments.
KbICKA MEP3IM/I )KOCIIAP
Caodak N\e 6
Unit: Section I: Debates and Public Speaking Fundamentals
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 6: Review: Debates and Public Speaking

Learning Objectives:

Review the key concepts and skills learned in previous lessons
regarding debates and public speaking.

Reinforce their understanding of effective public speaking
techniques and the structure of debates.

Practice and improve their debating and speaking skills through
review activities and exercises.

Lesson objectives:

Students will recall the types of debates and the rules associated
with them.

Students will practice public speaking techniques such as using
rhetoric, logical reasoning, and emotional appeals.

Students will participate in a short debate to apply the skills
learned in previous lessons.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources

timings

Beginning | Greeting: Greet the students and ask | Student Activity: Resources:

(5 min) them how they feel about their Students share one Interactive
progress in public speaking and thing they have whiteboard

30




debating skills so far. learned in the past | evaluated by the | Review slides
lessons that they method. summarizing
feel has improved | Assessment: key points.
their public Quick check on
speaking or students’
debating skills. understanding of
what has been
covered in
previous lessons
(e.g., types of
debates,
rhetorical
strategies,
debate rules).
Middle (35 | Task 1: Reviewing Key Concepts Student Activity: :
min) Task: Ask students to answer the Students answer Individual Work
e following questions as a group to the review e Q
¥ review the key concepts: questions in groups A &
)\l’ s 1. "What are the main types of | and discuss the fl;];l}:ls;ed R
= debates we’ve learned about?" concepts learned in A L
" . . ssessment: Resources:
2. Can you explain the previous lessons. Assess students ) i
difference between ethos, pathos, based on thei Review ‘shdes
and logos?" la)l?lﬁ? ont elrll summarizing the
3. "Why is it important to 2&13 t(l)airelct?le types of debates
follow debate rules such as time ke COE cents and rhetorical
limits and turn-taking?" f y p appeals.
Example: rom the Handouts with
Example 1: A formal debate {)rewous key concepts.
essons.

structure involves opening
statements, arguments, rebuttals, and
closing statements.

Example 2: In a persuasive speech,
you might use ethos by referencing
expert opinions, pathos by telling an
emotional story, and logos by
presenting statistical evidence.
Question:

"Why do we need to use all three
rhetorical appeals—ethos, pathos,
and logos—in a debate?"

Answer:

Using all three appeals helps create a
balanced argument that is credible,
emotionally engaging, and logically
sound, making it more persuasive.
Descriptor:

Students will recall and explain key
concepts about types of debates,
rhetorical strategies, and debate
rules.

Group Work

=
-4
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Task 2: Practicing Public Speaking
Skills

Task: Ask students to deliver a 1-
minute speech on a simple topic
(e.g., “The benefits of learning a
second language” or “Why we
should recycle”). During the speech,
students should focus on using:

1. Voice modulation (changing
tone, pace, and volume).

2. Body language (gestures,
posture, eye contact).

3. Rhetoric (ethos, pathos, and
logos).

Example:

Example 2: A student delivering a
speech on the importance of physical
exercise might use logos by
presenting statistics about

health, pathos by sharing a personal
story about how exercise improved
their well-being, and ethos by
referencing a well-known health
expert.

Question:

"How does using body language and
voice modulation help in making
your speech more engaging?"
Answer:

Body language and voice modulation
help to emphasize key points,
maintain the audience's attention, and
convey emotion, making the speech
more persuasive and effective.
Descriptor:

Students will practice delivering a
speech with effective voice
modulation, body language, and
rhetorical strategies.

Student Activity:
Students deliver 1-
minute speeches,
focusing on voice
modulation, body
language, and
rhetorical appeals.

evaluated by the
method.
Assessment:
Assess students
based on their
use of voice
modulation,
body language,
and rhetorical
strategies in
their speech
delivery.

Individual Work

wWe

Resources:
Timer for
managing
speaking time.
Rubric for
evaluating
public speaking.

Group Work

e\ o N
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Task 3: Mini-Debate: Applying
What We’ve Learned

Task: Divide the class into two
teams and assign a topic (e.g.,
"Should homework be abolished?").
Each team will have 2 minutes to
prepare their arguments and 3
minutes to present them. Afterward,
each team will have 2 minutes to
respond to the opposing team’s
arguments.

Example:

Example 3: Team 1 argues that

Student Activity:
Students participate
in a mini-debate,
practicing their
argumentation and
speaking skills.

evaluated by the
method.
Assessment:
Assess students
based on their
ability to
structure their
arguments, use
rhetoric

Individual Work

oo

Resources:
Timer for
managing
speaking time.
Debate topic
cards.

Group Work
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homework should be abolished
because it causes stress and limits
free time, using studies about student
mental health.

Team 2 argues against abolishing
homework, stating that it reinforces
learning and improves academic
performance.

Question:

"How can you use rhetoric to
strengthen your argument in a
debate?"

Answer:

You can use ethos to establish
credibility, pathos to engage the
audience’s emotions, and logos to
present logical, fact-based
arguments.

Descriptor:

Students will participate in a short
debate, following the rules and
structure learned in previous lessons
and using rhetorical techniques.

effectively, and
respond to
counterargument
S.

End of the
Lesson

Summary:

Recap the key concepts learned
about debates, public speaking, and
rhetorical techniques. Discuss how
these skills can be applied in real-life
situations, both inside and outside of
the classroom.

Highlight any improvements or areas
for further development in students’
public speaking and debating skills.
Homework:

Assign students to prepare a short
persuasive speech on a topic of their
choice, ensuring they use at least two
rhetorical appeals (ethos, pathos,
logos). This will be presented in the
next class.

Student Activity:
Students reflect on
the lesson and
think about what
aspects of public
speaking and
debating they still
want to improve.

Feedback:

Ask students for
feedback on
how they felt
about their
progress in
debating and
public speaking
and whether
they feel more
confident in
these areas.

Resources:
Speech
preparation
guidelines.
Rubric for
evaluating
persuasive
speeches.
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KbICKA MEP3IMAI ’KOCIIAP

Cabak Ne 7

Unit:

Section II: Preparing for Debates and Practical SKkills

Date:

Teacher's Name:

QGrade:

Number present:

| Number absent:

Theme of the lesson:

Lesson 7: Stages of Preparing for a Debate

Learning Objectives:

Understand the key stages involved in preparing for a debate.
Learn how to structure their preparation process effectively.

Practice gathering evidence, structuring arguments, and planning
responses to opposing viewpoints.

Lesson objectives:

Students will identify and describe the key stages in preparing for
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a debate (research, organizing arguments, practicing delivery).

Students will practice organizing their arguments and supporting
them with evidence.
Students will learn how to anticipate counterarguments and plan

rebuttals.
Lesson Procedure
Planned Planned activities Learners’ activities | Assessment Resources
timings
Beginning | Greeting: Greet the students and ask | Student Activity: Resources:
(5 min) how they feel about preparing for Ask students what Interactive
A 3 debates. steps they think are whiteboard
il e necessary when Presentation
— preparing for a evaluated by the | slides outlining
debate. method. the stages of
Assessment: debate
Briefly assess preparation.
students’ prior
knowledge of
debate
preparation by
asking questions
like, "What is
the first step in
preparing for a
debate?"
Middle (35 | Task 1: Understanding the Key Student Activity:
min) Stages of Debate Preparation Pairs of students Individual Work
e Theory: brainstorm types of
¥ Preparing for a debate involves research and @&
3\‘ " | several stages, each of which is evidence needed evaluated by the
= essential for forming a strong, logical | for a debate. method.
argument and responding to Assessment: Resources:
opposition. The key stages of Assess the Handouts with
preparing for a debate include: students on how | €Xamples of
Researching the Topic: Gathering effectively they | SOUT¢®s for
relevant information, statistics, and brainstormed reseafChmg
evidence to support your position. relevant sources debgte topics.
Organizing Your Arguments: and types of Online resources
Structuring your arguments logically evidence for for ﬁqdlng
and ensuring they are supported by their debate statistics and
evidence. topic. studies.
Preparing Rebuttals: Anticipating
Group Work

the opposing side’s arguments and
preparing responses.

Practicing Delivery: Rehearsing
your speech to ensure clear delivery
and confident presentation.

Task: Ask students to work in pairs
to brainstorm what kind of research
would be necessary for a debate on a
simple topic (e.g., "Should students
wear uniforms?"). Each pair will list

)
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the types of sources and evidence
they would need.

Example:

Example 1: For the topic of school
uniforms, students might need
research on:

Studies on the impact of uniforms on
academic performance.

Opinions from educators, students,
and parents.

Examples of schools that have
adopted uniform policies.
Question:

"What types of evidence would be
useful in a debate on whether
students should wear uniforms?"
Answer:

Research on academic performance,
psychological studies, and
testimonies from people who support
or oppose the idea of uniforms.
Descriptor:

Students will identify key sources
and types of evidence needed for
their debate topic.

Task 2: Organizing Your
Arguments

Theory:

Organizing your arguments is crucial
for making a persuasive case.
Effective debaters structure their
arguments in a clear and logical
manner, focusing on key points
supported by evidence.

Argument Structure:

Claim: The statement you are trying
to prove.

Evidence: Data, facts, or examples
that support your claim.

Warrant: The reasoning that
connects the evidence to the claim.
Task: Students will work
individually to organize an argument
on a given topic. For example, the
topic could be “Should schools
provide free lunch for all students?”
Students should outline their claim,
provide evidence, and explain the
reasoning behind their argument.
Example:

Claim: “Schools should provide free
lunch for all students.”

Student Activity:
Students outline
their arguments for
a given debate
topic, including
claim, evidence,
and reasoning.

evaluated by the
method.
Assessment:
Assess the
clarity and
strength of the
argument
students create,
checking if they
include a clear
claim, relevant
evidence, and
appropriate
reasoning.

Individual Work

oo

Resources:
Argumentation
templates to
help students
structure their
arguments.
Sample
argument
examples.

Grou Work

)
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Evidence: “Studies show that
students perform better academically
when they have access to nutritious
meals.”

Warrant: “Providing free lunch
ensures that all students, regardless
of background, have access to proper
nutrition, which positively affects
their ability to focus and learn.”
Question:

"Why is it important to provide both
evidence and reasoning to support
your claim?"

Answer:

Evidence backs up your claim with
facts, while reasoning explains why
that evidence is relevant and
strengthens your argument.
Descriptor:

Students will organize a clear
argument using the structure of
claim, evidence, and reasoning.

Task 3: Preparing Rebuttals
Theory:

A strong debater must be able to
anticipate the opposition's arguments
and prepare responses. Rebuttals are
critical in weakening the opposing
side’s case while strengthening your
own.

Rebuttal Strategies:

Refute the Evidence: Show that the
opposing side’s evidence is flawed or
irrelevant.

Undermine the Reasoning: Point
out flaws in the logic or reasoning
behind the opponent’s argument.
Counter-Claim: Present a stronger
argument that challenges the
opposing claim.

Task: Students will work in pairs,
with each pair given a debate topic.
One student will present an
argument, and the other will practice
delivering a rebuttal, attempting to
weaken the argument and strengthen
their own position.

Example:

Topic: “Should animals be used for
scientific research?”

Argument 1: “Animal testing is
essential for medical advancements.”

Student Activity:
Students engage in
a mini-debate,
practicing rebuttal
strategies.

evaluated by the
method.
Assessment:
Assess the
students on their
ability to deliver
strong rebuttals
that address the
opposing side’s
arguments and
present a
counterpoint.

Individual Work

e

Resources:
Rebuttal
templates for
students to
organize their
responses.
Debate topic
cards for
practice.

Group Work

= o >

" o
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Rebuttal: “While animal testing has
contributed to some advances,
alternatives like computer
simulations are now available and
more ethical.”

Question:

"Why is it important to anticipate
and prepare rebuttals before a
debate?"

Answer:

Preparing rebuttals ensures that you
can defend your position effectively
and weaken the opposing side’s
argument.

Descriptor:

Students will practice delivering
rebuttals, using strategies to
challenge the opposing side’s
arguments.

End of the Summary: Student Activity: | Feedback: Resources:
Lesson Recap the key stages of preparing for | Students reflect on | Ask students Debate
a debate: researching the topic, their progress in how they feel preparation
organizing arguments, preparing preparing for about the checklist for
rebuttals, and practicing delivery. debates and how preparation homework.
Emphasize the importance of each they can improve process and if Rubric for
stage in making a successful each stage of their | they have any evaluating
argument and being prepared for preparation. questions about | debate
opposition. organizing preparation.
Homework: arguments or
Assign students to prepare a full preparing
debate outline for a given topic, rebuttals.
including research, a structured | PATATAY TPAHCTIOPTHPL |
argument (claim, evidence,
reasoning), and rebuttals to potential
counterarguments.
KBICKA MEP3IM/I ’KOCIIAP
Cabak Ne 8
Unit: Section II: Preparing for Debates and Practical Skills
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 8: Topic Selection and Research for Debates

Learning Objectives:

Learn the process of selecting a suitable debate topic.
Understand the importance of researching a debate topic to
gather evidence and support arguments.

Develop skills in identifying credible sources and extracting
relevant information.

Lesson objectives:

Students will practice selecting appropriate topics for debates.
Students will learn how to conduct research and find credible
sources.

Students will begin gathering evidence to support their positions
on chosen debate topics.
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Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources
timings
Beginning | Greeting: Greet the students and ask | Student Activity: Resources:
(5 min) them how they feel about preparing | Have students Interactive
Y 3 for debates, particularly about share one debate whiteboard
illlSe choosing a good topic and topic they think Presentation
researching it. would be o o slides with steps
interesting and evaluated by the | On topic
explain why. method. selection and
Assessment: respargh
Brief check on guidelines.
students’
understanding of
what makes a
good debate
topic.
Middle (35 | Task 1: Understanding How to Student Activity:
min) Select a Good Debate Topic Students work in Individual Work
o Task: Ask students to work in pairs | pairs to choose a \
| to brainstorm debate topics based on | debate topic and Q&
)\‘ | current issues (e.g., social media, explain why they o o
B climate change, or education). They | think it is suitable. | eyaluated by the
should focus on selecting topics that method. Rgsources:
meet the criteria of being Assessment: List of example
controversial, relevant, and Assoss studonts | debate topics.
researchable. based on the Topic selection
Example: quality of the guidelines.
Example 1: "Should social media topics they
platforms be regulated by the choose and
government?" whether they

Example 2: "Is climate change the
most urgent issue facing humanity
today?"

Question:

"What makes a topic suitable for a
debate? Can you give an example of
a topic that would not work?"
Answer:

A topic needs to have clear opposing
viewpoints, be relevant to current
events, and be supported by enough
research material. For example,
"What’s your favorite color?" would
not work because it does not have
two opposing sides.

Descriptor:

Students will identify and choose a
suitable debate topic, ensuring it is
controversial, relevant, researchable,
and focused.

meet the criteria
discussed in
class.
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Task 2: Conducting Research for a
Debate Topic

Task: Have students select a topic
from the ones they brainstormed
earlier and start researching it. They
should focus on finding at least three
credible sources: one primary, one
secondary, and one tertiary. Students
will document where they found the
information and summarize the key
points.

Example:

Topic: “Should social media
platforms be regulated by the
government?”

Primary Source: A direct interview
with an expert on internet privacy.
Secondary Source: A news article
discussing recent regulations in
Europe.

Tertiary Source: A book
summarizing internet policies across
different countries.

Question:

"Why is it important to use different
types of sources when researching
for a debate?"

Answer:

Using a variety of sources allows
you to gather a well-rounded
perspective, build strong evidence,
and ensure your argument is
credible.

Descriptor:

Students will practice researching
their debate topics and documenting
key points from credible sources.

Student Activity:
Students research
their chosen topic,
find at least three
credible sources,
and summarize key
findings.

«+1 anma» agici

evaluated by the
method.
Assessment:
Evaluate
students on their
ability to
identify credible
sources and
summarize the
key information
relevant to their
topic.

Individual Work

e

Resources:
Online
databases (e.g.,
Google Scholar,
library
resources).
Research
guidelines and
source
evaluation tips.

Grou Work

)

3

-
{

Task 3: Organizing Research and
Preparing for Argumentation
Task: Ask students to organize the
research they have collected into an
outline for a debate. They should
include their claim, supporting
evidence, counterarguments, and a
brief conclusion.

Example:

Topic: "Should schools implement a
year-round academic calendar?"
Claim: Year-round schooling
improves student retention and
reduces the summer learning loss.
Evidence: Research studies showing

Student Activity:
Students create an
outline for their
debate, organizing
their research into
claims, evidence,
counterarguments,
and a conclusion.

«+1 anma» agici

evaluated by the
method.
Assessment:
Assess students
on how clearly
and logically
they organize
their research
into a coherent
outline.

Individual Work

ce

Resources:
Outline
templates for
debate
preparation.
Example debate
outline for
reference.

Group Work
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better performance among students
with year-round schooling.
Counterargument: Opponents
argue it disrupts family schedules.
Rebuttal: Scheduling flexibility
allows families to plan vacations
during off-peak times.

Question:

"What is the purpose of organizing
your research into an outline before
the debate?"

Answer:

Organizing research into an outline
helps clarify the argument structure,
ensuring that all points are covered,
and counterarguments are addressed.
Descriptor:

Students will organize their research
into a structured outline for their
debate.

End of the
Lesson

Summary:

Recap the process of selecting a
debate topic and conducting
research. Emphasize the importance
of using credible sources and
organizing research effectively.
Discuss how students can refine their
research and arguments as they
continue preparing for debates.
Homework:

Students are tasked with continuing
their research and completing a full
outline for the debate, including their
introduction, arguments,
counterarguments, and conclusion.
They should bring their outline to the
next class.

Student Activity:
Students reflect on
their research
process and how
they can improve
their argument
preparation.

Feedback:
Ask students

what they found

most
challenging in
the research

process and how

they can
improve in the
future.

Resources:
Homework
guidelines for
completing a
debate outline.
Research
checklist for
evaluating
sources.
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KBICKA MEP3IM/II )KOCIIAP

Cabak Ne 9

Unit;

Section II: Preparing for Debates and Practical Skills

Date:

Teacher's Name:

Grade:

Number present: | Number absent:

Theme of the lesson:

Lesson 9: Constructing Effective Words and Arguments

Learning Objectives:

Understand how to construct persuasive and well-structured
arguments for debates.

Learn how to use effective language, including rhetorical
techniques, to strengthen their arguments.

Practice presenting their arguments in a clear, compelling
manner.

Lesson objectives:

Students will learn how to construct strong arguments using
logical reasoning, evidence, and persuasive language.
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Students will understand the role of rhetorical techniques (ethos,
pathos, logos) in constructing arguments.
Students will practice organizing and delivering arguments in a
structured, persuasive way.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources
timings
Beginning | Greeting: Greet the students and ask | Student Activity: Resources:
(5 min) how they feel about constructing Ask students to Interactive
At 3 effective arguments for a debate. recall a memorable whiteboard
i1l e argument or debate A CARIBIR Presentation
they’ve hea.rd and | oualuated by the sli(.les with key
what made it method. points on
persuasive. Assessment: constructing
Briefly check arguments.
students’
understanding of
the importance
of clear, strong
arguments in
debates.
Middle (35 | Task 1: Understanding the Student Activity:
min) Structure of Effective Arguments | Students analyze Individual Work
s Task: Ask students to break down a | and break down a
|y sample argument (e.g., "Schools sample argument ACAHITHIK Q&
j\‘ " | should require uniforms") into its into its evaluated by the
= basic components: claim, evidence, | components. method. R .
reasoning, and warrant. They should Assessment: esources.
also identify any rhetorical Argument
: Evaluate breakdown
techniques used (ethos, pathos, students based —
logos). on their ability | prar 1 dobate
Exa.mple: . to identify and P t
Claim: "Schools should require explain the arguments.
uniforms."
Evidence: "Studies show that :ﬁgﬁ;ﬁfﬁ;;f £ p_ Wprk
students perform better academically and the ’H‘ P
when they have uniforms." rhetorical S

Reasoning: "Uniforms reduce
distractions and promote equality."
Warrant: "When students are not
concerned with fashion, they focus
more on learning."

Question:

"What makes an argument strong and
persuasive?"

Answer:

A strong argument is clear, logical,
supported by relevant evidence, and
demonstrates a logical connection
between the evidence and the claim.
Using rhetorical techniques such as

techniques used.
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ethos, pathos, and logos further
strengthens the argument.
Descriptor:

Students will break down an
argument into its components (claim,
evidence, reasoning, and warrant)
and identify rhetorical techniques
used.

Task 2: Crafting Your Own
Argument

Task: Have students work in pairs to
craft an argument on a given topic
(e.g., "Is it important for schools to
teach financial literacy?"). Each pair
should create a claim, provide
evidence to support it, explain the
reasoning, and anticipate at least one
counterargument.

Example:

Claim: "Schools should teach
financial literacy."

Evidence: "Studies show that
students who take financial literacy
courses are more likely to manage
their money effectively as adults."
Reasoning: "Teaching financial
literacy equips students with
essential life skills and prepares them
for financial independence."
Counterargument: "Some argue
that financial literacy should be
learned at home, not in school."
Response: "However, not all
students have access to financial
education at home, so schools must
fill this gap."

Question:

"Why is it important to anticipate
counterarguments when constructing
your own argument?"

Answer:

Anticipating counterarguments
allows you to address potential
weaknesses in your argument,
strengthen your position, and make
your argument more convincing to
the audience.

Descriptor:

Students will craft a well-structured
argument, incorporating evidence
and reasoning, and anticipate
counterarguments.

Student Activity:
Students work in
pairs to craft and
outline a persuasive
argument on a
given topic.

+1 CAIJIBIK

evaluated by the
method.
Assessment:
Evaluate
students based
on the clarity
and strength of
their arguments,
their use of
evidence, and
how they
anticipate
counterargument
S.

Individual Work

We

Resources:
Argument
construction
templates.
List of debate
topics for
practice.

Group Work

e\ o N

[/ o
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e Task 3: Practicing Persuasive Student Activity: me) ) Individual Work
¥ Delivery Students deliver Vo el
,\‘ | Task: Have students practice their arguments in Q&
[ delivering their crafted argument front of the class, ACAbIR
from Task 2 in front of the class or in pra.cticing effective | o\ aluated by the | g .
small groups. Encourage them to delivery method. esources.
focus on voice modulation, body techniques. Assessment: Rubric for
language, and eye contact. Assess students evaluating
Example: on thoir speechfdehvery.
A student delivering an argument on delivery Timer for
"financial literacy" might use hand includin,g voice managing
. . speaking time.
gestures to emphasize key points and modulation, p g
vary their tone when discussing the
benefits of financial education. :ﬁg};lllagréggl;;g:ﬁt P W_Oﬂ(
Question: with the o=
"Why is it important to use body audience. SN
language and voice modulation when
presenting an argument?"
Answer:
These techniques help emphasize
important points, keep the audience
engaged, and make the speaker
appear more confident and
persuasive.
Descriptor:
Students will practice delivering
their argument with a focus on
effective delivery techniques.
End of the | Summary: Student Activity: | Feedback: BTNy
Lesson Recap the key elements of Students reflect on | Ask students for “O
constructing effective arguments: what they learned | feedback on the | i
clear claim, supporting evidence, about constructing | lesson, focusing NI 4
logical reasoning, and anticipation of | effective arguments | on what aspects | 7 "=
counterarguments. and how they can of argument Resources:
Emphasize the importance of improve their construction and | Argument
delivery techniques such as voice delivery. delivery they construction
modulation and body language in found most checklist for
making arguments more persuasive. challenging. homework.
Homework: Speech delivery
Assign students to choose a new tips for practice.
debate topic, craft a well-structured
argument (with evidence, reasoning,
and counterarguments), and practice
delivering it with effective body
language and voice modulation.
KbICKA MEP3IM/I ) KOCIIAP
Cabak Ne 10
Unit: Section II: Preparing for Debates and Practical Skills
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 10: Responding to the Opponent's Arguments
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Learning Objectives:

Learn strategies for responding to the arguments presented by
their opponents in debates.

Practice formulating rebuttals and counterarguments.
Understand how to strengthen their own position while
weakening the opposition’s argument.

Lesson objectives:

Students will identify different methods of responding to an
opponent’s argument.

Students will practice crafting rebuttals and counterarguments
using evidence and logical reasoning.

Students will develop the ability to remain calm and respectful
while addressing opposing viewpoints.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources
timings
Beginning | Greeting: Greet the students and Student Activity: Resources:
(5 min) introduce the lesson by asking how Ask students to Interactive
A 3 they feel about responding to reflect on a time whiteboard
il e opposing arguments. when they had to Presentation
- disagree with HEALhI slides with key
someone. How did | evaluated by the | strategies for
they respond? method. responding to
What strategies did | Assessment: arguments.
they use to make Quick check on
their case? students’
understanding of
the importance
of responding to
counterargument
s in a debate.
Middle (35 | Task 1: Understanding Different Student Activity: #
min) Methods of Responding to Students discuss Individual Work
o Arguments and suggest ways
| = Task: Ask students to break down an | to respond to an Q&
)\‘ | example argument and suggest a way | example 1 ACBIK
Ra to respond. For example, if the opponent’s evaluated by the
opponent argues, "Social media is argument. method. Resources:
harmful because it causes mental Assessment: Handouts on
health problems," how can we Assess students | different rebuttal
respond? based on their techniques.
Example: ability to Examples of
Opponent’s Argument: "Social identify and refutation and
media is harmful to mental health describe counterargume
because it causes depression and effective nts
anxiety." methods of Group Work
Possible Response: "While some responding to ’fa -
studies show a correlation between arguments. ¢ '\" =
social media and mental health
issues, others suggest that the
problem lies more in the way social
media is used rather than the
platform itself. For example, using
social media for social connection
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can actually help reduce feelings of
isolation."

Question:

"What are the benefits of using a
counterargument to respond to an
opponent's claim?"

Answer:

Counterarguments introduce new
perspectives that may weaken the
opponent’s position and provide an
alternative view, making your
argument more convincing.
Descriptor:

Students will identify and describe
different methods of responding to
an opponent’s argument.

Task 2: Crafting Rebuttals and
Counterarguments

Task: Provide students with an
opponent's argument and ask them to
write a rebuttal and counterargument.
For example:

Opponent's Argument: "Online
learning is less effective than
traditional learning because it lacks
face-to-face interaction."

Student’s Task: Craft a rebuttal and
counterargument, using evidence and
reasoning to support the opposing
position.

Example:

Rebuttal: "While face-to-face
interaction is valuable, research has
shown that online learning can be
equally effective when well-
designed, offering greater flexibility
and accessibility to students."
Counterargument: "Additionally,
online learning platforms often use
interactive tools and technologies,
such as video conferences,
discussion forums, and group
projects, which foster
communication and engagement."
Question:

"What makes a rebuttal effective in
weakening the opponent's
argument?"

Answer:

An effective rebuttal directly
addresses the opponent's points and
provides strong, evidence-backed

Student Activity:
Students write and
share their rebuttals
and
counterarguments
in pairs or small
groups, providing
feedback to one
another.

+1 ACbIK

evaluated by the
method.
Assessment:
Evaluate the
strength and
clarity of
students'
rebuttals and
counterargument
s, ensuring they
are based on
logical
reasoning and
evidence.

Individual Work

e

Resources:
Rebuttal and
counterargument
worksheets.
Access to
research
materials for
evidence.

Grou Work

=
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counterpoints that weaken the
validity of the original argument.
Descriptor:

Students will practice crafting
rebuttals and counterarguments
based on an opponent’s position.

Task 3: Practicing Rebuttals in a
Mini-Debate

Task: Divide students into pairs and
assign them opposing debate topics
(e.g., “Should school uniforms be
mandatory?” or “Is social media
beneficial for society?”). Each
student will present a brief argument,
and their partner will then practice
delivering a rebuttal. Students should
aim to keep their responses concise
and based on logic and evidence.
Example:

Debate Topic: "Should plastic bags
be banned?"

Student A (Argument): "Plastic
bags are harmful to the environment
because they take hundreds of years
to decompose and cause pollution."
Student B (Rebuttal): "While
plastic bags do pose environmental
risks, banning them without
providing alternatives might harm
low-income families who rely on
cheap plastic bags for basic needs. A
better solution would be to promote
reusable bags and improve recycling
systems."

Question:

"How can practicing rebuttals in a
debate improve your skills for
responding to real opponents?"
Answer:

Practicing rebuttals helps you think
on your feet, organize your thoughts
quickly, and respond effectively to
opposing arguments during a debate.
Descriptor:

Students will practice delivering
rebuttals in a mini-debate, applying
the skills and techniques learned in
the lesson.

Student Activity:
Students engage in
mini-debates,
practicing rebuttals
and
counterarguments
in pairs.

1 ACBIK
evaluated by the
method.
Assessment:
Assess students
based on how
effectively they
deliver rebuttals
and respond to
their opponent’s
arguments in the
mini-debate.

Individual Work

We

Resources:
Timer for
managing
speaking time.
Debate topic
cards for
practice.

Group Work

)

End of the
Lesson

Summary:

Recap the key strategies for
responding to an opponent’s
arguments: refutation,

Student Activity:
Students reflect on
what they learned
about responding to

Feedback:

Ask students for
feedback on
how they feel

Resources:
Rebuttal and
counterargument
guidelines for
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counterarguments, undermining
evidence, and questioning

assumptions.

Emphasize the importance of
remaining calm, logical, and
respectful when addressing opposing

viewpoints.
Homework:

Assign students to prepare a rebuttal
for a given debate topic, focusing on
using evidence and reasoning to
disprove an opponent’s argument.

opposing
arguments and how
they can improve
their rebuttal skills.

about rebuttals
and whether
they feel more
confident in
responding to
opposing
arguments.

homework.
Rubric for
evaluating
rebuttal skills.

| BAFAJIAY TPAHCIIOPTHPI |

KbICKA MEP3IMAI ’KOCIIAP

Cabak Ne 11
Unit: Section II: Preparing for Debates and Practical SKkills
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 11: Managing Emotions in a Debate

Learning Objectives:

professional manner.

Learn the importance of managing emotions during a debate.
Understand techniques for staying calm and composed when
faced with strong opposition.

Practice controlling emotions while debating in a respectful and

Lesson objectives:

their emotions.

Students will identify common emotional triggers in debates.
Students will learn techniques to stay calm and composed when
faced with emotional or challenging arguments.

Students will practice responding to debates while managing

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources
timings
Beginning | Greeting: Greet students and Student Activity: Resources:
(5 min) introduce the topic of managing Have students Interactive
e 3 emotions during debates. Ask how reflect on a time whiteboard
illlSe they feel about debates in general, when they became evaluated | presentation
especially when the conversation emotional during a by the method. | glides on
becomes heated. debate or Assessment: managing
disagreement. Quick check on | emotions in
What happened, students’ debates.
and how did it experiences with
affect the outcome? | emotions in
debates. Ask,
"What emotions
do you think are
most common
during debates?"
Middle (35 | Task 1: Understanding Emotional | Student Activity: )
min) Triggers in Debates Students participate Individual Work
Task: Ask students to brainstorm in a discussion,
what might trigger strong emotional | brainstorming evaluated @&
reactions in a debate (e.g., unfair potential emotional | by the method.

47




- arguments, personal attacks). Discuss | triggers in debates | Assessment:
¥ how these emotions can impact the and sharing how Assess students | Resources:
J\f =" | quality of the debate. these could impact | based on their Handouts listing
= Example: their performance. | ability to common
Example 1: An opponent says, "You identify emotional
clearly don’t understand the topic emotional triggers in
because of your lack of experience." triggers and debates.
This personal attack may trigger understand their | Group
frustration or anger. impact on brainstorming
Question: debating activity
"What emotional triggers might effectiveness. guidelines.
occur in a debate, and how can they
affect your performance?" Group Work
Answer: A ™
Emotional triggers like personal ﬂ\" =
attacks or false information can
cause frustration, stress, or
defensiveness, leading to less
effective communication and
arguments.
Descriptor:
Students will identify common
emotional triggers in debates and
discuss how they can impact
performance.
Task 2: Techniques for Managing | Student Activity: Individual Work
@ Emotions Students practice
‘ s | Task: Students will practice the breathing Q&
R breathing technique together. Ask techniques and evaluated
them to sit comfortably, take a deep | self-talk strategies | by the method.
breath, hold for a few seconds, and | to manage Assessment: Resources:
Observe how Breathing

slowly exhale. Repeat this process
three times. Encourage them to use
this technique during their debates to
manage stress.

Example:

Example 2: When feeling attacked,
instead of responding immediately,
take a deep breath, focus on the
argument, and then respond logically
and respectfully.

Question:

"How can breathing and focusing on
the argument help you stay calm in a
heated debate?"

Answer:

Deep breathing helps to calm the
nervous system, and focusing on the
argument keeps the mind on the task
at hand, avoiding emotional
escalation.

Descriptor:

emotions during
debates.

well students
engage with the
emotional
management
techniques,
especially the
breathing
practice.

technique guide.
Examples of
positive self-talk
for managing
emotions in
debates.

Group Work

_— - >

[/ o
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Students will practice emotional
management techniques such as deep
breathing and positive self-talk.

e Task 3: Practicing Calm and Student Activity: Individual Work
| Composed Debate Responses Students participate
.\‘ =" | Task: Students will participate ina | in a mock debate, Q&
[~ short mock debate, practicing their practicing calm and evaluated
ability to respond calmly to composed by the method.
emotionally charged arguments. One | responses to Resources:
student will present an argument, and | emotionally Assessment: Debate scenario
the other will practice delivering a charged arguments. | Assess students | cards.
composed rebuttal, using the on how Rubric for
emotional management techniques effectively they | evaluating
discussed. manage their composure
Example: emotions during | during debate
Example 3: their rebuttals, responses.
Opponent: “You clearly don’t know focusing on
what you’re talking about.” clarity, respect, Grp W_Ofk
Response: “I understand you and /’/ﬂ d
disagree, but I’d like to focus on the professionalism. .
evidence supporting my point, which
shows...”
Question:
"Why is it important to stay calm
when responding to personal attacks
in a debate?"
Answer:
Staying calm helps maintain the
professionalism of the debate,
ensures that you stay focused on the
topic, and prevents you from reacting
emotionally, which can weaken your
argument.
Descriptor:
Students will practice delivering
calm, composed responses during a
mock debate.
End of the Summary: Student Activity: | Feedback: Resources:
Lesson Recap the techniques for managing Students reflect on | Ask students Emotional
emotions during debates: breathing their experience of | how they feel management
techniques, positive self-talk, practicing about using the | strategy
focusing on the argument, and emotional techniques checklist for
staying respectful. management learned today in | homework.
Emphasize the importance of staying | techniques and how | their future Rubric for
calm and logical in order to present | they can apply debates and if evaluating calm
strong, persuasive arguments. these strategies in | they feel more and composed
Homework: their debates. confident responses in
Assign students to prepare for a managing their | debates.
debate on a given topic. They should emotions.

incorporate emotional management
techniques into their preparation and
plan how to stay calm during the
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debate.

KBICKA MEP3IM/II JKOCTIAP

Cabak Ne 12
Unit: Section II: Preparing for Debates and Practical Skills
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 12: Review: Preparing for a Debate

Learning Objectives:

Review the key steps involved in preparing for a debate.
Reinforce their understanding of how to structure arguments,
conduct research, and anticipate counterarguments.

Practice applying the steps to prepare for a mock debate.

Lesson objectives:

Students will review the stages of preparing for a debate
(selecting a topic, researching, organizing arguments, preparing
rebuttals).

Students will strengthen their skills in argumentation and rebuttal
by practicing preparation techniques.

Students will participate in a mock debate to apply their
preparation skills.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources
timings
Beginning | Greeting: Greet the students and ask | Student Activity: ° Resources:
(5 min) how they feel about the upcoming Ask students to i Interactive
ety 3 debates. What aspect of debate share one key ﬁ whiteboard
illlSe | preparation do they find most lesson they have = Review slides
challenging? learned about evaluated by the | summarizing the
debate preparation. | method. debate
Assessment: preparation
Quick check on | process.
students’
understanding of
the debate
preparation
process by
asking questions
like, “What are
the first steps in
preparing for a
debate?”
Middle (35 | Task 1: Review of Key Steps in Student Activity: S e
min) Preparing for a Debate Students work in Individual Work
o Theory: pairs to match the
¥ Preparing for a debate involves preparation steps Q&
J\f | several stages that contribute to a with the evaluated by the
B strong performance. The key steps in | descriptions. method.
preparing for a debate are: Assessment: Resources:
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Choosing a Topic: Select a relevant,
controversial, and researchable topic.
Conducting Research: Gather
credible evidence, facts, and
statistics to support your arguments.
Organizing Your Arguments:
Structure your arguments logically
(claim, evidence, reasoning).
Preparing Rebuttals: Anticipate
opposing arguments and prepare
responses.

Practicing Delivery: Rehearse the
debate to ensure clear and confident
delivery.

Task: Ask students to work in pairs
and match the debate preparation
steps with the correct description.
For example, “Choosing a Topic” =
"Identifying a relevant issue with
clear opposing views."

Example:

Choosing a Topic: "Should the use
of plastic bags be banned?"
Conducting Research: Gather
statistics on plastic pollution and
environmental damage.

Organizing Arguments: Develop a
claim (e.g., banning plastic bags is
essential for reducing pollution), and
support with facts and examples.
Preparing Rebuttals: Anticipate
opposition arguments (e.g., “Banning
plastic bags will harm businesses”)
and develop responses.

Question:

"Why is it important to follow these
steps systematically when preparing
for a debate?"

Answer:

Following these steps ensures that
your argument is well-supported,
logical, and compelling. It also helps
you anticipate and respond
effectively to opposing views.
Descriptor:

Students will review and match each
step of the debate preparation
process with its corresponding
activity.

Assess students
based on their
ability to
correctly match
the preparation
steps with their
descriptions.

Handouts
summarizing the
steps in debate
preparation.
PowerPoint
slides for
matching
exercise.

Group Work

=
La
‘)‘\vw
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Task 2: Organizing an Argument
and Rebuttal

Theory:

Organizing an argument and
preparing rebuttals are essential for
success in a debate. A strong
argument follows a clear structure:
Claim: State your main argument
clearly.

Evidence: Provide factual support,
such as statistics, studies, or expert
opinions.

Reasoning: Explain how the
evidence supports your claim.
Rebuttals involve addressing and
countering the opponent's arguments.
Effective rebuttals require:
Acknowledging the opponent's point.
Disputing or refuting their argument
using evidence and reasoning.

Task: Give students a topic (e.g.,
"Should school uniforms be
mandatory?") and ask them to outline
one strong argument (claim,
evidence, reasoning) and one rebuttal
(disputing a common
counterargument).

Example:

Claim: "School uniforms should be
mandatory to reduce bullying based
on clothing choices."

Evidence: "A study by the National
Association of School Psychologists
found that students who wear
uniforms report less bullying."
Reasoning: "Uniforms eliminate the
pressure to wear expensive or trendy
clothing, which reduces social
comparison and bullying."

Rebuttal: "Some argue that uniforms
restrict individuality. However, the
goal of school uniforms is to create a
focused academic environment,
where students are judged based on
their academic performance rather
than appearance."

Question:

"Why is it important to include both
evidence and reasoning in your
argument?"

Answer:

Evidence supports your claim with

Student Activity:
Students organize a
strong argument
and prepare a
rebuttal for a given
topic.

Bacbapmak

evaluated by the
method.
Assessment:
Assess students
on how well
they structure
their argument
and the strength
of their rebuttal.

Individual Work

wWe

Resources:
Argument and
rebuttal outline
templates.
Research
materials for
gathering
evidence.

Group Work

<
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facts, while reasoning explains why
the evidence is relevant, making your
argument more convincing.
Descriptor:

Students will organize an argument
with evidence and reasoning and
prepare a rebuttal for the opposing
side.

Task 3: Practicing Debate
Preparation in Pairs

Theory:

Practicing debate preparation in pairs
helps reinforce the skills learned in
the previous tasks. It allows students
to simulate real debate conditions,
test their arguments, and practice
rebuttals in a supportive
environment.

During the preparation phase,
students should:

Review their argument and research.
Prepare rebuttals for likely
counterarguments.

Practice delivering their argument
clearly and confidently.

Task: Pair students up and have
them practice presenting their
arguments and rebuttals to each
other. Each student should have 3
minutes to present their argument,
followed by a 2-minute rebuttal from
the other student.

Example:

Topic: "Should students have
homework?"

Student A (Argument): "Homework
helps reinforce what students learn in
school and improves time
management skills."

Student B (Rebuttal): "But
homework can cause unnecessary
stress and reduces time for
extracurricular activities."

Question:

"How does practicing with a partner
help you improve your debate
skills?"

Answer:

Practicing with a partner allows you
to test your arguments, receive
immediate feedback, and refine your
rebuttal techniques.

Student Activity:
Students practice
presenting their
arguments and
rebuttals in pairs.

Bacbapmak

evaluated by the
method.
Assessment:
Evaluate
students based
on the clarity of
their arguments,
the strength of
their rebuttals,
and their ability
to stay focused
during their
partner’s
response.

Individual Work

We

Resources:
Timer for
managing
speaking time.
Debate topic
cards for
practice.

Group Work

A\ o a

[/ @
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Descriptor:
Students will practice presenting
arguments and rebuttals in pairs,
refining their speaking and rebuttal
skills.
End of the Summary: Student Activity: | Feedback: Resources:
Lesson Recap the key stages of preparing for | Students reflect on | Ask students for | Homework
a debate: selecting a topic, what they learned | feedback on the | preparation
researching, organizing arguments, today and prepare | lesson, focusing | checklist.
preparing rebuttals, and practicing for their next on what they Rubric for
delivery. debate. found most evaluating
Reinforce the importance of each useful in debate
stage in ensuring a strong, well- preparing for a
prepared debate performance. debate.
Homework:
Assign students to complete their full
debate preparation for the next class,
including their argument, evidence,
reasoning, and rebuttal for a given
topic.
KbICKA MEP3IM/I )KOCIIAP
Cabak Ne 13
Unit;: Section III: Persuasion and Manipulation in Debates
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 13: Psychological Methods of Persuasion

Learning Objectives:

Understand psychological methods used in persuasion, such as
cognitive biases, emotional appeals, and social influence.
Learn how to apply these methods ethically to strengthen their
arguments in debates.

Practice using psychological techniques in mock debates to
persuade the audience effectively.

Lesson objectives:

Students will explore different psychological methods of
persuasion, including appeals to emotion, logic, and authority.
Students will learn to identify cognitive biases that can affect
decision-making and use them to strengthen their arguments.
Students will practice incorporating psychological techniques in
their debates to persuade effectively without manipulation.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources

timings

Beginning | Greeting: Greet students and Student Activity: Wananax anict aprsanes 6aranay | Resourees:

(5 min) introduce the lesson by asking, Ask students to o1 AN Interactive

Y “What do you think makes someone | recall a time when ~ whiteboard

illlSe persuasive in a debate? Is it their they were evaluated by the Presentation
arguments, their delivery, or how persuaded by method. 4 slides on
they connect with the audience someone. What Assessment: psychological
emotionally?” made that person Quick check on methods of

convincing? students’ persuasion.
familiarity with
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the concept of
persuasion in

debates.
Middle (35 | Task 1: Understanding Student Activity: MWlanazax i apksunss Gararay
min) Psychological Methods of Students work in o1 AN Individual Work
e Persuasion pairs to define and ~
¥ Task: Students will work in pairs to | identify examples evaluated by the Q&
‘.\‘ " | define and identify examples of each | of ecach method
= psychological technique. For psychological Asses sﬁlen ¢ .
example: method of Evaluate Resources:
Appeal to Emotion: "A personal persuasion. students based I(;Ia;dppts Wlﬂé
story about overcoming adversity to on their abilit etimtions an
inspire others." to define an dy examples of
Appeal to Logic: "A study showing provide perﬁugsmn
the correlation between regular examples of techniques.
exercise and improved mental Pees ¢ Visual aids
health." psycholpglcal explaining
Appeal to Authority: "A quote from ?eecrﬁg?s:;z cognltlve'blases
a renowned scientist supporting your ques- and emotional
point." appeals.
Cognitive Bias: "Using social proof,
such as stating that '95% of experts Grp Wprk
agree' on your topic."
Question:
"How can understanding
psychological methods make your
arguments more persuasive?"
Answer:
Understanding psychological
methods allows you to appeal to both
the emotional and logical sides of
your audience, making your
arguments more compelling and
engaging.
Descriptor:
Students will define and identify
examples of psychological
techniques used in persuasion.
Task 2: Exploring Cognitive Biases | Student Activity: manazax anici aprnes Garanay | [ndividual Work
@ in Persuasion Students work on /'
‘ s | Task: Provide students with a identifying ~ Q&
Rl scenario where they need to cognitive biases in evaluated by the
recognize and apply a cognitive bias | a given scenario method. ‘
to strengthen an argument. For and discuss how Assessment: Resources:
example: they can apply Assess students List of cognitive
Scenario: “You are debating them to their based on how biases ;’Vlth
whether to implement a new law for | arguments. effectively they exa:bmp es.
public health. The opponent presents apply cognitive Dedattez scenario
data showing that similar laws failed biases to their cards tor
in other countries.” areumentation practice.
Strategy: Use Confirmation g '
Group Work

Bias by highlighting examples of
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successful public health policies in
other countries to reinforce your
point.

Example:

Confirmation Bias: "While some
countries have struggled with similar
policies, many others, such as
[country], have seen significant
improvements in public health due to
this very type of law."

Question:

"How can cognitive biases be used in
a debate to strengthen your
argument?"

Answer:

Cognitive biases can be leveraged to
influence the audience's perception
and guide them toward your
conclusion, often by reinforcing
existing beliefs or appealing to social
influence.

Descriptor:

Students will identify how cognitive
biases can be used to strengthen an
argument and apply them to a debate
scenario.

Task 3: Practicing Persuasive
Techniques in Debates

Task: Divide the class into pairs and
assign each pair a debate topic. One
student will present the argument
using psychological persuasion
techniques, and the other will
practice responding by countering
the emotional or logical appeals.
Afterward, they will switch roles.
Example:

Topic: "Should students be required
to take physical education classes?"
Student A (Using Persuasion
Techniques): "Imagine how much
healthier and happier students would
be if they were required to take PE
classes. Studies show that physical
activity reduces stress and improves
academic performance."

Student B (Responding): "While
that may be true, some students are
not interested in physical education
and may feel forced into it, which
could lead to resentment rather than
improved health."

Student Activity:
Students practice
presenting
persuasive
arguments using
psychological
techniques in pairs,
followed by
feedback from their
partner.

Ilananak apici apKbUIbl Haranay

(f \
-~
evaluated by the

method.
Assessment:
Assess students
on their use of
psychological
techniques in
their arguments
and how well
they incorporate
emotional,
logical, and
authoritative
appeals.

Individual Work

wWe

Resources:
Debate topic
cards.
Rubric for
evaluating
persuasive
debate
techniques.

Group Work
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Question:

"What makes using psychological
persuasion techniques in debates
more effective than simply
presenting facts?"

Answer:

Psychological persuasion techniques
appeal to the emotions and
subconscious beliefs of the audience,
making your argument more
engaging and convincing.
Descriptor:

Students will practice using
psychological persuasion techniques
in their debate arguments and

counterarguments.
End of the | Summary: Student Activity: | Feedback: Resources:
Lesson Recap the psychological methods of | Students reflect on | Ask students for | Guidelines for
persuasion discussed in the lesson: how they can apply | feedback on persuasive
emotional appeals (pathos), logical what they learned | which speech
appeals (logos), authority appeals about persuasion to | psychological preparation.
(ethos), and cognitive biases. their future techniques they | Rubric for
Discuss how students can ethically debates. feel most evaluating
apply these techniques to strengthen confident using | persuasive
their arguments in debates. and which ones | speeches.
Homework: they would like
Assign students to prepare a short to practice more.
persuasive speech on a chosen topic,
using at least two psychological
persuasion techniques discussed in
class.
KBICKA MEP3IM/I ’KOCITIAP
Cabak N\e 14
Unit: Section III: Persuasion and Manipulation in Debates
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 14: Manipulation Techniques and How to Recognize
Them

Learning Objectives:

Understand the concept of manipulation in debates and how it
differs from ethical persuasion.

Learn common manipulation techniques used in debates.

Gain skills to recognize and respond to manipulation in debates.

Lesson objectives:

Students will identify common manipulation techniques used in
debates.

Students will learn how to differentiate between persuasion and
manipulation.

Students will practice recognizing manipulation techniques in
sample debate scenarios and respond ethically.

Lesson Procedure

Planned | Planned activities

| Learners’ activities | Assessment | Resources
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timings

Beginning | Greeting: Greet the students and Student Activity: Resources:
(5 min) introduce the topic by asking, “Have | Ask students to Interactive
% 3 you ever felt manipulated by think of a time whiteboard
illlSe someone in a debate or discussion? when they were Presentation
How did you feel, and what persuaded ina way | . ojuated by the slides defining
happened?” that didn’t feel method. manipulation
entlre}y fair. What | A ccessment: and ethl'cal
techniques were Brief check on | Persuasion.
used? students’
understanding of
the difference
between
persuasion and
manipulation.
Middle (35 | Task 1: Understanding Student Activity: -
min) Manipulation Techniques Students work in Individual Work
e Task: Ask students to break down pairs to define and
¥ each manipulation technique into its | identify a&
)\‘ “* | definition and an example. For manipulation evaluated by the
= instance: techniques and give | 1 othod. '
Ad Hominem: “You can’t trust examples. Assessment- Resources:
Bob’s argument on climate change Evaluate Handouts
because.he’s not a scientist.” students on their :llérrllinirgtllgi
Falsg Dilemma: “Either we ban gll understanding of | (.. p b
plastic bags now, or our planet will manipulation ee)::amm(%lelss w1
be destroyed!” techniques and Exam%leé of
Example: N ability to debates or media
Ad Hominem: "You’re wrong . provide relevant lins showi
because you don’t have a degree in examples. clips Showing
economics.” manipulation.
False Dilemma: "Either we accept
this law, or we will never see Group Work

progress again."

Question:

"Why is it important to recognize
manipulation techniques in debates?"
Answer:

Recognizing manipulation
techniques allows us to maintain
integrity, avoid being misled, and
ensure that the debate stays focused
on logic and ethics rather than unfair
tactics.

Descriptor:

Students will identify manipulation
techniques and provide examples of
how they are used in debates.

e
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Task 2: Recognizing Manipulation | Student Activity: Individual Work
@ in Debates Students discuss
‘ s | Task: Present a few debate scenarios | and identify Q&
Rl where students must identify which | manipulation
manipulation technique is being techniques in evaluated by the
used. For example: provided debate method. _
Scenario 1: "We either let this new | scenarios. Assessment: Resources:
law pass, or the environment will Evaluate Delc)late g&enar1o
collapse." . students based eares v;n £
Scenario 2: "You can’t possibly on how cxamples o
understand this issue because you accurately they ma;lnpulatlon
haven’t been to law school like I identify the Eﬁbﬁ?}fr&
have." manipulation evaluating
Examp.le: techniques in the | ;qontificati £
Scenario 1 uses the False SCEnaTios. ldentrfication o
Dilemma technique, presenting only manipulation
two options when there are more techniques.
choices available. G quk
Scenario 2 uses Ad Hominem, ’ﬂ e
attacking the person’s qualifications .
instead of addressing the argument.
Question:
"What might happen if we don’t
recognize and address manipulation
techniques in debates?"
Answer:
If manipulation is not addressed, it
can mislead the audience, distort the
debate, and lead to unfair
conclusions.
Descriptor:
Students will practice identifying
manipulation techniques in sample
debate scenarios.
s Task 3: Ethical Responses to Student Activity: Individual Work
¥ Manipulation Students practice
j\‘ = | Task: Students will practice debating, focusing Q&
= responding to manipulation on recognizing
techniques in a mini-debate. One manipulation evaluated by the | p .
student will use a manipulation techniques and method. esources.
technique (e.g., Ad Hominem, Straw | responding Assessment: Mini-debate
Man), and the other will respond by | ethically. Evaluate scenario cards.
pointing out the manipulation and students based Rulirlctfor
refocusing on the argument. on their ability 2’: :Z‘tgig
Example: to recognize P t
Opponent: "You can’t trust her manipulation respgnslets to
argument on climate change because and respond manipulation.
she’s not a scientist." .
Response: "While you may disagree fg;(;tclzfull}{;nd P Work

with my qualifications, the facts and
evidence presented by climate
scientists all over the world support

[/ o
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my point. Let’s focus on the data, not
the individuals."

Question:

"Why is it important to respond to
manipulation in a calm and
respectful manner?"

Answer:

Responding calmly and respectfully
ensures that the debate remains
focused on the issues and does not
descend into personal attacks or
unproductive arguments.
Descriptor:

Students will practice responding to
manipulation with ethical rebuttals
and return to logical argumentation.

End of the | Summary: Student Activity: | Feedback: Resources:

Lesson Recap the key manipulation Students reflect on | Ask students for | Homework
techniques discussed in the lesson how they can feedback on the | guidelines for
and the ethical ways to respond to ensure their debates | lesson and if preparing for a
them. remain ethical and | they feel more debate,
Emphasize the importance of free from confident in including
maintaining a respectful and logical | manipulation. recognizing and | identifying and
approach in debates, regardless of responding to responding to
manipulation tactics used by manipulation. manipulation
opponents. techniques.
Homework: Rubric for
Assign students to prepare for a evaluating
debate, identifying at least one ethical
manipulation technique they might responses in
encounter and planning how to debates.
respond ethically. ___”_‘H

KBICKA MEP3IMAI )KOCIIAP
Cabak N\e 15

Unit: Section III: Persuasion and Manipulation in Debates

Date: Teacher's Name:

Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 15: Using Emotional and Logical Arguments

Learning Objectives:

Understand the importance of emotional and logical arguments in
debates.

Learn how to effectively combine both emotional appeals
(pathos) and logical appeals (logos) in their arguments.

Practice using emotional and logical arguments in debate
scenarios.

Lesson objectives:

Students will identify emotional and logical arguments and
understand when and how to use them effectively.

Students will practice creating persuasive arguments that
incorporate both emotional and logical appeals.

Students will refine their ability to balance emotional appeals and
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| logical reasoning in their debate arguments.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources
timings
Beginning | Greeting: Greet the students and Student Activity: ' Baranay) Resources:
(5 min) introduce the lesson by asking, “In Have students T i Interactive
% 3 debates, what types of arguments do | reflect on the last w ’%@f whiteboard
illlSe you think are most persuasive? Are debate or = ( Presentation
— emotional appeals as effective as discussion they evaiu;te d By thel slides outlining
logical ones?” participated in. method emotional and
What emotional or Assessﬂlen ¢ logical
lqgical arguments Quick check' on arguments.
did they use? students’ prior
knowledge of
emotional and
logical appeals
by asking, “Can
you give an
example of an
emotional or
logical argument
from a debate?”
Middle (35 | Task 1: Understanding Emotional | Student Activity: _ PBaranay,
min) and Logical Appeals Students work in WP Individual Work
e Theory: pairs to brainstorm . G
¥ Emotional Appeal (Pathos): This examples of = % Q&
)\‘ = | involves persuading the audience by | emotional and evail;ate db thel
= appealing to their emotions. logical arguments method y .
Emotional appeals are often used to | and discuss where |y (o ReS(zlurces. "
create a connection with the each would be Assess stu de.nts I(;Ia; ,O.Uts Wltd
audience, evoke empathy, or most effective. on their ability eialrrrllltllzgi)?n
generate passion. ‘ to correctly o iI()) N
Example: A speech about animal identify and logical ,
cruelty might use graphic images or explain ogical appeals.
a touching story about a rescued emotional and
animal to evoke feelings of Grp V\(ork

sympathy.

Logical Appeal (Logos): This
involves persuading the audience
through reason and evidence. Logical
appeals focus on facts, statistics, and
rational arguments.

Example: A debate on climate
change might present scientific data
showing the rise in global
temperatures and the impact of
carbon emissions.

Task: Ask students to work in pairs
and brainstorm examples of
emotional and logical arguments.
They should identify situations

logical appeals
and provide
relevant
examples.
Group
brainstorming
worksheet.
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where emotional appeals would be
more effective and situations where
logical appeals would be more
appropriate.

Example Emotional Argument:
“Think of the children who have to
suffer because of climate change. We
cannot allow our future generations
to endure the consequences of our
inaction.”

Example Logical Argument:
“Studies show that the global
temperature has increased by 1.2°C
over the last century, and continuing
emissions are projected to raise this
by another 2-3°C by 2100.”
Question:

"Why is it important to use both
emotional and logical arguments in
debates?"

Answer:

Emotional arguments help to connect
with the audience on a personal
level, while logical arguments
provide credible evidence to support
the speaker's position. Using both
types of arguments ensures a
balanced and persuasive case.
Descriptor:

Students will define emotional and
logical appeals and provide examples
of each in debate contexts.

Task 2: Balancing Emotional and
Logical Appeals in Arguments
Theory:

While both emotional and logical
appeals are important, it is crucial to
balance them to ensure the argument
remains persuasive and credible.
The Importance of Balance:

Too much emotion: The argument
may appear manipulative or lacking
in substance.

Too much logic: The argument may
come across as cold or detached,
potentially alienating the audience.
Task: Students will be given a
debate topic (e.g., “Should social
media be regulated?”’). They will
work in groups to create an argument
that combines both emotional and
logical appeals. Students will need to

Student Activity:
Students work in
groups to create a

balanced argument,

incorporating both
emotional and
logical appeals.

baranay
\/':‘:5 ugn b

. )
N N

S LT g!y/‘"’—fﬁi
o b
evaluated by the
method.
Assessment:
Assess students
on their ability
to balance
emotional and
logical appeals
in their
arguments.
Timer for
managing time
during group
work.

Individual Work

e

Resources:
Argument
creation
worksheet with
sections for
emotional and
logical
arguments.

Grou Work

-
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craft one emotional argument and
one logical argument that supports
their position.

Example:

Emotional Argument: “Think about
the teenagers who are exposed to
harmful content on social media. It
affects their mental health, and we
must protect them.”

Logical Argument: “According to a
study by the American Psychological
Association, over 60% of teenagers
report feeling anxious or depressed
due to social media use, which has
been linked to a lack of regulation on
harmful content.”

Question:

"How can you ensure that your
emotional appeal doesn’t
overshadow your logical argument?"
Answer:

By ensuring that the emotional
appeal complements the logical
argument and reinforces it without
replacing or distracting from the
evidence and reasoning.

Descriptor:

Students will create an argument
using both emotional and logical
appeals, ensuring a balanced
approach.

3

-
{

Task 3: Practice Debate — Using
Emotional and Logical Appeals
Theory:

The best way to strengthen your
skills in using emotional and logical
appeals is through practice. In this
task, students will practice delivering
their arguments in a mini-debate,
using both types of appeals.

Task: Divide the class into pairs and
assign each pair a debate topic (e.g.,
“Should schools implement year-
round schooling?” or “Is online
learning as effective as in-person
learning?”). Students will each have
3 minutes to present their argument,
using both emotional and logical
appeals. Afterward, the other student
will give a rebuttal.

Example:

Student A (Argument): “Year-

Student Activity:
Students engage in
mini-debates,
presenting their
arguments using
both emotional and
logical appeals.

. baramay.

o e
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T
evaluated by the
method.
Assessment:
Assess students
based on their
use of emotional
and logical
appeals, the
clarity of their
arguments, and
their ability to
respond
effectively to the
rebuttal.

Individual Work

We

Resources:
Debate topic
cards.

Timer for
managing
speaking time.

Group Work
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round schooling could reduce student
stress by providing more breaks and
preventing burnout during the
summer months. Imagine the
positive impact on students’ mental
health.” (Emotional)

“Research from the National
Education Association shows that
year-round schooling improves
retention rates and reduces summer
learning loss.” (Logical)

Question:

"Why is it helpful to use both
emotional and logical arguments in a
live debate?"

Answer:

It ensures that your argument is both
engaging and credible, increasing
your chances of persuading your
audience.

Descriptor:

Students will practice using both
emotional and logical appeals in a
live debate setting.

End of the | Summary: Student Activity: | Feedback: Resources:
Lesson Recap the key points discussed in the | Students reflect on | Ask students for | Homework
lesson: the difference between the debate practice, | feedback on the | guidelines for
emotional and logical appeals, how asking themselves | lesson and if preparing a
to balance them effectively, and their | how they can they feel more balanced debate
role in strengthening arguments. improve their confident in argument.
Emphasize the importance of balance of using both Rubric for
combining both types of appeals in a | emotional and emotional and evaluating
debate to make your argument more | logical appeals in logical appeals | debate
persuasive and well-rounded. future debates. in their debates. | performance.
Homework:
Assign students to prepare a debate
on a given topic, ensuring that they
use both emotional and logical
appeals in their argument. They
should bring their written arguments
to the next class.
KBbICKA MEP3IM/I ’KOCIIAP
Cabak Ne 16
Unit: Section III: Persuasion and Manipulation in Debates
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 16: Managing the Audience During Persuasion

Learning Objectives:

Understand the importance of managing and engaging the
audience during persuasion.

Learn strategies for connecting with and influencing the audience
during a debate.
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Practice applying these strategies in mock debates.

Lesson objectives:

Students will explore different techniques for managing the
audience’s attention and emotions during persuasive debates.
Students will practice using verbal and non-verbal
communication techniques to engage their audience effectively.
Students will gain confidence in adjusting their approach based
on the audience's reactions.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources
timings
Beginning | Greeting: Greet the students and Student Activity: BAFAAY mRARACH Resources:
(5 mln) introduce the topic by asking, "What | Have students i “3»@ \E’ Interactive
‘k makes a speech or debate engaging? | share examples of Ttk &2 | | whiteboard
{ l Lif e How do you think the speaker can debates or public — Presentation
influence the audience's opinions speeches they’ve evaluated by the | gjides outlining
during a debate?" seen where the method. key strategies
speaker effectively | Assessment: for managing
managed the Briefcheck on | the audience
audience. students’ during
understanding of persuasion.
the role of the
audience in
persuasive
debates.
Middle (35 | Task 1: Understanding Audience Student Activity: BAFATAY TIRARACH
min) Engagement Techniques Students work in s ’\EI Individual Work
e Task: Students will brainstorm and | pairs to brainstorm s g -vg @
¥ discuss in pairs how they have seen | and discuss &
)\‘ ~* | these techniques used effectively in | techniques, then evaluated by the
R public speaking or debates. share their method.
Afterward, they will each give an examples with the | Assessment: Resources:
example of how they might use one | class. Evaluate Handouts on
of these techniques in a debate. students based | audience
Example: on their . engagement
Eye Contact: “When discussing the understanding | techniques.
importance of voting in elections, I and examples of | Visual aids
would look at different sections of audience illustrating body
the audience to create a personal engagement language and
connection.” techniques. vocal

Varying Tone and Pace: “When
delivering an important point, |
would slow down and use a lower
tone to emphasize its significance.”
Question:

"Why is it important to use body
language and tone to engage the
audience?"

Answer:

Body language and tone help keep
the audience focused, convey
emotion, and make the speech more
dynamic, ensuring the message is not

modulation.

Group Work

)

7 -
ﬂ\)vw
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lost.

Descriptor:

Students will identify and describe
various audience engagement
techniques used in persuasive
arguments.

Task 2: Applying Audience
Management Techniques

Task: Students will practice
responding to a "distracted"
audience. One student will present an
argument (e.g., “Should schools
adopt a four-day workweek?”’), while
the other student will pretend to be
distracted (e.g., looking away,
checking their phone, yawning). The
presenter must then adjust their
approach using one of the techniques
discussed (e.g., using humor, asking
a rhetorical question, or adjusting
their tone) to regain the audience’s
attention.

Example:

If the audience seems disengaged,
the speaker could say, "I know we all
have busy schedules, but imagine
how much more time we could spend
with family if we only had to work
four days a week!"

Question:

"What should you do if you notice
that your audience is not responding
to your argument?"

Answer:

You should adjust your delivery
style, possibly using techniques like
asking a question, changing your
tone, or introducing an emotional
appeal to refocus the audience’s
attention.

Descriptor:

Students will practice adapting their
arguments and delivery based on
audience feedback to maintain
engagement.

Student Activity:
Students practice
engaging a
distracted audience
and adjusting their
delivery to
maintain their
attention.

BAFAJIAY IIKAJIACBHI

46 Gamr- 3 /E"E’
1-8 Gann- wdn (Fousss

8-10 Gann- ufl» “"'

evaluated by the
method.
Assessment:
Evaluate
students based
on their ability
to adapt their
presentation
style and engage
a distracted
audience.

Individual Work

We

Resources:
Debate scenario
cards for
practicing
audience
management.
Timer for
managing time
during practice.

Group Work

)

7 -
ﬂ\)vv

Task 3: Mock Debate — Managing
the Audience

Task: In small groups, students will
participate in a mock debate on a
topic of their choice. Each student
must present their argument,
ensuring they use at least two

Student Activity:
Students participate
in mock debates,
focusing on using
audience
engagement
techniques.

BAFAJIAY IIKAJIACBI

/EI\E’

evaluated by the
method.
Assessment:

4 Gamr- «dn
1-8 fan- «dy (=
8-10 Gann- uﬁ»

Individual Work

oo

Resources:
Timer for
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audience engagement techniques Assess students | managing
discussed in class. After each on their ability speaking time.
presentation, the rest of the group to use audience | Rubric for
will give feedback on how well the management evaluating
presenter managed the audience. techniques and | debate
Example: the effectiveness | performance and
Topic: “Should technology be of their delivery. | audience
integrated into all aspects of management.
education?”
The debater might use eye Group Work
contact with various audience >\ -
members and incorporate a personal
story about how technology helped
them learn a new skill.
Question:
"How does audience management
impact the effectiveness of your
argument in a debate?"
Answer:
Effective audience management
ensures that the audience remains
engaged, which helps the speaker
communicate their message more
persuasively and makes the argument
more memorable.
Descriptor:
Students will practice presenting
arguments while using techniques to
manage and engage the audience.
End of the Summary: Student Activity: | Feedback: Resources:
Lesson Recap the key points: the importance | Students reflect on | Ask students for | Speech
of managing the audience, using how they can feedback on the | preparation
emotional and logical appeals, and incorporate lesson. How guidelines for
adjusting your approach based on audience confident do homework.
audience feedback. engagement they feel about | Rubric for
Emphasize that effective audience techniques into engaging their evaluating
management can significantly their debates and audience during | audience
improve the persuasiveness of a speeches. debates? engagement in
debate. persuasive
Homework: speeches.
Assign students to prepare a short RN
persuasive speech on a topic of their p CoPREEE -
choice. They should use at least two
techniques to engage the audience
during their delivery.
o
KBICKA MEP3IMJII ’KOCIIAP
Cabak Ne 17
Unit: Section III: Persuasion and Manipulation in Debates
Date: Teacher's Name:
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Grade:

Number present: | Number absent:

Theme of the lesson:

Lesson 17: Targeted Arguments for a Specific Audience

Learning Objectives:

Understand the importance of tailoring arguments to suit the
audience’s characteristics.

Learn how to identify the values, needs, and expectations of
different audiences.

Practice creating and delivering targeted arguments based on the
specific characteristics of an audience.

Lesson objectives:

Students will learn to identify the key characteristics of an
audience that can influence the type of argument presented (e.g.,

values, interests, knowledge level).
Students will develop skills to create arguments that resonate
with specific audiences.
Students will practice delivering arguments aimed at different
audiences, adjusting their approach as needed.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources
timings
Beginning | Greeting: Greet the students and Student Activity: ey | Resources:
(5 min) introduce the topic of the lesson by Ask students to Euresrveimsenw | Interactive
ey asking, “In debates, why is it think about a time :‘:’iw‘“ whiteboard
1lllSe important to consider who your they heard an evaluated by the Presentation
' audience 1s? How does knowing your | argument that method y slides with
audience influence the way you really resonated Assessrilen ¢ examples of
present your argument?” with them. What Briefl asseés audience-
was it about the stu delzts' targeted
argument or the understanding of arguments.
speaker that made audience &
it effective? .
awareness in
debates. Ask,
"What do you
think would
happen if a
speaker doesn’t
consider their
audience’s
values or
background?"
Middle (35 | Task 1: Identifying the Audience Student Activity: o
min) Theory: Students work in Ewerevemaemm | Individual Work
e Why Know Your Audience?: pairs to brainstorm "°'"“"‘
| Tailoring your argument to your and adapt &
\‘ " . ) evaluated by the
" audience’s values, needs, and arguments based on method
= expectations ensures that your their assigned Assessﬂlen ¢
message resonates with them. audience type. Evaluste | Resources:
Effective speakers adjust their tone, students based Handouts with
content, and style based on who they N audience
are Speaking to on their ablhty demographlcs
oy . to identify the and
Characteristics to Consider: audience’s )
Demographics: Age, gender, values and psychographics.
cultural background, profession, . Example debate
interests and
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education level, etc.
Psychographics: Interests, values,
attitudes, and beliefs.

Knowledge Level: Is the audience
familiar with the topic, or do they
need background information?
Emotional State: Is the audience
likely to be receptive, skeptical, or
emotional?

Task: Ask students to divide into
pairs. Provide each pair with a
sample audience type (e.g.,
teenagers, business professionals,
environmental activists, etc.). Have
them brainstorm how the argument
for the topic “Should the government
regulate social media?” would
change based on their assigned
audience. Students should consider:
What values or concerns does the
audience have?

What tone or language would be
most appropriate?

What specific examples or evidence
would resonate most with them?
Example:

Audience: Teenagers

Argument: "Social media regulation
is essential to protect your mental
health and privacy. With constant
online pressures, it’s important that
the government ensures your safety
on these platforms."

Audience: Business Professionals
Argument: "Government regulation
of social media will foster a fair
marketplace, prevent monopolies,
and ensure that business data is
protected from misuse."

Question:

"Why is it important to adjust your
argument based on the audience’s
values and interests?"

Answer:

Adjusting your argument ensures
that your message is relevant to the
audience, increasing the likelihood
that they will be persuaded and
engaged.

Descriptor:

Students will identify the key
characteristics of their audience and

adjust their
arguments
accordingly.

topics and
scenarios for
audience
analysis.

Group Work

e W

[/ o
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adjust the argument to fit their
specific needs.

Task 2: Developing Targeted
Arguments

Theory:

Once you have identified your
audience, you need to develop
arguments that resonate with them.
To do this, consider:

Appealing to Shared Values: Use
values and beliefs that the audience
shares to make the argument more
relatable.

Providing Relevant Evidence: Use
data, statistics, or examples that are
particularly meaningful to the
audience.

Adjusting the Emotional Appeal:
Depending on the audience, you
might emphasize different emotional
appeals (fear, empathy, hope, etc.).
Simplifying Complex Ideas: Tailor
your language to the audience’s
knowledge level, explaining complex
ideas in a way that resonates with
them.

Task: In small groups, students will
be given a new topic (e.g., “Should
schools implement a four-day
workweek?””). Each group will
choose a specific audience (e.g.,
teachers, students, parents) and
develop an argument tailored to that
audience. They should focus on:
What key points would be most
persuasive for this audience?

What evidence or examples would be
most relevant?

How can the argument be framed to
appeal to this specific audience’s
values and concerns?

Example:

Audience: Teachers

Argument: "A four-day workweek
would reduce teacher burnout,
increase job satisfaction, and
improve the quality of education by
allowing teachers more time for
planning and self-care."

Audience: Parents

Argument: "A four-day school week
allows children more time to rest and

Student Activity:
Students develop a
targeted argument
in small groups,
tailoring it to the
audience assigned.

“Barnapwam” anicimeH
©3iH - e3i 6aranay

EwreHe TyciHGeaim
KapTeinan TyciHaiM

evaluated by the
method.
Assessment:
Evaluate the
quality and
relevance of the
targeted
argument,
ensuring that it
aligns with the
audience’s
concerns and
values.

Individual Work

e

Resources:
Argument
development
templates.
Rubric for
evaluating
targeted
arguments.

Grou Work

=<\
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engage in extracurricular activities,
which can improve their overall
well-being and academic
performance."

Question:

"How does knowing your audience’s
concerns help you build a stronger
argument?"

Answer:

By addressing the audience’s
specific needs or concerns, you make
the argument more relevant,
personal, and compelling, which
increases the chance of persuading
them.

Descriptor:

Students will create a targeted
argument based on a given audience
type and a specific debate topic.

Task 3: Presenting Targeted
Arguments

Theory:

Presenting targeted arguments
requires effective communication
skills. Adjusting your delivery style
based on the audience can enhance
the effectiveness of your argument.
Tone and Language: Use the
appropriate tone and language to
match the audience (formal for
business professionals, casual for
teenagers, etc.).

Use of Examples and Stories:
Personalize your argument with
examples or stories that your
audience can relate to.

Engaging the Audience: Ask
questions, use humor, or evoke
emotions to keep the audience
engaged.

Task: Students will present their
targeted arguments to the class, who
will act as the assigned audience.
After each presentation, the class
will give feedback on how well the
argument was tailored to the
audience, focusing on:

The relevance of the points made.
The use of appropriate evidence and
examples.

The engagement of the audience
during the presentation.

Student Activity:

Students present
their targeted
arguments to the
class and receive
feedback.

“Barnapluam” anicimen
©3iH - 03i Garanay

EwreHe TyciHGeaim
SKapTeinai TyciHaiM

evaluated by the
method.

Assessment:
Evaluate
students on the
effectiveness of
their
presentation,
including how
well they adapt
to the audience
and how
persuasive their
argument is.

Individual Work

Group Work
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Example:

Audience: Students

Argument: "Imagine having an extra
day off every week. A four-day
workweek can reduce stress and
allow you to focus better during
class, ultimately improving your
grades and mental health."
Question:

"Why is it important to adjust your
presentation style, not just your
content, for different audiences?"
Answer:

The way you present your
argument—your tone, pace, and
body language—can either engage or
disengage the audience. Adapting to
their expectations ensures they
receive your message more
effectively.

Descriptor:

Students will practice presenting
their tailored arguments, adjusting
their style and tone to suit the
audience.

End of the Summary: Student Activity: | Feedback: Resources:
Lesson Recap the importance of knowing Students reflect on | Ask students for | Speech
your audience and tailoring your how they might feedback on preparation
arguments to their specific needs, apply the which guidelines for
values, and expectations. techniques learned | techniques they | homework.
Emphasize that successful persuasion | today in real-world | found most Rubric for
is not just about the message, but situations or helpful for evaluating
how it’s delivered based on who’s upcoming debates. | targeting an targeted
listening. audience and arguments and
Homework: adapting their presentations.
Assign students to prepare a arguments.
persuasive speech on a new topic,
ensuring that they tailor their
argument to a specific audience (e.g., | R |
"Should schools implement later start
times?" for students or parents).
KBbICKA MEP3IM/I ’KOCIIAP
Cabak Ne 18
Unit: Section III: Persuasion and Manipulation in Debates
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 18: Review: Persuasion and Manipulation

Learning Objectives:

Review the concepts of persuasion and manipulation in debates.
Reinforce their understanding of ethical persuasion techniques

and how to avoid manipulation.
Practice applying their knowledge by identifying persuasion and
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manipulation techniques in sample scenarios and using them in
their own debates.

Lesson objectives:

Students will revise the different types of persuasion and

manipulation techniques used in debates.
Students will practice distinguishing between ethical persuasion
and manipulation.
Students will participate in a mock debate, applying the concepts
of persuasion and manipulation in real-life scenarios.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources
timings
Beginning | Greeting: Greet the students and Student Activity: Resources:
(5 min) introduce the lesson by asking, Ask students to Interactive
~ "t' 3 “What do you remember about the recall a time when whiteboard
il e | difference between persuasion and they experienced 1 KOMK PowerPoint
manipulation in debates? Why is it persuasive or URY CAR slides
important to understand the manipulative summarizing
difference?” arguments, either evaluated by the | key concepts of
in debates or other | method. persuasion and
discussions. Assessment: manipulation.
Quick review of
key concepts
related to
persuasion and
manipulation,
asking questions
like, “Can
someone define
persuasion and
manipulation in
the context of a
debate?”
Middle (35 | Task 1: Review of Persuasion and | Student Activity:
min) Manipulation Techniques Students work in Individual Work
- Theory: pairs to analyze : )
¥ Persuz}sion is the use of logice}l debgte statements 1 KOIIK Q&
J\‘ ~* | reasoning, evidence, and emotional and identify
= appeals to convince the audience to | whether they use
accept a certain viewpoint. It is persuasion or evaluated by the Resources: .
ethical and respects the audience’s manipulation method. Handouts with
intelligence and choice. techniques. Assessment: sample debate
Manipulation, on the other hand, Evaluate statements and a
uses deceptive tactics to control or students on their | chart for
influence the audience without ability to identifying
regard for fairness. It often involves identify the techniques.
misrepresenting facts, appealing to techniques and
irrelevant emotions, or using logical justify whether GrP V\(ork
fallacies. they are
Key Persuasion Techniques: persuasive or
Emotional Appeal (Pathos): manipulative.
Connecting with the audience’s
emotions to persuade them.
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Logical Appeal (Logos): Using
facts, statistics, and sound reasoning
to make the argument more credible.
Appeal to Authority (Ethos): Citing
experts or credible sources to
strengthen the argument.

Key Manipulation Techniques:
Ad Hominem: Attacking the person
making the argument instead of
addressing the argument itself.
False Dilemma: Presenting only two
extreme options when more exist.
Straw Man: Misrepresenting the
opponent’s argument to make it
easier to attack.

Appeal to Fear: Using fear to
manipulate the audience’s emotions
and decision-making.

Bandwagon Fallacy: Encouraging
the audience to accept an argument
because "everyone else is doing it."
Task: In pairs, students will review a
list of debate statements or
arguments (from previous lessons or
examples) and identify whether they
are using persuasion or manipulation.
For each statement, students will:
Explain the technique used (e.g.,
emotional appeal, false dilemma, ad
hominem).

Discuss whether the technique is
ethical or manipulative.

Example:

Statement 1: “We need to ban all
plastic bags, or our planet will be
destroyed!”

Technique: Appeal to

Fear (Manipulation)

Explanation: The argument uses
fear without providing reasonable,
evidence-based solutions.

Question:

"Why is it important to recognize
when manipulation is used in
debates?"

Answer:

Recognizing manipulation allows us
to make informed decisions, and it
ensures that debates remain based on
facts and respectful dialogue, not
deceit or emotional control.
Descriptor:
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Students will identify persuasion and
manipulation techniques in sample
statements and explain their ethical
implications.

PowerPoint presentation
summarizing persuasion and
manipulation.

Task 2: Applying Persuasion and
Manipulation in Debates

Theory:

Understanding how to apply
persuasion and manipulation
effectively in debates allows students
to become better debaters.
Persuasion techniques should be
used to strengthen arguments and
engage the audience, while
manipulation should be avoided as it
undermines credibility and fairness.
Ethical Use of Persuasion:

Appeal to Shared Values: Tailoring
your argument to the audience’s
beliefs or concerns.

Providing Evidence: Supporting
arguments with facts, statistics, and
expert testimony.

Maintaining Respectful Tone:
Engaging in respectful dialogue that
encourages thoughtful reflection.
Task: Students will participate in a
mini-debate. They will be divided
into two groups. One group will use
persuasive techniques to support a
position (e.g., “Social media should
be regulated”), and the other group
will try to use manipulative tactics to
argue the opposite. After each group
presents, the class will analyze
whether the techniques used were
persuasive or manipulative.
Example:

Persuasive Argument: "Studies
show that regulating social media
can prevent the spread of
misinformation and protect
vulnerable individuals from harmful
content."

Manipulative Argument: "If we
don’t regulate social media now, the
future of our children is in danger
because they will be exposed to
harmful ideas that could ruin their

Student Activity:
Students engage in
a mini-debate,
using persuasive
techniques and
analyzing the use
of manipulation in
the debate.

+1 ROJIIK

evaluated by the
method.
Assessment:
Evaluate
students based
on how
effectively they
apply persuasive
techniques and
avoid
manipulative
tactics in their
debate
presentations.

Individual Work

wWe

Resources:
Debate topic
cards.

Timer for
managing
speaking time.

Group Work
/ S - ~
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lives."

Question:

"What effect do manipulative
techniques have on the credibility of
a debater and the overall quality of
the debate?"

Answer:

Manipulative techniques undermine
the debater’s credibility, distract
from the real issues, and can lead to a
breakdown in respectful dialogue.
Descriptor:

Students will participate in a mini-
debate, using persuasive or
manipulative techniques as assigned,
and analyze their impact on the
audience.

Task 3: Reflection and Discussion
on Ethical Persuasion

Theory:

Persuasion, when used ethically, is a
powerful tool in debates. It involves
appealing to reason, emotion, and
shared values, without distorting the
truth or manipulating the audience.
Recognizing the fine line between
persuasion and manipulation helps
ensure that debates remain
constructive and fair.

Task: After the mini-debate, hold a
class discussion on the ethical
implications of using manipulation in
debates. Ask students to reflect on
the following questions:

How did the audience react to the use
of manipulation versus ethical
persuasion?

Did the use of manipulative tactics
make the argument stronger or
weaker?

How can you maintain the integrity
of your argument while still being
persuasive?

Example:

"In the mini-debate, the manipulative
argument might have created an
emotional response, but it lacked
credibility and could be easily
dismissed once the audience
recognized the tactics used."
Question:

"How do you ensure your arguments

Student Activity:
Students engage in
a reflective
discussion on
ethical persuasion
and manipulation.

+1 ROJIIK

evaluated by the
method.
Assessment:
Evaluate
students based
on their ability
to reflect
critically on the
ethical aspects
of persuasion
and
manipulation.

Individual Work

oo

Resources:
Reflection
worksheet with
guiding
questions.
PowerPoint
summary of
ethical
persuasion.

Group Work

|
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stay ethical and persuasive without
crossing into manipulation?"
Answer:

By sticking to logical evidence,
respecting the audience’s
intelligence, and avoiding personal
attacks or exaggerated emotional
appeals.

Descriptor:

Students will reflect on their
experience of using persuasion and
manipulation, discussing the ethical
implications of each approach.

End of the Summary: Student Activity: | Feedback: Resources:

Lesson Recap the key points: the difference | Students reflect on | Ask students for | Speech
between persuasion and their learning and feedback on the | preparation
manipulation, how to recognize and | plan how to apply | lesson, guidelines for
avoid manipulation, and the ethical persuasion | especially about | homework.
importance of using ethical in their future how they can Rubric for
persuasion techniques in debates. debates. improve their evaluating the
Emphasize that ethical persuasion use of ethical ethical use of
leads to more meaningful, respectful, persuasion in persuasion.
and productive debates. debates. £ \‘
Homework: |, opmone)
Assign students to prepare a [ ‘ )
persuasive speech on a given topic, arer)
ensuring they use ethical persuasion
techniques and avoid manipulation.

KbICKA MEP3IM/I )KOCITIAP
Cadak N\e 19

Unit: Section IV: Communication and Listening Skills in Debates

Date: Teacher's Name:

Grade: Number present: | Number absent:

Theme of the lesson: Lesson 19: Listening and Understanding Skills

Learning Objectives: Understand the importance of listening and comprehension skills
during debates.

Learn strategies to improve active listening and how to
understand opponents' arguments effectively.

Practice listening skills through interactive exercises and real-life

debate scenarios.

Lesson objectives: Students will identify the importance of active listening in
debates.

Students will learn specific techniques to improve listening and
comprehension.

Students will practice applying active listening skills in a debate
context by understanding and responding to opponents'

arguments.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources

timings
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Beginning | Greeting: Greet the students and Student Activity: o 4 Resources:
(5 min) introduce the lesson by asking, “In Have students 4 4 Interactive
Py debates, why is listening just as reflect on a time l \ whiteboard
illlSe important as speaking? What do you | when they didn’t 0 ) Presentation
think happens when we don’t listen | listen carefully to 0 8 slides on active
carefully to our opponents?” someone. How did listening
it affect the evaluated by the | techniques.
conversation or method.
outcome? Assessment:
Quick check on
students'
understanding of
listening in
debates by
asking, “What
does active
listening mean
in a debate?”
Middle (35 | Task 1: Understanding the Student Activity: 6 4
min) Importance of Active Listening Students engage in 6 4 Individual Work
o Theory: a role-play debate, l \ :
¥ Active Listening is not just hearing | practicing active > ) Q&
)\‘ " | the words being spoken, but fully listening and 0 &
e concentrating, understanding, and summarizing key
responding thoughtfully. It involves: | arguments. evaluated by the | Resources: -
Focusing on the Speaker: Giving method. Active listening
your full attention to the person Assessment: handouts with
speaking without distractions. Evaluate key tips.
Understanding the Message: students based | Role-play
Comprehending the meaning behind on their ab'ility scenario cards.
the words, including non-verbal cues to summarize
(e.g., body language, tone of voice). the main points P Work

Responding Appropriately: Asking
clarifying questions, nodding, or
paraphrasing the speaker's points to
show you understand.

Why Active Listening is Crucial in
Debates:

It helps you understand the
opponent’s argument, identify
weaknesses, and respond
appropriately. Poor listening may
lead to misunderstanding or missing
the core of the argument.

Good listening also shows respect for
the opponent and their ideas,
fostering a more constructive debate.
Task: In pairs, students will role-
play a debate scenario. One student
will argue a position, and the other
will listen actively and then
summarize the main points of the

and provide
relevant
responses.

[/ o
‘_ﬂ\ﬁ w
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argument. Afterward, they will
switch roles.

Example:

Topic: “Should school uniforms be
mandatory?”’

Student A presents the argument for
school uniforms, and Student

B listens and summarizes the key
points (e.g., benefits of equality,
reduction in bullying).

Question:

"What can happen if you don’t listen
carefully during a debate?"

Answer:

If you don’t listen carefully, you may
misinterpret the argument, miss key
points, or respond inappropriately,
weakening your position in the
debate.

Descriptor:

Students will practice active listening
by summarizing the key points of an
argument and responding with
relevant feedback.

Task 2: Techniques for Improving
Listening and Comprehension
Theory:

Techniques to Improve Listening
and Comprehension:
Note-Taking: Jotting down key
points can help you keep track of the
argument and avoid forgetting
important details.

Paraphrasing: Restating what the
speaker has said in your own words
ensures that you understand the
message correctly.

Asking Clarifying Questions: If
something is unclear, asking the
speaker to elaborate can help you
understand their argument better.
Avoiding Distractions: Turn off
electronic devices, avoid side
conversations, and maintain eye
contact to stay focused.

Task: Students will listen to a brief
debate clip (e.g., a clip from a public
debate or TED Talk) and take notes.
After the clip, they will paraphrase
the main arguments presented and
discuss them with a partner.
Example Clip: A debate on the pros

Student Activity:
Students listen to a
debate clip, take
notes, and
paraphrase the
arguments before
discussing them in
pairs.

6 ¢
AN
y 6
6
6
evaluated by the
method.
Assessment:
Evaluate
students on how
accurately they
paraphrase the
arguments and

provide relevant
feedback.

Individual Work

e

Resources:
Debate video or
audio clip.
Note-taking
templates for
students to fill
out during the
clip.

Grou Work

)
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and cons of online education.
Instructions:

Listen carefully to the arguments.
Take notes on the key points.
Afterward, paraphrase the argument
and explain it to your partner.
Question:

"How does paraphrasing what the
other person says help in
understanding their argument?"
Answer:

Paraphrasing confirms that you have
understood their point, and it helps
clarify any potential
misunderstandings before
responding.

Descriptor:

Students will practice paraphrasing
and summarizing arguments after
listening to a debate clip.

Task 3: Applying Listening and
Understanding Skills in a Mock
Debate

Theory:

In a debate, the ability to actively
listen and understand the opponent's
argument is key to delivering a
strong, informed response. Effective
listening allows you to identify
weaknesses in the opponent's
argument and use evidence or logical
reasoning to counter their points.
Task: Students will participate in a
mock debate on a given topic. One
student will present an argument, and
the other will listen carefully and
respond based on their understanding
of the argument. After the initial
debate, the students will switch roles.
Example Debate Topic: "Should the
government regulate social media?"
Instructions:

The first student will present their
argument.

The second student will actively
listen, take notes, and then respond
based on their understanding of the
argument.

Question:

"How can active listening affect the
quality of your response in a
debate?"

Student Activity:
Students engage in
a mock debate,
practicing listening
and responding
thoughtfully to
their opponent’s
argument.

0 4
)
VAN
6 o°

evaluated by the
method.
Assessment:
Evaluate
students on their
ability to listen
actively,
respond
appropriately,
and demonstrate
understanding of
their opponent's
points.

Individual Work

e

Resources:
Debate topic
cards.

Rubric for
evaluating
listening and
response skills.

Group Work

_— o

[/ o
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Answer:

Active listening ensures that you
understand the opponent’s position,
which helps you provide a thoughtful
and relevant response that
strengthens your argument.
Descriptor:

Students will practice delivering
responses based on a careful
understanding of their opponent’s
argument.

End of the Summary: Student Activity: | Feedback: Resources:
Lesson Recap the key skills discussed: active | Students reflect on | Ask students for | Homework
listening, summarizing and how they can apply | feedback on the | guidelines for
paraphrasing arguments, and listening and lesson and how | listening and
responding thoughtfully in a debate. | comprehension they plan to note-taking.
Emphasize the importance of these skills to their future | improve their Rubric for
skills in creating constructive and debates. listening and evaluating
effective debates. understanding in | listening and
Homework: debates. comprehension.
Assign students to watch a debate
(either a political debate or a TED
Talk) and take notes. They should
write a summary of the arguments | BATATAY TPAHCTIOPTHPL |
presented and identify any
techniques used for active listening.
KbICKA MEP3IM/I )KOCIIAP
Caodak Ne 20
Unit: Section IV: Communication and Listening Skills in Debates
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 20: Listening to and Evaluating Opponent's
Arguments

Learning Objectives:

Understand the importance of listening carefully to opponents'
arguments in debates.

Learn techniques to evaluate the quality and strength of
arguments presented by the opposition.

Practice applying critical thinking skills to evaluate and respond
to opponents' arguments effectively.

Lesson objectives:

Students will develop skills to actively listen to and analyze an
opponent's arguments during a debate.

Students will learn to identify logical fallacies and weaknesses in
an opponent’s argument.

Students will practice responding to opponents' arguments with
well-reasoned counter-arguments.

Lesson Procedure

Planned Planned activities

timings

Learners’ activities | Assessment Resources
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Beginning | Greeting: Greet the students and Student Activity: b Resources:
(5 min) introduce the topic by asking, “Why | Ask students to P Interactive
% 3 do you think it is important to listen | recall a debate or ) . whiteboard
illlSe carefully to your opponent in a discussion where @ o | Presentation
debate? What might happen if you they either listened gvaluate?l by the; slides
don’t evaluate their arguments carefully to the method. summarizing
critically?” other side or failed | A cessment: key points on
to do so. How did it | griaf check on evaluating
affect the outcome? | (i Jonte! arguments.
understanding of
the value of
listening and
evaluating
arguments
during debates. _
Middle (35 | Task 1: Understanding the Student Activity: | 2
min) Importance of Listening and Students engage in Individual Work
e Evaluating listening and
¥ Task: In pairs, students will listen to | evaluating an : i Q&
)\‘ " | a short debate clip (e.g., from a TED | opponent’s évaluated by the
= Talk or political debate). One student | argument, using the | o4 '
will identify the key points made by | checklist to assess | A ccessment: Resources:
the opponent, while the other will the logic, evidence, | gyajuate Handouts with a
evaluate the strengths and and fallacies. students based checklist for
weaknesses of those points based on on their ability evaluating
logic and evidence. to critically gegl;l;?:iEZeo
Example: . asSESss an li r audio for
Opponent’s Argument: "Social opponent's ¢ plo -audio to
media should be banned for argument and analysis.
teenagers because it negatively . :
affects their mental health." iszgliiz]ss es or GTP Work
Evaluation: Is the evidence reliable? fallacies.

Does the argument ignore potential
benefits of social media or offer an
exaggerated perspective?

Question:

"How can evaluating your
opponent’s argument help you
prepare a better counter-argument?"
Answer:

By identifying weaknesses or
fallacies in the opponent’s argument,
you can craft a response that is
logical, well-supported, and more
persuasive.

Descriptor:

Students will identify and evaluate
the strengths and weaknesses of an
opponent's argument by assessing
logic, evidence, and relevance.
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Task 2: Identifying Common
Logical Fallacies

Task: Provide students with
examples of statements containing
logical fallacies. Students will work

Student Activity:
Students analyze
examples of
arguments, identify
logical fallacies,

)

Individual Work

e

in pairs to identify the fallacies and | and discuss their fl;];l}llls(tfd by the | Resources: ‘
explain why they are logically weaknesses in Assessment: I(;Ia;dszpts Wlﬂé
flawed. . pairs. Evaluate clint 110ns ?n
Example 1: “You should believe that students on their | omp eslo -
exercise is impgrtant because almost ability to E()lflnmon ogica
everyone does it.” identify logical | py. 1,
Fallacy: Bal‘1‘d wasow : fallacies and statenfents with
Example 2: “Either we ban'plastlc provide clear booical fallac
bags completely, or the environment explanations of foglca I arlacies
will be destroyed in the next why the oF ANy
decade!”
Fallacy: False Dilemma. ?lrag\}vlg(lie'nts are Group quk
Question:
"Why is it important to recognize
logical fallacies in your opponent’s
argument?"
Answer:
Recognizing fallacies helps you
avoid being misled and allows you to
address weak points in the
opponent’s argument during a
rebuttal.
Descriptor:
Students will identify logical
fallacies in examples and explain
why they weaken an argument.
e Task 3: Responding to Opponent’s | Student Activity: Individual Work
> Arguments Students engage in
,\‘ =" | Task: In pairs, students will listen to | responding to an Q&
oty a new debate clip and then practice opponent’s {;1 € _”"""" z
responding to the opponent’s argument, évaluat ed by th e R '
argument using the skills they’ve developing method. esources:
learned. Students should: counter-arguments | A ccecsment: Debate video or
Identify weaknesses in the based on their Evaluate audio clip for
opponent's argument (e.g., missing analysis. students based analysis.
evidence, logical fallacies). on their ability Counter-
Formulate a counter-argument using to listen argument
evidence, logic, and reasoning. critically, planlinﬁg t
](il)xample:t, R - Soci identify worksheet.
pponent’s Argument: "Socia weaknesses, and
media is the leading cause of provide a logical p Work

depression among teenagers."
Counter-Argument: "While some
studies suggest a correlation between
social media and depression, other
research indicates that the issue lies
more in how social media is used,

and well-
supported
counter-

argument.

[/ o

83




rather than its mere presence. For
example, using social media for
social connection can actually reduce
feelings of isolation."

Question:

"What should you include in your
counter-argument to make it strong
and credible?"

Answer:

Your counter-argument should be
based on logical reasoning,
supported by credible evidence or
examples, and directly address the
opponent’s points.

Descriptor:

Students will practice formulating
and presenting a strong counter-
argument, focusing on clarity and
logical coherence.

End of the Summary: Student Activity: | Feedback: Resources:
Lesson Recap the key points: the importance | Students reflect on | Ask students for | Homework
of listening and evaluating the importance of | feedback on guidelines for
opponents’ arguments, identifying listening and how they can evaluating
logical fallacies, and crafting strong | evaluating during improve their arguments.
counter-arguments. debates, thinking listening and Rubric for
Emphasize that effective listening about how they can | evaluation skills | evaluating
and critical evaluation are essential apply these skills in | in debates. counter-
skills for becoming a persuasive future debates. arguments.
debater.
Homework:
Assign students to watch a debate
and take notes on the arguments
presented. They should identify the
strengths and weaknesses of the
arguments and prepare a brief
counter-argument.
KbICKA MEP3IM/I )KOCIIAP
Cabak Ne 21
Unit: Section IV: Communication and Listening Skills in Debates
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 21: Responding and Countering Opponent’s
Arguments

Learning Objectives:

Understand the importance of responding effectively to an
opponent's argument in debates.
Learn how to construct a strong counter-argument based on
logic, evidence, and reasoning.
Practice responding to and countering opponents' arguments
during debates.

Lesson objectives:

Students will learn the techniques of responding to an opponent’s
argument with respect and clarity.
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Students will understand how to identify weaknesses or flaws in
an opponent’s argument and use that information to build a
strong counter-argument.
Students will practice countering arguments during mock
debates, applying the strategies learned in the lesson.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources
timings
Beginning | Greeting: Greet the students and Student Activity: Bumerms i x Resources:
(5 min) introduce the lesson by asking, Ask students to Interactive
. l % 3 “What is the most important part of | recall a time they whiteboard
illae responding to an opponent’s had to counter an ), Presentation
= argument in a debate? Is it just about | argument in a evalue;:ggng the‘ slides
disagreeing, or is there more to it?” discussion or method M summarizing
debate. How did Assessr;len ¢ techniques for
they approach it? Quick check on responding and
What techniques students' prior countering
did they use to pr arguments.
L understanding
make their point by askin
effectively? “%Vhat d%you
think is the
difference
between
responding to an
argument and
countering it?”
Middle (35 | Task 1: Understanding How to Student Activity: :
min) Respond to an Opponent’s Students analyze a Individual Work
e Argument debate clip,
¥ Task: Students will listen to a short | identifying n, &
)\‘ ~* | debate clip where one person strengths and evalua;:;g"g the‘
iy presents an argument, and the other | weaknesses in the method y
responds. After watching, students responses to the Assessmaent: Resources:
will identify whether the response arguments. Evaluate | Handouts with
effectively addresses the opponent's students on their tips on '
points and how it could be improved. ability to respondntlg to
arguments.

Example Debate Clip:

Argument: "Climate change is not a
serious threat; the Earth’s
temperature has fluctuated naturally
for millions of years."

Response: "While it is true that
Earth’s temperature has fluctuated,
the speed at which it is happening
now, and the human role in this
change, is unprecedented. The
overwhelming scientific consensus
supports the urgency of addressing
this issue."

Question:

"Why is it important to acknowledge

analyze the
effectiveness of
responses and
suggest
improvements.

Video or audio
clip of a debate
for analysis.

Group Work

=
-4
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the opponent’s argument before
presenting your counter-argument?"
Answer:

Acknowledging the opponent’s
argument shows that you have
listened carefully and sets a
respectful tone for the debate. It also
allows you to position your argument
more effectively by directly
addressing the points made.
Descriptor:

Students will identify key points in a
response and evaluate how
effectively they address the
opponent’s argument.

Task 2: Building Strong Counter-
Arguments

Task: Students will be given a topic
and an opponent’s argument. They
must create a strong counter-
argument that directly addresses the
weaknesses in the opponent’s point.
Example:

Opponent’s Argument: "We should
not invest in renewable energy
because it is too expensive and not
practical.”

Counter-Argument: "While
renewable energy infrastructure may
require significant initial investment,
studies show that the long-term
savings from reduced energy costs
and environmental damage make it
not only practical but necessary for
sustainable growth."

Question:

"What are some techniques you can
use to strengthen your counter-
argument and make it more
persuasive?"

Answer:

Use credible evidence, logic, and
clear reasoning to support your
position. Anticipate the opponent’s
possible rebuttals and address them
to strengthen your argument.
Descriptor:

Students will create a counter-
argument based on the provided
opponent’s statement and support it
with logic and evidence.

Student Activity:
Students develop a
counter-argument
for a given debate
topic and discuss
their points with a
partner.

evaluated by the
method.

Assessment:
Evaluate
students based
on how clearly
and effectively
they address the
opponent’s
points and
support their
counter-
argument with
relevant
information.

i

Individual Work

oo

Resources:
Argument
development
worksheet.
Rubric for
evaluating
counter-
arguments.

Group Work

i\ 2

[/ o
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Task 3: Practicing Responses and
Counter-Arguments in a Mock
Debate

Task: Students will participate in a
mock debate, where they will present
their arguments, and then their
opponents will respond. After
listening to their opponent, students
will practice delivering a counter-
argument based on what they’ve
learned. Each student will have 2-3
minutes to present their response and
counter-argument.

Example Topic: "Should the voting
age be lowered to 16?"

Student A (Argument): "Allowing
16-year-olds to vote gives them a
voice in decisions that directly affect
their future, such as climate change
policies."

Student B (Response): "But many
16-year-olds lack the experience and
understanding of complex political
issues."

Student A (Counter-Argument):
"While it’s true that some 16-year-
olds may not be fully aware of every
political issue, many are actively
engaged in social and environmental
movements, and they have the right
to shape the policies that affect their
lives."

Question:

"How can you ensure that your
counter-argument is strong and
addresses the opponent’s points
effectively?"

Answer:

By staying focused on their
arguments, using evidence to support
your points, and addressing
weaknesses directly, you can ensure
that your counter-argument is
effective.

Descriptor:

Students will practice delivering
responses and counter-arguments,
focusing on clarity, logic, and
relevance.

Student Activity:
Students engage in
a mock debate,
practicing how to
respond and
counter arguments
in real-time.

HKemic araubi |
evaluated by the
method.
Assessment:
Evaluate
students based
on how well
they respond to
and counter their
opponent’s
argument,
ensuring their
counter-
arguments are
well-supported
and logical.

Individual Work

e

Resources:
Timer for
managing
speaking time.
Rubric for
evaluating
debate
performance and
counter-
arguments.

Group Work

End of the
Lesson

Summary:
Recap the key points: the importance
of responding to and countering

Student Activity:
Students reflect on
their performance

Feedback:
Ask students for
feedback on the

Resources:
Homework
guidelines for
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opponents’ arguments effectively, during the mock lesson. Which responding and
using logic, evidence, and respect. debate and think techniques did countering
Highlight the importance of staying | about areas for they find most arguments.
focused, addressing weaknesses, and | improvement in helpful, and how | Rubric for
providing clear counter-arguments their response and | can they evaluating
during debates. counter-argument | improve their counter-
Homework: skills. ability to arguments.
Assign students to watch a debate or counter wATEATY
read an article with opposing arguments in W&
viewpoints on a topic of their choice. future debates? (& z— ]
They should write a response to one 1S 4
argument and provide a counter- | 1
argument, using the strategies

learned in class.

KBICKA MEP3IM/II ) KOCIIAP

Cabak Ne 22
Unit: Section IV: Communication and Listening SKkills in Debates
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 22: Developing Communication Skills

Learning Objectives:

Understand the key components of effective communication in
debates.

Learn strategies to improve clarity, confidence, and persuasion in
their speaking and listening.

Practice applying these communication techniques in debate
settings.

Lesson objectives:

Students will develop key communication skills including clarity,
confidence, and the ability to persuade an audience.

Students will practice using vocal variety, body language, and
active listening to communicate more effectively in debates.
Students will engage in exercises and mock debates to apply the
techniques learned in the lesson.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources
timings
Beginning | Greeting: Greet the students and Student Activity: ¥ % | Resources:
(5 min) introduce the lesson by asking, “Why | Ask students to {*; Oﬁf_'?'ﬁy ™ | Interactive
% 3 is effective communication important | reflect on a time . PN «, “ | whiteboard
illlSe | in debates? How do you think the when they felt their \ & Presentation
— way you communicate impacts how | message wasn’t evaluated by the | slides
your message is received?” understood during | method. summarizing the
a conversation or Assessment: components of
debate. What could | Quick check on | effective
they have done students' communication.
differently? understanding of
communication
in debates by
asking, “What
are the key
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components of
effective
communication
in a debate?”

Middle (35 | Task 1: Key Components of Student Activity: P
min) Effective Communication Students work in . Ormamy ™ | Individual Work
— Task: Students will work in pairs to | pairs to practice T < o s By
= create a short, clear statement on a and evaluate each - Q&
b =" | debate topic (e.g., “Should students other’s evaluated by the
= wear uniforms?”’). Afterward, they communication method.
will present the statement to their skills. Assessment: Resources:
partner using confident body Evaluate Handouts with
language and vocal variety. Their students on their | PPS for
partner will provide feedback on ability to improving
clarity, confidence, and engagement. communicate communication
Example: clearly and m de‘pates.
Statement: “I believe that school confidently, Rubric for
uniforms are an essential part of using eval‘uatlng
creating equality among students, as appropriate clarity,
they prevent discrimination based on body language confidence, and
ClOthil’lg choices.” and vocal engagement.
Presentation: Students will practice variety.
speaking clearly, with confidence, Group Work
and using facial expressions or
gestures to reinforce their message.
Question:
"What do you think happens if your
message isn’t clear or if you don’t
sound confident in a debate?"
Answer:
If your message isn’t clear or
confident, the audience may not take
your argument seriously, or they
might misunderstand your point.
Descriptor:
Students will practice delivering
their statement with clear
communication, confidence, and
vocal variety.
Task 2: Active Listening and Student Activity: * % | Individual Work
@ Responding Thoughtfully Students practice L Ormamy ™
‘ v | Task: Students will listen to a brief | active listeningand | 7" g 2 Q&
8 argument (either a pre-recorded clip | responding in pairs N
or from a partner) and practice active | or small groups. evaluated by the
listening. Afterward, they will method. Resources:
respond with a thoughtful counter- Assessment: Audio or video
argument based on what they heard. Evaluate clip for practice.
Example Argument: students based Rubric f or
“Social media does more harm than on their ability evaluating

good because it spreads
misinformation and affects mental
health.”

to listen actively
and respond
thoughtfully,

active listening
and response
quality.
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Active Listening: Students will
focus on the speaker's points and
then respond with a counter-
argument based on their
understanding, showing respect for
the opponent's perspective.
Question:

"Why is it important to listen
actively before responding in a
debate?"

Answer:

Active listening ensures you
understand the argument before
responding, allowing you to counter
it effectively and demonstrate respect
for the speaker’s points.
Descriptor:

Students will demonstrate active
listening by responding thoughtfully
and respectfully to the argument
presented.

demonstrating
respect for the
opponent’s
argument.

Group Work

-

Task 3: Body Language and Non-
Verbal Communication

Task: Students will practice
delivering their debate arguments
using purposeful body language.
They will then evaluate each other
on the effectiveness of their non-
verbal communication, focusing on
posture, gestures, and facial
expressions.

Example:

Argument: "The benefits of
renewable energy far outweigh the
initial costs."

Non-verbal Communication:
Students will practice using
confident body language (standing
tall, making eye contact, using hand
gestures to emphasize points).
Question:

"How can body language affect the
way your argument is received by
the audience?"

Answer:

Positive body language can make
you appear more confident and
credible, while poor body language
can weaken your argument and make
you seem less convincing.
Descriptor:

Students will demonstrate effective

Student Activity:

Students practice
delivering their
arguments with
effective body
language and
evaluate each
other.

"* 0 A
{ Ormamnry ™

evaluated by the
method.
Assessment:
Evaluate
students based
on their use of
body language,
facial
expressions, and
eye contact
during their
presentation

Individual Work

oo

Resources:
Body language
guide handout.
Rubric for
evaluating non-
verbal
communication.

Group Work
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non-verbal communication during
their argument presentations.

End of the | Summary: Student Activity: | Feedback: Resources:
Lesson Recap the key points: effective Students reflect on | Ask students for | Homework
communication in debates requires their learning and | feedback on the | guidelines for
clarity, confidence, active listening, think about how lesson, speech
and non-verbal communication. All | they can apply especially preparation.
these components work together to these regarding which | Rubric for
enhance your ability to persuade and | communication communication | evaluating
engage your audience. skills in future techniques they | communication
Homework: debates. found most skills in
Assign students to prepare a short helpful. persuasive
persuasive speech on a topic of their speeches.
choice. They should focus on
applying the communication skills
learned in class, such as clarity,
vocal variety, and body language.
KbICKA MEP3IM/I )KOCIIAP
Cabak Ne 23
Unit;: Section IV: Communication and Listening SKkills in Debates
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 23: Speaking Confidently and Effectively in Debates

Learning Objectives:

Understand the importance of speaking confidently and
effectively in debates.
Learn strategies to build and improve their speaking confidence
and clarity.
Practice applying these techniques in debates to become more
persuasive and effective speakers.

Lesson objectives:

Students will learn techniques to improve speaking confidence,
including posture, voice control, and managing nervousness.
Students will develop skills to speak clearly and persuasively
during debates.
Students will practice speaking confidently in mock debates.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources

timings

Beginning | Greeting: Greet the students and Student Activity: P *"E‘&\ Resources:

(5 min) introduce the lesson by asking, Ask students to \ s ‘_‘; Interactive

ik "i& E “What makes someone seem reflect on a time g ‘\Eﬂ "m?/‘ whiteboard

e == :

-~ confident when they speak? How do | they had to speak — Presentation

E you feel about speaking in front of in front of an slides
others?” audience, whether | €Valuated by the | ¢\;nmarizing

in class or outside. | method. techniques for
How did they feel? As§essment: speaking
What helped them | Bricfly ask, confidently.
feel more “What do you

confident?

think is the most
important aspect
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of speaking
confidently in a
debate?”

Middle (35
min)
i~

Task 1: Techniques for Building
Confidence in Public Speaking
Theory:

Building Confidence in Speaking:
Positive Body Language: Stand tall
with shoulders back, make eye
contact, and avoid crossing your
arms to appear confident and open.
Vocal Control: Speak clearly with
an even pace. Use pauses for
emphasis and breathe deeply to
control your voice.

Preparation: Practice your
arguments and anticipate questions.
The more prepared you are, the more
confident you will feel.

Managing Nervousness: Focus on
the message, not the audience. Deep
breathing and visualization can help
calm nerves.

Smile: A friendly expression can
ease tension and create a more
engaging presentation.

Task: Students will practice a short
speech on a given topic (e.g., “Why
is it important to read books?”’) using
positive body language, vocal
control, and managing nervousness.
Afterward, students will receive
feedback from a partner about their
posture, voice, and overall
confidence.

Example:

Speech Topic: “Reading books
opens new worlds for us, providing
knowledge, entertainment, and
empathy for others.”

Focus: Use an upright posture, clear
speech, and controlled voice with
varied tone and pacing.

Question:

"What do you think is the biggest
challenge when trying to speak
confidently in a debate?"

Answer:

Common challenges include
nervousness, unclear speech, or
being distracted by the audience, but
these can be overcome with

Student Activity:
Students practice
their speech and
receive feedback
from their partner
on their confidence
and delivery.

i

Ll
 HZ=>

+1 KUI3 YI

evaluated by the
method.
Assessment:
Evaluate
students based
on their use of
confident body
language, vocal
variety, and
ability to speak
clearly during
the exercise.

Individual Work

We

Resources:
Handouts with
tips on building
confidence in
public speaking.
Rubric for
evaluating body
language and
vocal control.

Group Work

)
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preparation and practice.
Descriptor:

Students will practice speaking
confidently, focusing on body
language, voice control, and
managing nervousness.

Task 2: Clarity and Persuasion in
Speech

Theory:

Speaking Clearly and
Persuasively:

Speak Slowly and Clearly: Avoid
rushing. Speaking at a moderate pace
allows your audience to follow your
argument and increases clarity.
Emphasize Key Points: Use vocal
variation to emphasize important
points, making them stand out in the
audience’s mind.

Use Simple Language: Avoid
overly complex vocabulary that
could confuse your audience. Speak
in a way that anyone can understand.
Engage with the Audience: Ask
rhetorical questions, involve the
audience emotionally, and make
them feel connected to your
argument.

Use Pauses Effectively: Pausing
briefly before and after important
points gives the audience time to
reflect and adds weight to your
argument.

Task: Students will select one of
their previous debate topics and
practice delivering a clear and
persuasive argument. They should
focus on using a steady pace,
emphasis, and simple language.
After practicing, they will get
feedback on how well they engaged
the audience and emphasized key
points.

Example:

Topic: “Why is voting an essential
part of democracy?”

Focus: Use clear, simple language,
maintain a steady pace, and
emphasize key reasons why voting is
important.

Question:

"Why is it important to speak clearly

Student Activity:
Students practice
delivering their
argument clearly
and persuasively,
focusing on clarity,
simplicity, and
emphasis.

i

TN,
$E ¥

+1 KUI3 YT
evaluated by the
method.
Assessment:
Evaluate
students on their
ability to speak
clearly and
persuasively,
making key
points stand out
through vocal
emphasis.

Individual Work

We

Resources:
Rubric for
evaluating
clarity and
persuasion in
speech.

Speech practice
worksheets.

Grou Work

=
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and persuasively during a debate?"
Answer:

Speaking clearly helps the audience
understand your message, while
being persuasive helps convince
them of the validity of your
argument.

Descriptor:

Students will practice delivering a
clear and persuasive argument with
focus on clarity, tone, and emphasis.

Task 3: Overcoming Nervousness
and Speaking with Confidence
Theory:

Overcoming Nervousness:
Breathing Techniques: Deep, slow
breaths can help calm nerves before
speaking.

Visualization: Imagine yourself
speaking confidently and effectively
before stepping in front of an
audience.

Preparation: Being well-prepared
boosts confidence and reduces
anxiety.

Practice: The more you practice, the
more comfortable you become with
speaking.

Focus on the Message, Not the
Audience: Remind yourself that the
focus should be on delivering your
message, not worrying about how
you are perceived.

Task: Students will practice a brief
speech while using breathing
techniques and visualization to calm
their nerves. Afterward, they will
discuss how they felt before and after
practicing these techniques.
Example:

Topic: “The impact of technology on
education.”

Focus: Use breathing to calm nerves
and focus on delivering the speech
with clear voice and strong body
language.

Question:

"What are some strategies you can
use to manage nervousness before
and during a debate?"

Answer:

Techniques like deep breathing,

Student Activity:

Students practice
their speeches
while using
techniques to
manage
nervousness and
reflect on the
experience.

i
B
e B ‘H ””“‘"ﬁ/‘

+1 KUI3 Y

evaluated by the
method.

Assessment:
Evaluate
students based
on their ability
to use strategies
to manage
nerves and
speak
confidently.

Individual Work

oo

Resources:
Handout with
techniques for
overcoming
nervousness.
Timer for
managing
speech duration.

Group Work

A\ o a

[/ o
ﬂ\)v‘ w
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visualization, preparation, and
Nervousness.

Descriptor:

using techniques to manage

felt before and after practicing.

focusing on the message rather than
the audience can all help manage

Students will practice speaking while

nervousness, reflecting on how they

End of the Summary: Student Activity: | Feedback: Resources:

Lesson Recap the key points: effective Students reflect on | Ask students for | Homework
speaking in debates involves the lesson and plan | feedback on guidelines for
building confidence, speaking clearly | how they can apply | which persuasive
and persuasively, and overcoming the techniques in communication | speech
nervousness. These skills are future debates or techniques they | preparation.
essential for engaging with the public speaking found most Rubric for
audience and making a strong case in | situations. helpful and evaluating
any debate. which areas they | speech
Homework: still feel they confidence and
Assign students to prepare a short need to improve | clarity.
persuasive speech on a new topic, on.

applying the communication
techniques they learned in class.

confidence and clarity.

They should focus on speaking with

| BAFAJIAY TPAHCIIOPTHPI |

KBICKA MEP3IM/II ) KOCTIAP

Cabak Ne 24
Unit: Section V: Critical Thinking and Decision-Making in Debates
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 24: Review: Listening and Communication Skills

Learning Objectives:

Review the key listening and communication skills required for
successful participation in debates.

Reinforce the techniques for listening actively and responding
effectively to opponents' arguments.

Practice applying these skills in a review exercise to prepare for
future debates.

Lesson objectives:

Students will refresh their understanding of effective listening
and communication techniques used in debates.

Students will practice the key skills of active listening, critical
thinking, and effective communication in a debate setting.
Students will reflect on their communication strengths and areas
for improvement.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources

timings

Beginning | Greeting: Greet the students and Student Activity: \ Resources:

(5 min) introduce the review session by Have students \ Interactive
asking, “What do you think makes briefly recall their \ whiteboard
someone an effective communicator | experiences from —— Review slides
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in a debate? How does active previous debates. evaluated by the | summarizing
listening play a role in this?” Ask, “Which method. key listening
communication Assessment: and
skill do you think Quick check on | communication
was the most students' techniques.
challenging to use | knowledge of
in your debates?” the listening and
communication
skills covered in
previous
lessons.
Middle (35 | Task 1: Reviewing Active Student Activity: \
min) Listening Techniques Students engage in ‘\ Individual Work
e Theory: active listening, \
¥ Active Listening: In debates, active | paraphrasing, and — Q&
)\‘ " | listening is crucial because it allows | clarifying during evaluated by the
= you to understand the opponent’s their partner L
argument fully before formulating a | debates. Assessment: Resources:
response. The key techniques for Evaluate Handouts with
active listening include: students based | 2SHVve listening
Focus on the Speaker: Eliminate on their ability tipsand
distractions, and give your full to listen actively paraphrasing
attention to the person speaking. and respond by gu1d§l1nes.
Understand the Message: Don’t paraphrasing Rubric for
. evaluatin
just hear the words, but focus on the and asking i ating
meaning behind them. relevant listening and
Non-Verbal Cues: Use body questions. understanding.
language (like nodding) and facial
expressions to show engagement. Group Work

Clarify and Paraphrase: Ask
questions or rephrase the argument to
confirm your understanding.

Why Active Listening is Important
in Debates:

It ensures you understand the
opponent’s argument fully, which
allows for a more thoughtful and
relevant response.

It demonstrates respect for the
opponent’s viewpoint, fostering a
constructive environment in the
debate.

Task: In pairs, students will take
turns listening to their partner present
a brief argument on a debate topic.
After listening, the student will
summarize and paraphrase the key
points of the argument to confirm
their understanding. The listener will
then ask one clarifying question if
needed.

Example Topic: “Should plastic

<
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bags be banned?”

Student A presents their argument.
Student B listens, paraphrases, and
asks one clarifying question.
Question:

"Why is it important to confirm your
understanding of an opponent’s
argument before responding?"
Answer:

It ensures you are addressing the
correct points and avoids
misunderstandings, leading to a more
relevant and constructive response.
Descriptor:

Students will demonstrate active
listening by paraphrasing their
partner’s argument and asking for
clarification if needed.

Task 2: Reviewing Clear and
Persuasive Communication
Theory:

Clear and Persuasive
Communication: To persuade
effectively in a debate, your
argument must be clear and logically
structured, and your delivery should
be engaging. The key elements are:
Clarity: Speak at a steady pace, use
simple language, and avoid
unnecessary jargon to ensure the
audience understands your point.
Confidence: Maintain a strong,
steady voice and avoid using filler
words (e.g., “um”, “like”).

Vocal Variety: Vary the pitch, tone,
and speed of your speech to
emphasize important points.

Body Language: Use open and
confident body language to convey
your message and engage the
audience.

Structure: Organize your argument
logically—start with the main point,
followed by supporting reasons and
evidence, and conclude with a strong
closing statement.

Task: Students will select one of the
previous debate topics and prepare a
brief (2-minute) argument. They will
focus on speaking clearly,
confidently, and persuasively, while
also using body language and vocal

Student Activity:

Students practice
delivering a brief
argument with an

emphasis on clarity

and persuasive
communication.

+1 HAIBA
evaluated by the
method.
Assessment:
Evaluate
students on their
ability to speak
clearly,
confidently, and
persuasively,
and on their use
of body
language and
vocal variety.

Individual Work

e

Resources:
Handouts with
tips on clear and
persuasive
speaking.
Rubric for
evaluating
speech clarity,
confidence, and
persuasion.

Group Work

|
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variety to enhance their delivery.
Example Topic: “Is online
education as effective as in-person
learning?”

Instructions: Deliver your argument
with clarity, vocal variety, and
positive body language. Make sure to
organize your ideas clearly and
persuasively.

Question:

"How does vocal variety and body
language help make your argument
more persuasive?"

Answer:

Vocal variety keeps the audience
engaged and emphasizes key points,
while body language communicates
confidence and helps connect with
the audience emotionally.
Descriptor:

Students will deliver a short
persuasive argument with a focus on
clarity, confidence, and vocal/body
language.

Task 3: Practicing Responding to
Opponent’s Arguments

Theory:

Responding to Opponent’s
Arguments: A successful debater
must be able to listen to and evaluate
their opponent’s arguments and then
formulate a response that addresses
their points. Key strategies include:
Acknowledging the Opponent’s
Argument: Start by showing that
you understand and respect the
opponent’s point of view.

Providing a Counter-Argument:
Offer a well-reasoned response based
on logic, evidence, and facts.

Being Respectful: Avoid personal
attacks or emotional responses; focus
on the argument, not the person.
Using Evidence: Use facts, data, and
expert opinions to support your
counter-argument.

Task: In pairs, students will engage
in a mock debate. One student will
present an argument, and the other
will respond. After the response, the
first student will listen carefully and
provide a counter-argument.

Student Activity:
Students engage in
mock debates,
practicing how to
acknowledge and
respond to an
opponent’s
arguments.

+1 HAI3A
evaluated by the
method.
Assessment:
Evaluate
students on their
ability to
acknowledge the
opponent’s
argument and
provide a
thoughtful,
respectful
counter-
argument.

Individual Work

e

Resources:
Rubric for
evaluating
responses and
counter-
arguments.
Debate scenario
cards for
practice.

Group Work
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Students should practice
acknowledging the opponent’s
argument before responding.
Example Argument: “Social media
is detrimental to society as it
promotes unrealistic beauty
standards.”

Example Response: “While there
are concerns about beauty standards,
social media also provides a platform
for diverse voices and empowers
people from marginalized
communities.”

Question:

"Why is it important to acknowledge
your opponent’s argument before
providing a counter-argument?"
Answer:

Acknowledging the opponent’s
argument shows that you have
listened attentively and are
responding respectfully, which
creates a more constructive debate
atmosphere.

Descriptor:

Students will practice listening,
acknowledging, and responding to an
opponent’s argument respectfully,
using evidence and reasoning to
support their counter-argument.

End of the | Summary: Student Activity: | Feedback: Resources:
Lesson Recap the key skills: active listening, | Reflect on the Ask students for | Homework
clear and persuasive communication, | skills practiced feedback on the | guidelines for
and responding to opponents’ today and how they | lesson and what | analyzing a
arguments with respect and logic. can improve their specific debate or TED
Emphasize the importance of debating communication | Talk.
practicing these skills to become performance in the | skills they Rubric for
effective and confident debaters. future. would like to evaluating
Homework: continue communication
Assign students to watch a debate or working on. skills.
a talk (e.g., a TED Talk) and identify
the key communication skills used
by the speaker. They should take
notes on how the speaker used active
listening, clarity, and persuasion.
KBICKA MEP3IMJ/I ’KOCIIAP
Cabak Ne 25
Unit: Section V: Critical Thinking and Decision-Making in Debates
Date: Teacher's Name:
Grade: Number present: | Number absent:
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Theme of the lesson:

Lesson 25: Critical Thinking and Its Importance in Debates

Learning Objectives:

Understand the concept of critical thinking and its relevance in
debates.
Learn techniques to analyze, evaluate, and synthesize
information critically during debates.
Practice applying critical thinking skills to construct and
deconstruct arguments in a debate setting.

Lesson objectives:

Students will learn what critical thinking is and why it is
important in debates.
Students will explore different types of reasoning and logical
fallacies that can affect debates.
Students will practice using critical thinking skills to create more
logical, evidence-based arguments in debates.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources
timings
Beginning | Greeting: Greet the students and Student Activity: Resources:
(5 min) introduce the lesson by asking, Ask students to Interactive
'h E “What does it mean to think think about a time : A whiteboard
11l e critically? Why do you think critical | they had a e ) Presentation
thinking is important during disagreement or ?‘ &= = slides
debates?” debate. What D A introducing
helped them reach | evaluated by the | critical thinking
a conclusion, and | method. and its
what made it Assessment: importance.
difficult to make a | Quick check on
decision? students’
understanding of
critical thinking
by asking, “Can
someone give an
example of
critical thinking
in everyday
life?”
Middle (35 | Task 1: Understanding Critical Student Activity:
min) Thinking Pairs discuss the Individual Work
o) Task: Students will discuss the importance of
¥ following question in pairs: "Why is | questioning Q&
)\‘ % | it important to question assumptions | assumptions in P>
= when preparing for a debate?" debate preparation. | 5 aammyng
After discussion, each pair will share evaluated by the | Resources:
their thoughts with the class. method. Handouts
Example: Assessment: explaining the
Evaluate components of

Assumption: "All online education
is less effective than traditional in-
person education."”

Critical Thinking: Questioning this
assumption would involve
considering the variety of online
education formats, the effectiveness
of certain programs, and the needs of

students on their
ability to explain
the importance
of questioning
assumptions in
debates.

critical thinking.
Example debate
topics for
discussion.

Group Work
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different students.

Question:

"How does questioning assumptions
help in making stronger arguments?"
Answer:

Questioning assumptions leads to a
more thorough analysis and helps
uncover biases or weaknesses in the
argument, allowing you to address
them.

Descriptor:

Students will explain the importance
of questioning assumptions and
provide examples.

‘\),,

Task 2: Evaluating Evidence and
Identifying Logical Fallacies
Task: Students will analyze an
argument to identify any logical
fallacies. Each student will receive a
short argumentative statement and
must:

Identify any logical fallacy present.
Explain why it weakens the
argument.

Example Argument: "We shouldn’t
trust climate change scientists
because they are funded by the
government."

Fallacy: Ad Hominem — Attacking
the character of the scientist instead
of addressing the scientific evidence.
Question:

"Why is it important to identify
logical fallacies when evaluating an
argument?"

Answer:

Identifying logical fallacies helps
you avoid weak arguments and
ensures that the debate remains based
on reason and evidence rather than
emotional manipulation or
misinformation.

Descriptor:

Students will identify logical
fallacies and explain how they
weaken the argument.

Student Activity:
Students analyze
provided
arguments,
identifying any
fallacies and
explaining their
impact.

?‘ } :
&0 AAITBIH AIAM
evaluated by the
method.
Assessment:
Evaluate
students on their
ability to
correctly
identify logical
fallacies and
explain their
significance.

Individual Work

e

Resources:
Handouts with
examples of
common logical
fallacies.
Rubric for
evaluating the
identification of
fallacies.

Group Work

—
-4

Task 3: Applying Critical
Thinking in Debate Scenarios
Task: Students will work in pairs to
prepare a counter-argument to an
opponent’s position on a debate
topic. They will:

Student Activity:
Pairs engage in a
mini-debate,
applying critical
thinking to evaluate
and respond to

Individual Work

ce

Resources:
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Identify the key points in the their opponent’s evaluated by the | Debate scenario
opponent’s argument. argument. method. cards.
Use critical thinking to evaluate the Assessment: Rubric for
evidence and reasoning behind those Evaluate evaluating
points. students on their | counter-
Develop a response that challenges ability to arguments.
the weaknesses or gaps in the identify
opponent’s argument. weaknesses in Group Work
Example Topic: "Should social their opponent’s >\ -
media platforms be regulated by the argument and
government?" construct a
Opponent’s Argument: "Social thoughtful,
media platforms should not be evidence-based
regulated because they provide free counter-
speech and creativity." argument.
Counter-Argument: "While free
speech is important, unchecked
social media can spread
misinformation, harassment, and hate
speech. Regulation can ensure that
platforms protect users and society."
Question:
"How does evaluating your
opponent’s argument help you craft a
stronger counter-argument?"
Answer:
By analyzing your opponent’s points,
you can identify weaknesses or areas
lacking evidence, allowing you to
develop a more compelling and well-
supported response.
Descriptor:
Students will practice applying
critical thinking to develop counter-
arguments in a debate scenario.
End of the Summary: Student Activity: | Feedback: Resources:
Lesson Recap the importance of critical Reflect on how Ask students for | Homework
thinking in debates: questioning students can feedback on the | guidelines for

assumptions, evaluating evidence,
identifying logical fallacies, and
crafting well-reasoned arguments.
Emphasize that critical thinking
helps debaters make stronger, more
logical arguments and respond
effectively to the opposing side.
Homework:

Assign students to watch a debate
and identify the critical thinking
techniques used by the speakers.
They should take notes on how the
debaters evaluated evidence,
responded to opposing arguments,

improve their
critical thinking
skills and apply
them in future
debates.

lesson and what
strategies they
will focus on in
their next
debate.

analyzing a
debate.
Rubric for
evaluating the
use of critical
thinking.
——
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| and avoided logical fallacies.

KBICKA MEP3IM/II ) KOCTIAP

Cabak Ne 26
Unit: Section V: Critical Thinking and Decision-Making in Debates
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 26: Making Logical Conclusions in Debates

Learning Objectives:

Understand how to make logical conclusions based on the
evidence and arguments presented in a debate.
Learn how to support their conclusions with reasoned analysis
and avoid making illogical or unsupported claims.

Practice drawing logical conclusions from debate topics and
presenting them clearly.

Lesson objectives:

Students will learn the principles of drawing logical conclusions
in debates.
Students will practice using evidence and reasoning to form well-
supported conclusions.
Students will apply these skills in a mock debate setting, where
they will develop and present logical conclusions based on the

arguments presented.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources
timings
Beginning | Greeting: Greet the students and Student Activity: \/ Resources:
(5 min) introduce the lesson by asking, Ask students to ‘ Interactive
Y “What do you think it means to make | recall a time when whiteboard
illlSe a logical conclusion? How can they had to make a Presentation
drawing logical conclusions decision or evaluated by the | slides on making
strengthen your argument in a conclusion based method. logical
debate?” on evidence or Assessment: conclusions.
reasoning. What Briefly check
process did they students’
follow to ensure understanding of
their conclusion logical
was sound? reasoning by
asking, “Why is
it important to
support your
conclusions with
logical evidence
in a debate?”
Middle (35 | Task 1: Understanding Logical Student Activity: \/
min) Conclusions Students identify ‘ Individual Work
_— Task: Students will be given a short | the logical
> debate scenario and asked to identify | conclusion based Q&
J\‘ " | the logical conclusion based on the on the scenario evaluated by the
= evidence and arguments presented. provided. method.
Example Scenario: Assessment: Resources:
Argument: “Social media has Evaluate Handouts with
increased global communication, students on their guldgllnes on
drawing logical
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making it easier to connect with
people across the world.”
Counter-Argument: “However,
social media also contributes to the
spread of misinformation and makes
it harder to distinguish between fact
and opinion.”

Logical Conclusion: “While social
media has connected people globally,
it also brings challenges like
misinformation that need to be
addressed.”

Question:

"Why is it essential that the
conclusion is based on the evidence
presented rather than assumptions?"
Answer:

Basing conclusions on assumptions
weakens the argument because it
lacks solid support and reasoning.
Evidence-based conclusions are
more reliable and persuasive.
Descriptor:

Students will identify the logical
conclusion from the given debate
scenario.

ability to
identify the
logical
conclusion
based on the
evidence
presented in the
scenario.

conclusions.
Sample debate
scenarios for
practice.

Group Work

e W

[/ o

Task 2: Using Evidence to Support
Conclusions

Task: Students will be given a topic
and a set of evidence (facts, data, and
expert opinions). They will need to
use this evidence to draw a logical
conclusion on the topic.

Example Topic: "Should school
uniforms be mandatory?"

Evidence:

Studies show that school uniforms
reduce bullying based on clothing
choices.

Some studies suggest that uniforms
have no significant impact on
academic performance.

Experts in education claim that
uniforms help students focus on
learning rather than their appearance.
Logical Conclusion: “School
uniforms should be mandatory as
they reduce bullying and promote a
focused learning environment.”
Question:

"How does using evidence
strengthen your conclusion?"

Student Activity:
Students practice
drawing logical
conclusions using
evidence provided
in the handouts.

\‘/
evaluated by the
method.
Assessment:
Evaluate
students on how
effectively they
use the provided
evidence to

draw a logical
conclusion.

Individual Work

wWe

Resources:
Handouts with
evidence for
practice
scenarios.
Rubric for
evaluating
conclusions
based on
evidence.
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Answer:

Evidence strengthens your
conclusion by backing it up with
factual data and expert opinion,
making it more persuasive and
harder to refute.

Descriptor:

Students will draw a logical
conclusion based on the evidence

provided.
e Task 3: Avoiding Illogical Student Activity: \/ Individual Work
| Conclusions Students review l
,\‘ " | Task: Students will review a set of | conclusions and Q&
= conclusions and identify which ones | identify logical
are logical and which are illogical. fallacies or errors evaluated by the
They will explain why the illogical | in reasoning. el Resources:
conclusions are flawed. Handouts with
Example: Assessment: examp les of
Conclusion 1: “Social media is Evaluate logical and
harmful because some teenagers are students on their | Hogical
addicted to it.” (Illogical - ability to conclusions.
overgeneralization based on a small identify illogical Rubric for
subset of people.) conclusions and | S¥21uating
Conclusion 2: “Social media has explain why reasoning and
positive and negative effects, but they are flawed. logical
overall, it can be beneficial when consistency.
used responsibly.” (Logical -
balanced and evidence-based.) GrP Work
Question:
"How can overgeneralizing or
ignoring counter-evidence harm the
credibility of your argument?"
Answer:
Overgeneralizing or ignoring
counter-evidence weakens the
argument, as it shows a lack of
critical thinking and an
unwillingness to engage with all
aspects of the issue.
Descriptor:
Students will evaluate conclusions
based on logic and evidence,
identifying any errors in reasoning.
End of the Summary: Student Activity: | Feedback: Resources:
Lesson Recap the key points: making logical | Reflect on the Ask students for | Homework
conclusions involves evaluating techniques learned | feedback on the | guidelines for
evidence, avoiding fallacies, and today and think lesson and analyzing
ensuring consistency with the about how they can | which conclusions in a
arguments presented. improve the logical | techniques they | debate.
Highlight that drawing logical conclusions they found most Rubric for
conclusions helps debaters build make in future helpful in evaluating
stronger, more persuasive arguments | debates. strengthening logical
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and ensures their conclusions are their arguments. | conclusions.
well-supported and defensible. —
Homework:

Assign students to watch a debate
and identify the conclusions drawn
by the debaters. They should
evaluate whether these conclusions
were logical and supported by the
evidence presented.

e

KBICKA MEP3IM/II JKOCTIAP

Cabak Ne 27
Unit: Section V: Critical Thinking and Decision-Making in Debates
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 27: Decision-Making Process and Defending It

Learning Objectives:

Understand the process of decision-making and how to defend
their decisions effectively in debates.

Learn how to use logical reasoning, evidence, and emotional
appeal to justify and defend decisions.

Practice defending their decisions with well-structured arguments
in a debate setting.

Lesson objectives:

Students will learn the steps involved in making informed
decisions, from gathering information to evaluating options.
Students will develop skills for defending their decisions clearly
and persuasively in debates.

Students will engage in a mock debate where they will defend
their decisions on various topics.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources
timings
Beginning | Greeting: Greet the students and Student Activity: Resources:
(5 min) introduce the topic by asking, “How | Ask students to Interactive
l % 3 do you usually make important reflect on a time whiteboard
L. | decisions? What factors do you they made an PowerPoint
= consider when making a choice?” important decision slides
e.g., choosing a introducing the
(eg. Sne evaluated by the pauems =
school project decision-making
. . method.
topic, selecting a A ment: process.
course). What steps st.els{s he k
did they take, and ek ¢ . cexon
. students' prior
how did they
o . knowledge of
justify their decisi
decision? ccision-
making. Ask,
“What are the
key elements
that make a
decision well-
informed?”
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Middle (35
min)

)

——

Task 1: Understanding the
Decision-Making Process

Task: In pairs, students will work
through the decision-making process
for a given scenario (e.g., “Should a
country invest more in renewable
energy?”’). They will identify the
decision, gather relevant information,
evaluate options, and make a
decision.

Example Scenario:

Decision: Should the government
increase taxes to fund education?
Steps:

Identify the decision: Increase taxes
to fund education.

Gather information: Look at funding
for education, public opinion on
taxes, impact on the economy.
Evaluate options: Pros (better
education), cons (higher taxes).
Make the decision: Based on
available information, decide if
higher taxes are justified.

Be prepared to defend your decision.
Question:

"Why is it important to evaluate the
pros and cons of different options
before making a decision?"
Answer:

Evaluating options helps you
understand the potential
consequences of your decision,
ensuring it’s the best choice.
Descriptor:

Students will follow the decision-
making steps, identify the best
decision, and be prepared to explain
their reasoning.

Student Activity:
Pairs engage in the
decision-making
process, evaluating
their scenario and
preparing to defend
their decision.

evaluated by the
method.
Assessment:
Evaluate
students based
on their ability
to use the
decision-making
process to arrive
at a well-
reasoned choice.

Individual Work

oo

Resources:
Decision-
making
worksheets.
Rubric for
evaluating
decision-making
skills.

Group Work

e\ o 2

[/ o

Task 2: Defending Decisions with
Logical Reasoning

Task: Students will take the decision
they made in the previous task and
prepare a brief defense of it. They
will need to clearly state their
decision, present supporting
evidence, and address potential
counterarguments.

Example:

Decision: “The government should
increase taxes to fund education.”
Defense: "Increased investment in

Student Activity:
Students prepare a
defense for their
decision, focusing
on clarity and
logical reasoning.

evaluated by the
method.
Assessment:
Evaluate
students based
on the clarity
and strength of

Individual Work

oo

Resources:
Handouts with
guidelines on
structuring a
defense.
Rubric for
evaluating the
strength of a
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education has been shown to lead to
higher graduation rates and better
long-term economic outcomes.
Studies from countries with higher
education funding show improved
workforce development and lower
crime rates."

Counterargument: “Some argue
that higher taxes could burden
middle-class families.”

Response: “While taxes may
increase, the long-term benefits to
society, including a more educated
workforce, outweigh the short-term
costs.”

Question:

"How can using evidence and logical
reasoning help you defend your
decision effectively?"

Answer:

Evidence and logical reasoning make
your defense more credible and
persuasive, as it shows that your
decision is based on facts and
analysis, not just opinion.
Descriptor:

Students will prepare a defense for
their decision using evidence and
logical reasoning, and they will
address potential counterarguments.

their defense,
including their
use of evidence
and logical
reasoning.

defense.

Group Work

A . S

" £

Task 3: Mock Debate — Defending
Decisions

Task: Students will engage in a
mock debate in which they defend
their decision (from Task 2) against
an opponent. One student will
present their decision and defense,
while the other will provide a
counterargument. Afterward,
students will switch roles.

Example Topic:

Decision: “Social media should be
regulated to prevent the spread of
misinformation.”

Defense: Use evidence from research
and reports on misinformation and its
effects on society.
Counterargument: “Regulation
would infringe on free speech and
creativity.”

Response: “Regulating
misinformation does not equate to

Student Activity:
Students engage in
a mock debate,
defending their
decisions and
responding to
counterarguments.

evaluated by the
method.
Assessment:
Evaluate
students on their
ability to defend
their decision
clearly, engage
with the
opposition’s
arguments, and
maintain a
respectful tone.

Individual Work

wWe

Resources:
Debate scenario
cards.

Rubric for
evaluating
defense and
engagement in
the debate.

Group Work

N
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censoring speech; it’s about ensuring
that false and harmful information
does not spread.”

Question:

"How can you stay calm and
respectful when defending your
decision against opposing
arguments?"

Answer:

By focusing on the issue at hand and
responding with evidence and
reason, you can maintain a calm,
respectful tone, even when
challenged.

Descriptor:

Students will practice defending their
decision while addressing
counterarguments respectfully.

End of the | Summary: Student Activity: | Feedback:
Lesson Recap the key skills: making Reflect on how the | Ask students for
decisions based on evidence, decision-making feedback on the
reasoning, and values, and defending | process and lesson and
them logically and respectfully in defense techniques | which aspects of
debates. can be applied in the decision- Resources:
Emphasize that defending a decision | future debates or in | making process | pebate scenario
requires both strong arguments and real-life decision- and defense they | .;1qs.
the ability to anticipate and address making situations. | found most Rubric for
counterarguments effectively. evaluating
Homework: defense and
Assign students to write a short essay engagement in
on a decision they had to make the debate.
recently. They should describe the
decision-making process, the
evidence they considered, and how
they would defend their decision in a
debate.
KbICKA MEP3IM/I )KOCIIAP
Caoak Ne 28
Unit: Section V: Critical Thinking and Decision-Making in Debates
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 28: Developing Creative Thinking Skills in Debates

Learning Objectives:

Understand the importance of creative thinking in debates.
Learn techniques for developing and applying creative thinking
skills in constructing arguments and responding to opponents.
Practice using creative thinking to find innovative ways to argue
and defend their positions during debates.

Lesson objectives:

Students will develop skills to think creatively when constructing
and defending arguments in debates.

Students will learn how to generate unique perspectives,
solutions, and arguments in response to common or complex
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debate topics.
Students will apply creative thinking strategies in mock debates
and group discussions.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources

timings

Beginning | Greeting: Greet the students and Student Activity: Resources:

(5 min) introduce the topic by asking, “What | Ask students to Interactive

% 3 do you think it means to think recall a time when whiteboard

i1l e creatively in a debate? Why is it they needed to find PowerPoint
= important to come up with unique a creative solution slides

arguments?”’ to a problem. What | evaluated by the | summarizing the
steps did they take | method. role of creative
to think outside the | Assessment: thinking in
box? Ask, “What do | debates.
you think makes
an argument in a
debate stand
out?”
Middle (35 | Task 1: What is Creative Thinking | Student Activity: '
min) in Debates? Pairs brainstorm Individual Work
e Task: Students will work in pairs to | creative approaches
¥ brainstorm creative ways to approach | to the given debate Q&
)\‘ " | a common debate topic. They should | topic.
[ think of at least three unique angles evaluated by the
or solutions that have not been method. Resources:
commonly discussed. Assessment: Handouts with
Example Topic: “Should plastic Evaluate brainstorming
bags be banned?” students based tlps apd creative
Creative Angles: on their ability thlnkl'ng
Proposing a gradual reduction of to generate CXCICISCS.
plastic bag use, combined with creative and Rubric for
unique ideas for | evaluating

public education on environmental
impact.

Offering incentives for using
reusable bags instead of government-
imposed bans.

Highlighting the technological
innovations in biodegradable
alternatives.

Question:

"How can thinking creatively about a
topic give you an advantage in a
debate?"

Answer:

Thinking creatively allows you to
present fresh, compelling arguments
that might persuade the audience or
judges more effectively than
conventional arguments.

Descriptor:

Students will brainstorm creative

the debate topic.

creativity and
originality in
argumentation.

Group Work

!
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approaches to a given debate topic
and present their ideas clearly.

Task 2: Creative Problem-Solving | Student Activity: Individual Work
@ in Debates Groups discuss and
‘ s | Task: Students will work in small present creative Q&
Rl groups to discuss a challenging solutions to a
debate question and come up with challenging debate
creative solutions. They will then issue. evaluated by the | Resources:
present their proposed solutions to method. Group
the class. Assessment: brainstorming
Example Topic: “What can be done Evaluate worksheets.
to reduce the digital divide in students on their | Rubric for
education?” ability to evaluating
Creative Solutions: generate and creativity and
Creating community-based internet evaluate creative | feasibility of
access points to provide affordable solutions to the | Proposed
broadband. given problem. solutions.
Partnering with tech companies to
offer discounted or free laptops for Gro quk
students in underserved areas.
Implementing mobile learning
programs to reach students without
access to traditional devices.
Question:
"Why is it important to offer creative
solutions to problems raised in
debates?"
Answer:
Creative solutions make your
argument stand out and show that
you are thinking critically and
innovatively about the issue, which
can persuade the audience or judges.
Descriptor:
Students will demonstrate creative
problem-solving by coming up with
unique, feasible solutions to a debate
topic.
e Task 3: Thinking on Your Feet — Student Activity: Individual Work
¥ Creative Rebuttals Students engage in
)\‘ = | Task: Students will participate in a a mock debate, Q&
= mock debate, where they will have to | practicing creative
come up with creative rebuttals to rebuttals to their
their opponent’s arguments in real- | opponent’s evaluated by the | Resources:
time. arguments, method. Debate scenario
Example Debate Topic: “Should Assessment: cards.
there be stricter regulations on fast Evaluate Rubric for
food advertising to children?” students on their | evaluating
Opponent’s Argument: “Children ability to think | rebuttals and
should be allowed to watch fast food creatively and | creativity.
ads because it’s their right to make respond
their own decisions.” effectively Group Work
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Creative Rebuttal: “While it’s
important for children to make
choices, studies show that children’s
decision-making abilities are not
fully developed, and they are more
likely to make unhealthy choices
when bombarded with advertising.”
Question:

"What makes a rebuttal creative and
effective in a debate?"

Answer:

A creative rebuttal presents a new
angle or perspective on the issue,
uses unique evidence, or introduces
an unexpected example that makes
the opponent's argument seem less
valid.

Descriptor:

Students will demonstrate creative
thinking during rebuttals by
responding in original and
compelling ways.

during the mock
debate.

End of the
Lesson

Summary:

Recap the importance of creative
thinking in debates, from
constructing unique arguments to
offering innovative solutions and
effective rebuttals.

Emphasize that creative thinking
helps students stand out in debates
and engage the audience with fresh
perspectives.

Homework:

Assign students to prepare a creative
argument or solution for a current
social issue (e.g., climate change,
inequality in education). They should
focus on using creative thinking to
develop a unique, well-supported
argument.

Student Activity:
Reflect on the
skills learned today
and consider how
students can apply
creative thinking in
future debates.

Feedback:

Ask students for
feedback on the
lesson and what
aspects of
creative thinking
they found most
challenging or
rewarding.

Resources:
Homework
guidelines for
preparing a
creative
argument or
solution.
Rubric for
evaluating
creativity in
debate

preparation.
-
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Unit;

Section V: Critical Thinking and Decision-Making in Debates

Date:

Teacher's Name:

Grade:

Number present:

| Number absent:

Theme of the lesson:

Lesson 29: Giving and Responding to Critical Opinions

Learning Objectives:

Understand how to give critical opinions respectfully and
constructively in debates.
Learn how to respond to critical opinions without becoming
defensive, maintaining a focus on reason and logic.
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Practice expressing critical opinions and responding effectively
to others' criticisms in a debate setting.

Lesson objectives:

Students will develop skills to give constructive and respectful
critical opinions during debates.

Students will practice responding to critical opinions with
evidence, logic, and respect.

Students will engage in a mock debate where they express and
respond to critical opinions on various topics.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources
timings
Beginning | Greeting: Greet the students and Student Activity: Px Resources:
(5 min) introduce the topic by asking, “How | Ask students to Y \,,)1/ Interactive
ey do you feel when someone gives you | reflect on a time e whiteboard
il e | a critical opinion during a debate? when they received | | " "= mal | PowerPoint
What’s the best way to respond?” a critical opinion. g\lzzﬁaate d by thé | slides
How did they method. introducing the
respond? What Assessment: importance of
could they have Briefly check giving and
done differently? students' responding to

understanding of
critical opinions

critical opinions.

by asking,
“What’s the
difference
between giving
constructive
criticism and
simply
criticizing?”’
Middle (35 | Task 1: The Art of Giving Critical | Student Activity: | * Pl
min) Opinions Students practice ldl % < | | Individual Work
v Task: Students will be given a giving constructive | 1 LY i
debate scenario and asked to give a critical opinions By T = _ Q&
“ “* | critical opinion about an argument about a presented é‘;&ﬁated by the";
B presented. They should use specific, | argument. Tl
constructive language and suggest Assessr'nent' Resources:
ways the argument could be Evaluate ' Hal}douts on
improved. students on how S
Example Topic: “Should the well they zﬁ?isé[gritlve
governmerit regulate social media provide specific, | Rubric f(;r
platforms? respectful, and :
Constructive Criticism: “I think ’ cvaluating

your argument on the need for
regulation is valid, but it lacks
specifics about how these regulations
could be enforced effectively. For
example, what are the practical steps
that could prevent misinformation
while respecting free speech?”
Question:

constructive
criticism, as
well as how they
suggest
improvements.

critical opinions.

Group Work

- -

[/ o
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"Why is it important to offer
solutions when giving critical
opinions?"

Answer:

Offering solutions makes the
criticism constructive, showing that
you are not just pointing out flaws
but also trying to improve the
situation or argument.

Descriptor:

Students will demonstrate how to
give a critical opinion by focusing on
specific points and offering
constructive feedback.

Task 2: Responding to Critical
Opinions

Task: Students will be given a
critical opinion about one of their
arguments from Task 1 and will
respond using evidence and logic.
They should stay calm and address
the criticism respectfully, offering
clarification or supporting evidence.
Example Criticism: “I don’t think
the idea of regulating social media
platforms is practical because it
would infringe on free speech.”
Response: “While free speech is a
fundamental right, we must consider
the harm caused by unchecked
misinformation. For example, studies
have shown that misinformation on
social media platforms can lead to
real-world harm, such as influencing
elections or spreading false health
information. Regulation could help
mitigate these risks without fully
limiting free speech.”

Question:

"How can you stay calm and
composed when responding to a
critical opinion?"

Answer:

Focus on the argument and use
evidence to support your position.
Avoid personalizing the criticism
and remain respectful.

Descriptor:

Students will practice responding to
criticism by acknowledging the
points made, using evidence, and
clarifying their argument.

Student Activity:

Students practice
responding to
critical opinions
about their
arguments, using
evidence and

logical reasoning.

Pt

L “Kanomuwik ﬁ.r-n’yﬁﬂ\
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| 7 ~
evaluated by the
method.
Assessment:
Evaluate
students on their
ability to stay
calm,
acknowledge the
criticism, and
respond with
logical,
evidence-based
arguments.

Individual Work

wWe

Resources:
Handouts on
responding to
criticism
respectfully and
effectively.
Rubric for
evaluating
responses to
critical opinions.

Grou Work
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e Task 3: Mock Debate — Giving and | Student Activity: | "= m— Individual Work
¥ Responding to Criticism Students participate “\\‘,(1/ % &Y Q
‘.\‘ ~* | Task: Students will debate a given in a mock debate, L \ A &
= topic, each taking turns to present an | giving and ¥ =y
argument and respond to criticisms | responding to ;/aﬁaate d by the .
from their opponents. They should criticisms in a method. Resources:
focus on giving constructive respectful, Assessment: Debate scenario
feedback and responding to criticism | constructive Evaluate cards.
with calm, logical reasoning. manner. students based Rulirlctfor "
Exgmple Topic: “Should ammal on their ability eg?l 'ltla tmg the
testing be banned for cosmetic to give 0 111 o gg/te
produets?” consiructive | crifical opinions
Task: . criticism, in a debat
Student A presents their argument. respond calmly a debate.
Student B gives a critical opinion, and logically
suggesting improvements or pointing and maintain Group Work
out weaknesses. respect for
Student A responds calmly, using opposing
evidence to defend their argument. viewpoints.
Question:
"How can you ensure your response
to criticism is constructive and
doesn’t escalate into a personal
attack?"
Answer:
Focus on the argument and evidence,
not the person presenting it. Respect
the opposing viewpoint, and respond
with reasoning rather than emotion.
Descriptor:
Students will practice giving and
responding to critical opinions in a
debate, maintaining respect and
focusing on the issue rather than
personal attacks.
End of the Summary: Student Activity: | Feedback: Resources:
Lesson Recap the importance of giving and | Reflect on the Ask students for | Homework
responding to critical opinions in lesson and think feedback on the | guidelines for

debates. Emphasize that constructive
criticism and respectful responses
strengthen arguments and help
improve the quality of the debate.
Homework:

Assign students to watch a debate or
a talk (e.g., TED Talk) and identify
how the speakers give and respond to
critical opinions. They should take
notes on the strategies used to
maintain respect and clarity.

about how they can
incorporate
respectful criticism
and responses into
their future
debates.

lesson and what
strategies they
found most
useful for giving
and responding
to critical
opinions.

analyzing a
debate.

Rubric for
evaluating
critical opinions.

KBICKA MEP3IM/II )KOCIIAP
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Unit: Section V: Critical Thinking and Decision-Making in Debates
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 30: Review: Critical Thinking and Decision-Making

Learning Objectives:

Review the key concepts of critical thinking and decision-making
discussed throughout the unit.

Reinforce their understanding of how to apply critical thinking to
evaluate arguments, make decisions, and respond effectively
during debates.

Practice applying critical thinking and decision-making skills in
simulated debate scenarios.

Lesson objectives:

Students will review the process of critical thinking and decision-
making.

Students will apply these skills to analyze arguments, make
decisions, and formulate responses in debates.

Students will engage in a review exercise to consolidate their
learning and prepare for future debates.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources
timings
Beginning | Greeting: Greet the students and Student Activity: Resources:
(5 min) introduce the review session by Ask students to Interactive
% 3 asking, “What are the most important | reflect on a recent whiteboard
1lllSe skills we’ve learned over the past debate they PowerPoint
few lessons about critical thinking participated in. slides
and decision-making?” How did they use summarizing
critical thinking evaluated by the critical thinking
and decision- method. and decision-
making to form Assessment: making
their arguments or Briefly check processes.
responses? students'
understanding
by asking, “How
do critical
thinking and
decision-making
help you in
constructing
better
arguments?”
Middle (35 | Task 1: Recap of Critical Thinking | Student Activity:
min) Task: Students will revisit a Students analyze a Individual Work
e previously discussed debate topic. given argument and
¥ They will reanalyze the arguments discuss their Q&
)\‘ " | presented, identify assumptions, findings with a
= evaluate the evidence, and determine | partner. R
whether the conclusions are logical. esources:
Afterward, they will discuss their :;Eg:led by the }(llrltlcal thinking
analysis in pairs. Assessment: R?lrllo(ici):tt%r
Example Topic: "Should the Evaluate :
: : evaluating
government regulate social media students based
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platforms?"

Analysis: Students break down the
argument into components and
evaluate the evidence presented, such
as studies on misinformation or
expert opinions.

Question:

"How do we ensure that the
conclusions we draw in a debate are
logical and supported by evidence?"
Answer:

By critically evaluating all evidence
and considering all possible
perspectives before drawing a
conclusion.

Descriptor:

Students will demonstrate critical
thinking by evaluating an argument
using the steps discussed.

on how
effectively they
analyze the
arguments,
identify
assumptions,
and evaluate
evidence.

argument
analysis.

Group Work

-
A
Y N" w

Task 2: Decision-Making Review
Task: Students will work in small
groups to discuss a decision-making
scenario. They will go through the
steps of identifying the decision,
gathering information, evaluating
options, and making a choice.
Afterward, they will present their
decision and justify it.

Example Scenario: "Should the
school implement a year-round
schedule?"

Step 1: Identify the decision:
Implement a year-round school
schedule.

Step 2: Gather information: Look at
data on student performance, the
impact on family schedules, and
expert opinions.

Step 3: Evaluate options: Consider
the pros (improved learning
retention) and cons (disruption of
summer activities).

Step 4: Make the decision: Based on
evidence, decide if the year-round
schedule is beneficial.

Question:

"Why is it important to gather
enough information before making a
decision in a debate?"

Answer:

Gathering information ensures that

Student Activity:
Students work in
groups to go
through the
decision-making
process and present
their conclusions.

evaluated by the
method.
Assessment:
Evaluate
students on how
clearly they
follow the
decision-making
process and
justify their
choices.

Individual Work

e

Resources:
Decision-
making
worksheets.
Rubric for
evaluating
decision-making
and justification.

Group Work

<
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your decision is well-informed,
balanced, and supported by credible
evidence, making your argument
stronger.

Descriptor:

Students will demonstrate decision-
making skills by presenting a well-
supported decision based on
evidence and reasoning.

Task 3: Mock Debate - Applying
Critical Thinking and Decision-
Making

Task: Students will participate in a
short mock debate on a given topic.
Each student must make a decision
on the topic, justify it with evidence,
and respond to the opponent’s
arguments using critical thinking.
Example Topic: "Should the use of
smartphones in schools be allowed?"
Student A: Argues that smartphones
should be allowed, using evidence
about how smartphones can enhance
learning.

Student B: Argues against
smartphone use in schools, citing
distractions and the negative impact
on social interaction.

Question:

"How can you ensure that your
argument is based on critical
thinking rather than assumptions or
biases?"

Answer:

By focusing on evidence,
considering multiple perspectives,
and evaluating the strengths and
weaknesses of your own argument
and your opponent's.

Descriptor:

Students will demonstrate their
ability to apply critical thinking and
decision-making by constructing and
defending an argument.

Student Activity:
Students participate
in a mock debate,
practicing their
critical thinking
and decision-
making skills.

evaluated by the
method.
Assessment:
Evaluate
students on how
effectively they
apply critical
thinking and
decision-making
to construct and
defend their
argument.

Individual Work

wWe

Resources:
Debate scenario
cards.

Rubric for
evaluating
argument
construction and
defense.

Group Work

)

End of the
Lesson

Summary:

Recap the key concepts: critical
thinking involves analyzing and
evaluating evidence, while decision-
making involves making well-
supported choices. Both are essential

Student Activity:
Reflect on the
lesson and think
about how they can
apply critical
thinking and

Feedback:

Ask students for
feedback on the
lesson and what
strategies they
found most

Resources:
Homework
guidelines for
the reflection.
Rubric for
evaluating
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in constructing strong, persuasive
arguments in debates.

Homework:

Assign students to write a reflection
on a recent debate or decision they
made. They should describe the
process of critical thinking and
decision-making they used and how
they could improve their reasoning in
future debates.

decision-making
skills to future
debates.

helpful in
strengthening
their debating
skills.

critical thinking

and decision-

making.
-
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Unit: Section VI: Final Work and Practical Debates
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 31: The Conclusion Stage of a Debate: Summarizing

and Opinions

Learning Objectives:

Understand the importance of summarizing key points
effectively in the conclusion of a debate.
Learn how to express their opinions confidently and persuasively
during the closing stage of a debate.
Practice summarizing their arguments and presenting a strong
concluding statement.

Lesson objectives:

Students will learn the key elements of a strong conclusion in a
debate: summarizing the main arguments and reinforcing their
stance.

Students will practice how to express their opinions clearly and
persuasively in the final stage of a debate.
Students will engage in a mock debate where they will present
effective conclusions and summarize key points.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources

timings

Beginning | Greeting: Greet the students and Student Activity: Resources:

(5 min) introduce the topic by asking, “Why | Ask students to Interactive

ik "& E 1s the conclusion of a debate so reflect on the whiteboard

illloe important? How do you think the conclusions of PowerPoint

— way you summarize your argument | debates they’ve A HIOKIIAP slides

can affect the outcome of a debate?” | seen or participated summarizing the
in. What made a evaluated by the | 1o elements of
conclusion method. a strong
memorable or Asses“sment: conclusion.
convincing? Ask, What do
you think should

be included in
the conclusion
of a debate?”
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Middle (35

Task 1: Understanding the

Student Activity:

min) Conclusion Stage of a Debate Students practice Individual Work
s Task: Students will review an summarizing a
¥ argument from a previous debate and | previous debate Q&
)\‘ | practice summarizing the key points | topic and A MOKIIAP
= effectively. They will identify the delivering a
strongest arguments and create a concise conclusion, | €Valuated by the | Resources:
brief conclusion that ties them method. Handouts on
together. Assessment: summarizing
Example Topic: “Should animal Evaluate _ | arguments in
testing be banned for cosmetic St‘%d,ents on their debat'es.
products?” ability to clearly | Rubric for
Summary: “In conclusion, animal Summarize key evaluatlpg
testing for cosmetics should be points and conclusions.
banned because it is unethical, provide a
unnecessary, and alternatives are conc1se‘and GTP Work
available that can provide safer persuasive
testing methods.” conclusion. .
Question:
"Why should you avoid introducing
new points in your conclusion?"
Answer:
Introducing new points can confuse
the audience and weaken your
conclusion. The conclusion should
focus on reinforcing what has
already been argued.
Descriptor:
Students will practice summarizing
key points clearly and effectively,
focusing on reinforcing their
position.
Task 2: Expressing Opinions Student Activity: Individual Work
@ Clearly and Persuasively Students practice
‘ < | Task: Students will practice delivering their Q&
arl delivering their opinion on a debate | opinion on a given
topic. They should ensure that they debate topic.
present their stance clearly, use #HINORIAP Resources:
persuasive language, and avoid evaluated by the | Handouts on
introducing new arguments in their method. persuasive
conclusion. Assessment: language in
Example Opinion: “I strongly Evaluate .| debates.
believe that social media should be students on their | Rubric for
regulated to prevent the spread of ability to . evgllgatlng
misinformation. It is a matter of CXpress their op1nion
public safety and the integrity of opinion delivery.
information.” confidently and
Question: persuasively. Group Work
o

"How can you ensure your opinion is
persuasive without sounding overly
forceful or biased?"

Answer:

[/ o
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By presenting logical reasons,
evidence, and examples to support
your opinion, you can maintain a
persuasive tone without appearing
too forceful.

Descriptor:

Students will practice stating their
opinion clearly and persuasively,
with a focus on using appropriate
language and tone.

e Task 3: Mock Debate — The Student Activity: Individual Work
¥ Conclusion Stage Students participate
J\f =" | Task: Students will participate in a in a mock debate, @&
= mock debate on a selected topic. focusing on
After presenting their arguments, delivering an
they will deliver a concluding effective and 1 IHORIAP Resources:
statement, summarizing their points | persuasive evaluated by the | Debate scenario
and stating their opinion clearly and | conclusion. method. cards.
persuasively. Assessment: Rubric for
Example Debate Topic: “Should Evaluate evaluating
schools implement a dress code?” studeqts bqsgd debate ,
Question: on their ab}llty conclusions.
"What makes a conclusion in a to Summarize
debate memorable and effective?" effectively and | Group Work
Answer- present a
A memorable conclusion is one that conﬁdept, AT
reinforces the key points with clarity persuasive
and confidence, leaving the audience opinion.
with a strong sense of why your
argument matters.
Descriptor:
Students will demonstrate their
ability to summarize key points and
present a persuasive conclusion in a
mock debate.
End of the Summary: Student Activity: | Feedback: Resources:
Lesson Recap the key points: the conclusion | Reflect on the Ask students for | Homework
stage of a debate is vital for skills learned today | feedback on the | guidelines for

reinforcing arguments, stating your
opinion clearly, and leaving a lasting
impact on the audience.

Homework:

Assign students to prepare the
conclusion of a debate on a new
topic. They should focus on
summarizing key points effectively
and presenting a strong, persuasive
opinion.

and consider how
they can improve
their conclusions in
future debates.

lesson and what
strategies they
found most
helpful in
strengthening
their
conclusions.

preparing a
debate
conclusion.
Rubric for
evaluating
conclusions in

debates.
-
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Unit: Section VI: Final Work and Practical Debates
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 32: Formulating and Defending One’s Opinion in a
Debate

Learning Objectives:

Learn how to formulate a clear and structured opinion on a
debate topic.

Practice defending their opinions with logical reasoning,
evidence, and persuasive techniques.

Develop skills to respond effectively to counterarguments while
maintaining a clear stance.

Lesson objectives:

Students will learn how to formulate their opinions on a specific
topic, using clear reasoning and evidence.

Students will practice defending their opinions in a debate
setting, using logical arguments and persuasive techniques.
Students will participate in a mock debate, defending their
opinions and responding to opposing arguments.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources

timings

Beginning | Greeting: Greet the students and Student Activity: Resources:

(5 min) introduce the topic by asking, “What | Ask students to Interactive

% 3 makes a strong, persuasive opinion think of a time whiteboard

1lllSe in a debate? How do you defend your | when they had to PowerPoint
opinion effectively against defend their slides

counterarguments?”’

opinion in a introducing the
discussion. What evaluated by the | steps for

strategies did they | method. formulating and
use to convince Assessment: defending an
others? Briefly check opinion.
understanding
by asking,
“What are the
key elements of
a strong
argument in a
debate?”
Middle (35 | Task 1: Formulating a Clear Student Activity:
min) Opinion Students formulate Individual Work
o Task: Students will choose a debate | their opinion on the \
¥ topic and formulate their opinion on | topic and write a Q&
)\‘ =" | it. They will then write a brief clear statement .
o) statement of their opinion, supported | supporting it. 1 EJITAHBA
by one reason or argument. evaluated by the Resources:
Example Topic: “Should junk food method. Opinion _
be banned in schools?” Assessment: formulation
Formulated Opinion: “Junk food Evaluate handouts.
should be banned in schools because students on the | Ruoric for
it contributes to childhood obesity clarity of their evaluating the

clarity and
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and negatively impacts students’
health and learning abilities.”
Question:

"How can you ensure that your
opinion is both clear and
persuasive?"

Answer:

By providing clear reasoning and
evidence that supports your stance,
and by expressing it in a
straightforward, assertive manner.
Descriptor:

Students will clearly formulate their
opinion on a given topic and provide
at least one reason to support their
stance.

opinion and the
strength of their
reasoning.

strength of the
opinion.

Group Work

=
o

Task 2: Defending Your Opinion Student Activity: A\ = Individual Work
@ Task: Students will practice Students practice D): \ '
‘ < | defending their opinion from Task 1. | defending their Y Q&
LN They will use at least one piece of opinion with /TS
evidence or logical reasoning to back | evidence and :
up their stance. Afterward, students | reasoning in pairs. +1 EJITAHBA Resources:
will pair up and present their evaluated by the Handogts on
opinions to each other. method. defending
Example Defense: “Junk food Assessment: OpInions in
should be banned in schools because Evaluate debates.
research shows that childhood students on how | Ruoric for
obesity rates have significantly well they defend evaluating the
increased in schools where junk food their opinion, defense of the
is readily available. Studies also focusing on the | PO
indicate that students’ academic clarity of their
performance improves when reasoning and Gro Work
healthier food options are provided.” the quality of
Question: the evidence
"How does eV1denc'e.support the provided.
defense of your opinion?"
Answer:
Evidence adds credibility to your
opinion and helps convince the
audience that your position is well-
founded and reasonable.
Descriptor:
Students will defend their opinion
using logical reasoning and evidence.
o~ Task 3: Responding to Student Activity: Individual Work
¥ Counterarguments Students engage in
)\l’ | Task: Students will engage in a mock debates, Q&
= mock debate, where one student responding to each
presents an opinion, and the other other's
provides a counterargument. The counterarguments Resources:
first student will then respond to the | with evidence and | ¢yaluated by the Counter'argumen
counterargument, refuting it with logical reasoning. | method. t scenario cards.
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evidence and logical reasoning.
Example Counterargument:
“Banning junk food in schools could
limit students' freedom of choice.”
Response: “While students should
have freedom of choice, we must
also prioritize their health. Studies
show that healthier school
environments contribute to better
academic performance, which is
ultimately more important than the
ability to choose unhealthy food.”
Question:

"How can you ensure that your
response to a counterargument is
respectful and logical?"

Answer:

By focusing on the argument rather
than attacking the person presenting
it and using logical evidence to
refute their points.

Descriptor:

Students will respond to
counterarguments logically and
respectfully, using evidence to
strengthen their position.

Assessment:
Evaluate
students on their
ability to
respond to
counterargument
s, focusing on
the logic and
evidence used in
their response.

Rubric for
evaluating
responses to
counterargument
S.

Group Work

End of the | Summary: Student Activity: | Feedback: Resources:
Lesson Recap the importance of formulating | Reflect on the Ask students for | Homework
a clear opinion, defending it with skills learned today | feedback on the | guidelines for
logical reasoning and evidence, and | and think about lesson and preparing a
responding to counterarguments how they can which aspects of | debate
effectively. improve their opinion argument.
Emphasize that a strong opinion in a | debating formulation and | Rubric for
debate is not just about presenting a | performance, defense they evaluating
point but also about being able to especially in found most debate
justify it and counter opposing defending their helpful. preparation.
arguments. opinions.
Homework:
Assign students to prepare an
argument for a debate on a new | PATATAY TPAHCTIOPTHPL |
topic. They should focus on clearly
formulating their opinion, defending
it with evidence, and considering
potential counterarguments.
KbICKA MEP3IM/I )KOCIIAP
Caoaxk Ne 33
Unit: Section VI: Final Work and Practical Debates
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 33: Conducting a Practical Debate

Learning Objectives:

Apply the skills of formulating, defending, and summarizing
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arguments in a real debate setting.
Practice responding to opposing arguments and handling the
pressure of a live debate.
Use effective public speaking techniques, such as clarity,
persuasion, and confidence, during a debate.

Lesson objectives:

Students will actively engage in a debate, applying their
knowledge of argument formulation, logical reasoning, and
rebuttal.
Students will practice summarizing their arguments in the
conclusion stage of the debate.
Students will develop their skills in responding to
counterarguments while maintaining confidence and composure.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources
timings
Beginning | Greeting: Greet the students and Student Activity: o - Resources:
(5 min) introduce the practical debate by Briefly review the £ - ﬁg\ , | Interactive
% 3 asking, “What do you think makes a | steps involved in '},,h S whiteboard
111l | debate successful? What strategies preparing for a . I;H s PowerPoint
have you found most useful during debate: formulating ' slides
this course?” a clear opinion, evaluated by the | g;mmarizing
supporting it with method. key debate
evidence, Assessment: strategies.
anticipating f‘Sk St‘_ld?nts’
counterarguments, |  WIY I8 it
and delivering a 1mportant to stay
strong conclusion. | clm and
composed
during a debate,
especially when
responding to
opposing
arguments?”
Middle (35 | Task 1: Preparing for the Debate Student Activity: e o -
min) Task: Students research % » | Individual Work

-~ Assign students to pairs or small and prepare for Nt ._.j

¥ groups. Each group will debate a their debate topic, - I;E = Q&

)\l’ ~* | given topic, preparing their organizing their '

[ arguments and anticipating arguments and evaluated by the
counterarguments. Students should | counterarguments, | method. Resources:
spend time researching and outlining Assessment: Research

Evaluate handouts on

their main points and responses.
Example Topic: "Should homework
be banned in schools?"

Task for Group A: Argue that
homework should be banned due to
its negative impact on student well-
being and free time.

Task for Group B: Argue that
homework should not be banned
because it reinforces learning and
helps students succeed.

students on their
preparation, the
strength of their
arguments, and
the quality of
their
counterargument
s.

debate topics.
Rubric for
evaluating
argument
preparation.

Group Work

_— &

[/ o
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Question:

"How can you ensure that your
argument is well-supported with
evidence?"

Answer:

By researching facts, expert
opinions, and real-world examples to
back up your claim.

Descriptor:

Students will prepare clear
arguments for their assigned stance,
anticipating counterarguments and
practicing their delivery.

Task 2: Conducting the Debate
Task:

Students will engage in a mock
debate, where each group presents
their arguments, responds to
counterarguments, and summarizes
their stance in the conclusion stage.
Each side should have a designated
speaker for presenting and
responding.

Structure of the Debate:
Opening Statements (2 minutes
each): Present the main arguments.
Rebuttals (2 minutes each):
Respond to the opponent’s
arguments with counterpoints.
Conclusion (1 minute each):
Summarize the key points and restate
the position.

Question:

"How can you ensure your argument
is persuasive during the rebuttal
phase?"

Answer:

By staying calm, listening to the
opponent’s points, and responding
with logic and evidence that
undermines their claims.
Descriptor:

Students will present their
arguments, engage in rebuttals, and
conclude their side of the debate
clearly and persuasively.

Student Activity:
Students engage in
a mock debate,
presenting
arguments,
rebuttals, and
conclusions.

i,

g

evaluated by the
method.
Assessment:
Evaluate
students based
on their clarity,
confidence, and
ability to present
strong
arguments and
rebuttals.

Individual Work

ce

Resources:
Debate scenario
cards.

Rubric for
evaluating
debate
performance.

Grou Work

=

=
o

Task 3: Reflection and Peer
Feedback

Task:

After the debate, students will
provide feedback to each other on
their performance, focusing on the

Student Activity:
Students provide
peer feedback and
reflect on their own
debate
performance.

Al

> Y
‘e

evaluated by the

Individual Work

ce

Resources:
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clarity of arguments, the strength of
rebuttals, and the effectiveness of
their conclusion. They will also
reflect on their own performance and
identify one thing they can improve
for next time.

Question:

"Why is it important to give and
receive feedback after a debate?"
Answer:

method.
Assessment:
Evaluate
students based
on their ability
to give
constructive
feedback and
reflect on their
strengths and

Peer feedback
forms.

Rubric for
evaluating
feedback and
reflection.

Group Work

P P

[/ o

Feedback helps improve future areas for
performance by identifying areas that improvement.
need work and reinforcing successful
strategies.
Descriptor:
Students will engage in constructive
peer feedback and reflect on their
own performance.
End of the | Summary: Student Activity: | Feedback: Resources:
Lesson Recap the key elements of a Reflect on the Ask students for | Homework
successful debate: preparing strong skills they have feedback on the | guidelines for
arguments, defending your opinion developed over the | lesson and what | writing a
confidently, responding to course and think they found most | reflection on the
counterarguments, and delivering a about how they can | helpful during debate.
persuasive conclusion. continue to the mock Rubric for
Homework: improve their debate. evaluating
Assign students to write a reflection | debating abilities in written
on the debate, focusing on their the future. reflections.
preparation, their performance, and »
what they learned from the feedback
received.
KBICKA MEP3IM/I ’KOCIIAP
Caodak Ne 34
Unit: Section VI: Final Work and Practical Debates
Date: Teacher's Name:
Grade: Number present: | Number absent:

Theme of the lesson:

Lesson 34: Final Evaluation and Reflection

Learning Objectives:

Reflect on the skills and knowledge they have gained throughout
the course.
Participate in a final evaluation of their performance in debates
and speaking activities.
Set personal goals for further development in public speaking,
persuasion, and critical thinking.

Lesson objectives:

Students will assess their progress in public speaking and debate
skills, identifying areas of strength and areas for improvement.
Students will engage in a reflective activity to think about how
they have grown throughout the course and how they can apply
these skills in future situations.
Students will receive constructive feedback on their performance
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in debates and related activities, helping them to set goals for
further improvement.

Lesson Procedure

Planned Planned activities Learners’ activities | Assessment Resources
timings
Beginning | Greeting: Greet the students and Student Activity: “owtrps” Resources:
(5 min) introduce the lesson by saying, Ask students, iz Wf}’ Interactive
% 3 “Today, we’ll reflect on everything “What has been the whiteboard
illlSe you’ve learned throughout this most challenging %c | PowerPoint
course. You’ll evaluate your part of this course T | slides
progress, set goals, and give and for you? What part | evaluated by the | gy marizing
receive feedback to help you do you feel most method. key course
continue developing your skills in confident in?” Assessment: content and
public speaking and debate.” Briefly review | gyiyjg.
the key skills
learned
throughout the
course, such as
argument
formulation,
rebuttal,
summarizing,
and using
evidence to
support
opinions.
Middle (35 | Task 1: Self-Evaluation Student Activity: “Howorpa”
min) Task: Students will fill out a self- Students complete e w"ﬁx’ Individual Work
e evaluation form where they reflect the self-evaluation
¥ on their performance during the form, reflecting on ch Q&
§ = | course. The form will include their skills and et
= questions related to clarity, performance in the | cvaluated by th
confidence, use of evidence, course. method. Resources:
engagement with the audience, and Assessment: Self-evaluation
handling rebuttals. Evaluate | forms.
Example Question: "How confident students on their | Rubric for
did you feel during your debates and ability to assessing self-
presentations? Why?" provide reflection.
Descriptor: thoughtful,
Students will reflect honestly on their reflective Group V\(ork

strengths and weaknesses, providing
specific examples of their
performance in debates.

answers about
their
performance.

Task 2: Peer Feedback

Task: Students will pair up and give
each other feedback based on their
debates. Each student will provide
feedback on:

What the other person did well.
What could be improved in their
argumentation, clarity, or

Student Activity:
Students pair up
and provide each
other with
constructive
feedback.

“Nombbipa”

Garanay Vﬁ}’
S8 c

evaluated by the
method.
Assessment:
Evaluate

e e S

Individual Work

ce

Resources:
Peer feedback
forms.

Rubric for
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confidence.

How they could improve their use of
evidence or counterarguments.
Example Feedback: "You made a
strong argument on how social media
affects mental health, but you could
improve by including more data from
research studies to back up your
claims."

Descriptor:

Students will provide constructive
feedback to their peers, focusing on
specific aspects of their performance.

students on the
quality and
respectfulness of
their feedback.

evaluating
feedback.

Group Work

=
L
NE2

- Task 3: Goal Setting for Future Student Activity: “HowGurpa” Individual Work

v Improvement Students write e Mé""

J\‘ = | Task: Students will set at least two | down their personal Q&

) personal goals for further goals for improving ac
development in public speaking or | their public i
debate. These goals should focus on | speaking and evaluated by the | Resources:
areas where they believe they can debating skills. method. Goal-setting
improve, such as speaking with more Assessment: worksheet.
confidence, using more evidence, or Evaluate Rubric for
improving their rebuttal skills. students on the | evaluating goals.
Example Goal: "I want to improve clarity and
my rebuttal skills by practicing realism of their GrP V\(ork
counterarguments in different debate goals.
scenarios over the next two weeks."
Descriptor:
Students will set specific,
measurable, and achievable goals
that align with their areas of
improvement.

End of the | Summary: Student Activity: | Feedback: Resources:
Lesson Recap the importance of self- Reflect on the Ask students for | Goal-setting

reflection, constructive feedback, and | feedback received | feedback on the | guidelines.
goal setting for continuous and the goals set course and the Rubric for
improvement. during the lesson. final reflection | evaluating final
Emphasize that public speaking and | Think about how lesson. What reflection.

debate are skills that improve with
practice and feedback.

Homework:

Ask students to continue working on
their goals by practicing specific
areas of improvement. For example,
they might want to record themselves
giving a speech and assess their use
of evidence or confidence.

they can work on
these areas in the
future.

part of the
course did they
find most
helpful, and
where do they
feel they still
need practice?

Vs ~N

L vwmrJ
X
[ ~ ot )
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baranay kpurtepuiijepi kecreci

Ne | TakbIpbInl baranay kpurepuiiepi Makc.
bana
-5

1 | The Importance and | /[e0aTThIH MaHBI3bIH TYCIHY, OHBIH 1-5
Definition of Debates KOFaMJIBIK COMIIeyTe acepi

2 | Development of Public | Cenimal ceiiney, aypbic JaybiC 1-5
Speaking Skills IICH MOHEPJII COMIICY aFabLIaphl

3 | Defending and Proving | AprymeHTTep MEH JoNeNaepi 1-5
One’s Opinion in a Debate | Tuimai Kypy

4 | Rhetoric and Its Role in | Putopukansin acepii 1-5
Debates KOJITAHBLTYHI, ay IUTOPHUSIMEH

OailaHbIC
5 | Types and Rules of Debates | Jlebat Typyiepi MeH epexenepi 1-5
JIYPBIC KOJIJITAHY

6 |Review: Debates and | /lebar epexenepi MeH ceiey 1-5
Public Speaking JaFIbUIapPBIH KOPBITBIHABLIAY

7 | Stages of Preparing for a|/lebarka malbIHIBIK KE3€HJIEPIH 1-5
Debate JKYHel TypJie OpbIHIay

8 | Topic Selection and | TakpIpblll TaHgay MEH 3€pTTey 1-5
Research for Debates ’KYMBICBIH Ccalajibl OPBIHJIAY

KopbIThIHABI

Kazipri 3amanrbl OutiM Oepy >KyHeciHJIe KOFaMJbIK COilliey >KOHE CEHIIpY
JAarbUIapbIH JaMbITYy YJKEH MaHbI3fa ue. byn garnpuiap Tek >KeKe TYJIFaHbIH
KapbIM-KaThIHAC IIEOEPIIITiH FaHA €MeC, COHbIMEH Oipre OHBIH KOFaMJBIK eMip/ie
OCJICCHUTITIH apTTBIPBITN, KOCIOM KBI3METTE J& THIMIl OOJyblHA BIKHAT eTe/Il.
JlebatTap MeH KOFamJIbIK COMICY JaF/IbUIapbIH IAMBITY OKY YIEPICIHIE MaHBI3bI
OpBIH amybl Kepek, ce0ell omap OKyIIbUIAP/IbIH ChIHU OMIaybIH, IIENIM KaObuiaay
KaO1JIETIH JKOHE IIBIFaPMaIIbUIBIK JTaFIbUIAPBIH KETUIAIPYre KOMEKTECEIi.

«Using English Debates to Develop Public Speaking and Persuasion Skills»
aTThI OaFmapiaamMa OCchbl MaKcaTTa KYpbULIbl. barmapiamaHbiH HET13T1 MakcaThl — 11-
CHIHBIN OKYIIBIIAPHIH aFbUINIBIH TUTIHAEC AcOaTTap ©TKi3y apKbUIbl KOFaMIbIK
ceilliey, CeHAIpY, JKOHE Kapchl TiKipjiepre xayan Oepy AarabUiapblH
KaeITacThipy. OKYIIBUTAPIBIH OWJIay KaOUIEeTiH JaMBITHIN, OJApAbIH apryMEHT
Kacay JKOHE KapChUIaCcTapAblH  JoNENAepiHe Kapchl TYpy JAaFabLIapbiH
KEeTUIAIpyAiH MaHb3bl 30p. COHBIMEH KaTap, PUTOPUMKA MEH Je0aTThIH HEri3ri
epekeNiepiH MEHrepy apKbLIbl OKYIIbUIAp ©3 TMIKIpJIEpiH CEHIMJ1I oHE alKbIH
JKETKI3€ ajlajIbl.

barmapnama oKymibUIapra TEK TEOPUSIIBIK OUTIM OepyMeH IIEKTEeIIMEH,
MPAKTUKAJIBIK JAaFabUIapAbl Aa KamTuabl. JlebaTka MalbIHABIK, TaKbIPHII TaHAy,
3epTTey IKYpridy, apryMeHTTepll Kypy >KOHE OJIapJsl KOpFay JarabuUiapbl
OKYIIBUTAP/IGIH CHIHU OIIAybIH TEpeHJAETeNl. bys maraspuiap oylapiblH ©MipiHJe
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KEeHIHEH KOJIJJaHBUIBIM, OOoJIalllakTa Ke3 KEJITeH Maceliere KaThICThl 03 MiKipJIepiH
TOJICNICY KOHE CEHIIpy KalOinmeTTepiH aprTTeipaibl. JleOaTTapma THIHIAY JKOHE
KapcChl MIKipiepre skayar 0epy JaFIbuiapbl Ja MaHbBI3IbI OOJBIN TaObLIa kI, ceOel1
TUIMJ1 KapbIM-KaTbIHAC TEK COWJIeyJe FaHa €MeC, COHbIMEH KaTap ThIHJAyJa Jaa
OaiiKanamibl.

Jlebarrap MeH KOFamJbIK COWJey JaFAbUIapblH JAMBITYAbIH TaFrbl OIp
MaHBbI3/Ibl ACMEKTICI — MAHUITYJISIUS XKOHE CEHIIPY/IH MCUXOJIOTHSUIIBIK 9/IICTEpPIH
yipery. OKylIbUIapFa 9cep €Ty TICUIAEPIH TYCIHAIPII, OJapAblH OChI JaFAbLIap/Ibl
IYpBIC KOJAaHyFa YWUpeTy OyJ MaFabUiapAbl STHKANBIK TYPFhIIAaH KOJJAaHyFa
MYMKIHJIK Oepeni. COHBIMEH Karap, ayJIUTOPHUSIMEH KapbIM-KAaTbIHAC OpHATY,
AMOIMSIApbl OacKapy >KOHE CEHJIIPY OAICTEpPIH AYpPbIC MaijaiaHy OKYIIbUIapAbl
TEK KaKChl CIUKEp FaHa €éMeC, COHBIMEH KaTap 3TUKAJbBIK dpl jKayalThl ajlaM eTiIl
TOpOUeIeyre KOMEKTECEIi.

barnmapnama nebaTTapaarbl CBIHU OMJIay MEH IIENIIM KaObUIIAy JaFIbLIapbiH
nambiTyra apHanrad. OKymibuiap ne0aT OapbIChIHIA JIOTHKAIBIK TYXKBIPBIMIAP
)Kacay >KoHE OJIapJbl KOpFail OlTy JaFabUIapbiH KeTiamipemi. byn marasimiap Tek
nebarTa FaHa eMec, Kalmbl eMIpAe /e Maiaabl 00BN TaObUIAARI, OUTKEHI OJap
Ke3 KeJITeH MIeNIM KaObuiay1a MaHbI3AbI POl aTKapaibl.

KopbITbIHABIIAN KeJle, aFbUIMIbIH TUIIHAE Ae0arTap eTKI3y OKYIUbLIapAbIH
KOFaM/IbIK COMJIEY JKOHE CEHAIPY JarAblIapblH JIaMbITyFa, 63 MIKIpJAEpiH KOoprayra
XKoHe Oackajap/bl CEHIIpyre KOMEKTECEeTIH THUIMII Kypan 0ol Tadbuiaabl. by
OarapiamMa OKyIIbUIApAbl ©31H-031 OuIAipe Olnyre, o3 MIKIpIH KOopral aiyra,
Kapchl TiKipiepre THIHFBUIBIKTHI JKayan Oepyre, COHAAi-aK ChIHM OiJlay MEH
IIBIFAPMAIIBUTBIK KaOUIETTEPIH IaMbITyFa OaFbITTaIFaH.
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